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Mission Statement 
“The Elmira City School District is a dynamic and innovative learning 

organization dedicated to developing learners of character who value 

their educational experience and can compete globally and contribute 

locally by collaborating with students, families, and community 

partners to provide meaningful opportunities in a safe and engaging 

environment for all.” 

Mission Focus Areas: 

 

 Character Education 

 Service to Others 

 Collaboration 

 Meaningful Learning 

 Safely Engaging Learning Environment 

 College and Career Readiness 

 Family Engagement 

 School Pride 

 Student Growth 

 Community Support and Involvement 
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Introduction 

Counseling is a process of helping people by assisting them in making decisions and changing behavior. 

School counselors work with all students, school staff, families and members of the community as an 

integral part of the education program. School counseling programs promote school success through a 

focus on academic achievement, prevention and intervention activities, advocacy and social/emotional 

development and college and career readiness. 

 
American School Counselor Association, 2015 

 

 

 
The Elmira City School District is fortunate to have available a multitude of academic and supportive 

services for all students. One of the cornerstones of these services lies in the school counseling office. 

The school counseling department pulls together the academic, social, and emotional needs of each 

student, and makes sure that they are being met by the school and district in the most appropriate manner. 

 

The recently revised Student Services Plan for the Elmira City School District delineates the process by 

which a student obtains services, and the roles of the School Counselor as case manager for the 

coordination of all services. In addition to functioning as case manager, the school counselor services 

can be separated into the following areas: Individual and Group Counseling, Career Education/Planning, 

College Planning, Testing, Scheduling and Parental Involvement. 

 

Our school counseling department is committed to each of our students. We believe that each student 

should have a relationship with his/her counselor, which is the foundation for achieving our goals. The 

counselors take the responsibility of being a role model and guide to each student extremely seriously, 

and are constantly looking for ways to improve both individually and collectively. 

 

The plan that follows provides the framework for the Elmira City School District Comprehensive School 

Counseling program. It is based on standards and student competencies developed by the American School 

Counselor Association for academic, personal/social, and career development and the New York State 

Learning Standards. The New York State Comprehensive School Counseling Program Guide was used 

as the template to structure this School Counseling Plan. 
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Guiding Assumptions 

 A comprehensive counseling program serves all students Pre-k through 12, is written and contains 

a statement of philosophy, and is a definition of the program. 

 Teachers, counselors, parents, and community leaders' work together to meet student development 

needs. 

 A Student Services committee provides support, offers advice, and reviews guidance activities. 

 The National Standards for School Counseling Programs form the basis for the school counseling 
comprehensive plan. 

 The School Counseling program is articulated throughout the grade levels. 

 Individual and group counseling opportunities are provided. 

 Appropriate counseling, consulting and referral activities are provided. 

 School Counseling resources and facilities are appropriate and adequately maintained. 

 Students have access to current information, including adequate technology resources. 

 Data from systematic follow-up with students, parents, and employers results in continuous program 
improvement. 

 Adequate provisions for staff development are provided. 

 Annual review of ethical standards and school counselor professional competencies. 

 

School Counseling Mission 

As school counselors in this District we support the mission of the Elmira City School District by 

providing a comprehensive, developmentally age-appropriate and sequential school counseling program 

that is aligned with the Common Core Learning Standards and the American School Counselor 

Association’s National Standards for School Counseling Programs. We focus on the needs, interests and 

issues related to the stages of student growth through academic, career and personal/social development. 

In partnership with students, staff, family, community members and employers, we will prepare students 

to become effective learners of character, achieve success in school, live successful and rewarding lives, 

and develop into contributing members of our global society. 

 

Rationale 

Our comprehensive school counseling program is an integral component of the total educational 

experience of all students. The program is designed to foster student achievement and school 

improvement and is developmental and systematic in nature, sequential, clearly defined and accountable. 

 

This comprehensive school program addresses students’ needs in three domains: academic, career, and 

personal/social throughout their grades Pre – 12 schooling. This comprehensive school program serves 

every student, incorporates the National Standards for School Counseling Programs as its foundation, 

is data driven, proactive and prevention-based, developmentally appropriate and supports school 

improvement. Our comprehensive school counseling program promotes and enhances the learning 

process for all students. 
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Leadership, Advocacy, Collaboration and Systemic 

Change 

School counselors are influential in helping students eventually reach their postsecondary, career, and 

personal/social goals. In addition to our roles in counseling and coordination, school counselors are 

leaders, advocates, and collaborators. As leaders, we engage in school-wide change to ensure student 

success. School counselors promote academic achievement by developing a comprehensive 

developmental school counseling program that pays attention to issues of educational equity and access. 

As advocates, we advocate for all students to achieve at a high level. School counselors remove barriers 

to academic achievement by teaching skills to students, and helping students and parents negotiate the 

school environment and access support systems. School counselors collaborate with teachers, 

administrators, staff, students, parents, and community members to impact system-wide changes. Most 

importantly, school counselors demonstrate that we are willing to share responsibility and accountability 

for student achievement and school improvement. In all of these roles, school counselors use local, 

regional, and national data to support their programs. 

 

Most school counselors agree that our skills, time, and energy should be focused on balancing direct and 

indirect services to students. School counseling programs and the primary methods of delivery are 

determined by the extent of the academic, career, and personal-social developmental needs of students. 

The counselor is in a key position to identify the issues that impact on student learning and achievement 

by becoming involved at the core of school planning, developing programs, and impacting the climate. 

We use a collaborative model as a springboard for success. Counselors do not work alone; all educators 

play a role in creating an environment, which promotes the achievement of identified student goals and 

outcomes. The counselor facilitates communication and establishes linkages for the benefit of students, 

with teaching staff, administration, families, other Student Services personnel, agencies, businesses, and 

other members of the community. Student success in school depends upon the cooperation and support 

of the entire faculty, staff, and Student Services personnel. 

 

Knowledge and skills that students acquire in the areas of academic, career and personal-social 

development must surpass what are perceived to be predominantly “counseling related” services 

activities. Program delivery consists of the many ways that professional school counselors provide 

services to students including individual and group counseling, large and small group guidance, 

consultation, management of resources, and through the coordination of services. The school counselor 

utilizes a variety of strategies, activities, delivery methods, and resources to facilitate student growth and 

development. In order to accomplish this, the school counselor must possess a solid knowledge of what 

he/she needs to know and be able to do to serve as a student advocate, provide direct and indirect services, 

and ascribe to the belief that all students can learn and achieve. 
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What are the roles of faculty, school counselors, administrators and others? 

In a school with a comprehensive school counseling program, administration, faculty, and staff 

understand and support the program. In addition, all teachers, administrators and staff assist in program 

delivery to ensure every student receives the services he or she needs. These roles are defined according 

to the New York State Comprehensive School Counseling Program as follows: 

 
Counselor’s Role Provide proactive leadership to ensure every student is served. They 

manage the comprehensive program and coordinate strategies and 

activities with others (e.g., teachers, parents, community agencies, 

business representatives) to meet the program goals and 

standards/competencies. 

Teacher’s Role Are partners with school counselors. They develop and infuse school 

counseling activities into the instructional program that are integral to 

good learning. They may serve as advisors, mentors and in a number of 

other roles. 

Administrator’s Role Provide leadership in developing the program and in the ongoing program 

improvement. Administrators provide continuous support and emphasize 

the importance of the program to others. They promote cooperation 

between counselors, faculty and others. They also provide facilities, 

resources and allow time to facilitate the program process. 

Parents’ Role Work cooperatively with school personnel in delivering the program. 

They serve on committees and provide linkages to the community by 

communicating program goals to others. 

Students’ Role Actively participate and assume responsibility for meeting standards 

/developing competencies. They will be able to identify the skills, 

knowledge and attitudes they have gained in structured guidance sessions. 

Business/Community 

Representatives’ Roles 

Representatives from Business and Industry and others in the community 

serve on committees, talk with classes, act as mentors, provide financial 
support and generally serve as partners in the education of youth. 

 

 

Modified with permission from Delaware State Education Department 
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Benefits of Comprehensive School Counseling Programs 

Comprehensive developmental school counseling programs positively impact students, 

parents/guardians, teachers, the community, boards of education, administrators and school counselors. 

The benefits to each of these groups include the following: 

 

UBenefits for Students 

 

 Focuses on all students 

 Enhances students’ academic performance 

 Centers on students’ needs 

 Seeks students’ input 

 Encourages more interaction among students 

 Provides a developmental and preventative focus 

 Promotes knowledge and assistance in career exploration and development 

 Enhances life coping skills 

 Helps students feel connected to school 

 Enhances students’ personal/social development 

 Develops decision-making skills 

 Increases knowledge of self and others 

 Broadens knowledge of our changing work world 

 Increases opportunities for school counselor-student interaction 

 Develops a system of long-range planning for students 

 

UBenefits for Parents/Guardians 

 

 Enhances students’ academic performance, and their career and personal/social development 

 Encourages the input of parents/guardians 

 Encourages outreach to all parents/guardians 

 Provides support for parents/guardians regarding each child’s educational development 

 Increases opportunities for parent/guardian school counselor interaction 

 Provides parents/guardians information about available resources 

 Assures parents/guardians that all children will receive support from the guidance and counseling 

program 

UBenefits for Teachers 

 

 Contributes to a team effort to enhance students’ academic performance as well as their career 

and personal/social development 

 Provides relevant curriculum ideas though the use of guidance and counseling grade level 
expectations 

 Encourages teachers’ input into the delivery of the comprehensive guidance and counseling 
program 

 Establishes the school counselor as a resource/consultant 

 Encourages positive, collaborative working relationships 

 Defines the role of school counselors as educators 
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UBenefits for the Community 

 

 Encourages input from business, industry, labor, and other community partners including 
community mental health and social service agencies 

 Provides increased opportunities for collaboration among school counselors and business, 

industry, labor, and other community partners including community mental health and social 
service agencies 

 Enhances the role of the school counselor as a resource person 

 Increases opportunities for business, industry, labor, and other community partners including 
community mental health and social service agencies to actively participate in the total school 

program 

 Enhances students’ academic performance as well as their career and personal/social 
development 

 Supplies a future workforce that has decision-making skills, pre-employment skills, and 
increased worker maturity 

 Facilitates the development of students as active responsible citizens 

 

UBenefits for the Board of Education 

 

 Enhances students’ academic performance as well as their career and personal/social 

development 

 Encourages greater school/community interaction 

 Provides a rationale for including a comprehensive guidance and counseling program in a school 
system 

 Provides program information to district patrons 

 Provides a basis for determining funding allocations for the program 

 Provides ongoing evaluation data concerning the full implementation of the program, the work 

of school counselors within the program, and the attainment of relevant guidance and counseling 
student outcomes 

 
 

UBenefits for Administrators 

 

 Enhances students’ academic performance as well as their career and personal/social 
development 

 Provides a clearly defined organizational structure for the comprehensive guidance and 

counseling program 

 Establishes a clearly defined job description for school counselors 

 Provides a way to supervise and evaluate school counselors 

 Encourages administrative input and involvement in the implementation and evaluation of the 

comprehensive guidance and counseling program 

 Provides a means of accountability through comprehensive guidance and counseling program, 

personnel and results evaluations 

 Enhances the image of the comprehensive guidance and counseling program in the school 
community 

 Promotes the work of school counselors as providers of direct services to students and parents as 
well as being a consultant and collaborator with teachers and administrators 
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UBenefits for School Counselors 

 

 Enhances students’ academic performance as well as their career and personal/social 
development 

 Places guidance and counseling in the mainstream of the total educational system 

 Provides clearly defined organizational structure in which to work 

 Reduces and strives to eliminate non-guidance and counseling activities while retaining fair- 

share responsibilities 

 Offers the opportunity to reach all students 

 Provides a systemic way to plan, design, implement, evaluate and enhance the District’s 

comprehensive guidance and counseling program 

 Outlines clearly defined responsibilities for helping students master guidance and counseling 

content, develop personal plans of student and assisting students needing help with their 

individual concerns 

 
Adapted from the Missouri Comprehensive Guidance Program, Missouri State Department of Education. 
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The School Counselor 

The school counselor is a certified professional educator who assists students, teachers, parents and 

administrators. Three generally recognized helping processes used by the counselor are counseling, 

consulting and coordination. Additionally, the skills of advocacy, leadership, collaboration and teaming 

are utilized to ensure the success of all students. 

 

 Counseling is a complex helping process in which the counselor establishes a trusting and 
confidential working relationship. The focus is on problem-solving, decision-making and 

discovering personal meaning related to learning and development. 

 

 Consultation is a cooperative process in which the counselor-consultant assists others to think 

through problems and to develop skills that make them more effective in working with students. 

 

 Coordination is a leadership process in which the counselor helps organize and manage a 
school’s counseling program and related services. 

 

 Advocacy is a process in which the counselor advocates for students’ educational needs and 

works to ensure these needs are addressed at each level of a child’s school experience. 

 

 Leadership is practiced by counselors when they are engaged in system wide change as needed 

to ensure student success. 

 

 Collaboration and teaming is used by counselors to work with all stakeholders, both inside and 

outside of the school system, to create programs that support the academic achievement of all 

students. 

 

 Data is utilized by counselors to measure the results of the program as well as to promote 

systemic change within the school system so every student graduates college- and career-ready. 

 

 

 

 

 
Adopted by: American School Counselors Association Governing Board, December 

2003 
 

Resource: Dahir, C. A., & Stone, C. B. (2007). School Counseling at the Crossroads of Change 

(ACAPCD-05). Alexandria, VA: American Counseling Association. 



Page 11  

 

The New Vision for School 

Counselors: Scope of the Work 
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Work with problem 
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implement prevention available to help solving teams to ensure sessions with student needs, 
programs; career the whole school responsiveness to equity individual students, recognizing differences 
and college look at student and cultural diversity groups, and families. in culture, languages, 
readiness activities; outcomes. issues as well as learning  values, and 
course selection and  styles.  backgrounds. 
placement activities;     

social and personal     

management     

activities; and     

decision‐making     

activities.     

 

Provide data on 
 

Use data to affect 
 

Collaborate with other 
 

Coordinate school 
 

Establish and assess 
student outcomes, change, calling on helping agents (peer and community measurable goals for 
showing resources from helpers, teachers, resources for student outcomes from 
achievement gaps, school and principals, community students, families, counseling programs, 
and provide community. agencies, businesses). and staff to improve activities, interventions, 
leadership for   student and experiences. 
schools to view data   achievement.  

through an equity     

lens.     

 

Arrange one‐on‐one 
 

Advocate for 
 

Collaborate with school 
 

Be liaison between 
 

Assess barriers that 
school mentoring to student and community teams to students and staff, impede learning, 
provide students experiences to focus on rewards, setting high inclusion, and academic 
additional support broaden students’ incentives, and supports aspirations for all success for students. 
for academic career awareness. for student students and  

success.  achievement. developing  

   plans/supports for  

   achieving these  

   aspirations.  

 

Play a leadership 
 

Advocate for 
 

Collaborate with others 
 

Coordinate staff 
 

Interpret student 
role in defining and students’ to develop staff training training initiatives data for use in whole 
carrying out placement and on team responses to to address student school planning for 
guidance and school support for students’ academic, needs on a school change. 
counseling functions. rigorous social, emotional, and wide basis.  

 preparation for all developmental needs.   

 students.    
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ASCA School Counselor 
Competencies 

he ASCA School Counselor Competencies outline the knowledge, abilities, 
skills and attitudes that ensure school counselors are equipped to meet the 
rigorous demands of the profession and the needs of pre-K–12 students. These 

competencies help ensure new and experienced school counselors are equipped 
to establish, maintain and enhance a comprehensive school counseling program 
addressing academic achievement, career planning and personal/social development. 

 

Organized around and consistent with “The ASCA National Model: A Framework 
for School Counseling Programs (Third Edition),” the competencies canbe used in a 
variety of ways including: 

School counselors 

n Self-assess their own competencies 

n Formulate an appropriate professional development plan 

School administrators 

n Guide the recruitment and selection of competent school counselors 

n Develop or inform meaningful school counselor performance evaluation 

School counselor education programs 

n Establish benchmarks for ensuring school education students graduate with the 
knowledge, skills and attitudes needed for developing comprehensive school 
counseling programs. 

 

 

 

 

  I. SCHOOL COUNSELING PROGRAMS  

 

School counselors shouldpossess the knowledge,abilities,skills and attitudesnecessary to 

plan, organize, implement and evaluate a comprehensive, developmental, results-based school 

counseling program that aligns with the ASCA National Model. 

 

I-A: Knowledge 

ASCA’s position statement, The Professional School Counselor and School Counseling 
Preparation Programs, states that school counselors should articulate and demonstrate an 
understanding of: 

I-A-1. The organizational structure and governance of the American educational system 
as well as cultural, political and social influences on current educational practices 

I-A-2. The organizational structure and components of an effective school counseling 

program that aligns with the ASCA National Model 
I-A-3. Barriers to student learning and use of advocacy and data-driven school counseling 

practices to close the achievement/opportunity gap 
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I-A-4. Leadership principles and theories 

I-A-5. Individual counseling, group counseling and classroom instruction ensuring 
equitable access to resources promoting academic achievement, career development 

and personal/social development for every student 

I-A-6. Collaborations with stakeholders such as parents and guardians, teachers, 
administrators and community leaders to create learning environments that 
promote educational equity and success for every student 

I-A-7. Legal, ethical and professional issues in pre-K–12 schools 

I-A-8. Developmental theory, learning theories, social justice theory, multiculturalism, 

counseling theories and career counseling theories 
I-A-9. The continuum of mental health services, including prevention and intervention 

strategies to enhance student success 

 

I-B: Abilities and Skills 

An effective school counselor is able to accomplish measurable objectives demonstrating the 
following abilities and skills. 

I-B-1. Plans, organizes, implements and evaluates a school counseling program aligning 
with the ASCA National Model 

I-B-1a. Creates a vision statement examining the professional and personal competencies 

and qualities a school counselor should possess 
I-B-1b. Describes the rationale for a comprehensive school counseling program 

I-B-1c. Applies the school counseling themes of leadership, advocacy, collaboration and 

systemic change, which are critical to a successful school counseling program 

I-B-1d. Describes, defines and identifies the qualities of an effective school counseling 
program 

I-B-1e. Describes the benefits of a comprehensive school counseling program for all 
stakeholders, including students, parents, teachers, administrators, school boards, 
department of education, school counselors, counselor educators, community 
stakeholders and business leaders 

I-B-1f. Describes thehistoryofschoolcounseling to createa context for the current state 
of the profession and comprehensive school counseling programs 

I-B-1g. Uses technology effectively and efficiently to plan, organize, implement and 
evaluate the comprehensive school counseling program 

I-B-1h. Demonstrates multicultural, ethical and professional competencies in planning, 
organizing, implementing and evaluating the comprehensive school counseling 
program 

I-B-2. Serves as a leader in the school and community to promote and support student 

success 
I-B-2a. Understands and defines leadership and its role in comprehensive school counseling 

programs 
I-B-2b. Identifies and applies a model of leadership to a comprehensive school counseling 

program 
I-B-2c. Identifies and demonstrates professional and personal qualities and skills of 

effective leaders 
I-B-2d. Identifies and applies components of the ASCA National Model requiring 

leadership, such as an advisory council, management tools and accountability 
I-B-2e. Creates a plan to challenge the non-counseling tasks that are assigned to school 

counselors 
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I-B-3. Advocates for student success 

I-B-3a. Understands and defines advocacy and its role in comprehensive school counseling 

programs 

I-B-3b. Identifies and demonstrates benefits of advocacy with school and community 
stakeholders 

I-B-3c. Describes school counselor advocacy competencies, which include dispositions, 
knowledge and skills 

I-B-3d. Reviews advocacy models and develops a personal advocacy plan 

I-B-3e. Understands the process for development of policy and procedures at the building, 

district, state and national levels 
 

I-B-4. Collaborates with parents, teachers, administrators, community leaders and other 

stakeholders to promote and support student success 
I-B-4a. Defines collaboration and its role in comprehensive school counseling programs 
I-B-4b. Identifies and applies models ofcollaboration for effective use in a school 

counseling program and understands the similarities and differences between 

consultation, collaboration and counseling and coordination strategies 

I-B-4c. Creates statements or other documents delineating the various roles of student 
service providers, such as school social worker, school psychologist or school 
nurse, and identifies best practices for collaborating to affect student success 

I-B-4d. Understands and knows how to apply a consensus-building process to foster 
agreement in a group 

I-B-4e. Understands how to facilitate group meetings to effectively and efficiently meet 
group goals 

 

I-B-5. Acts as a systems change agent to create an environment promoting and supporting 

student success 
I-B-5a. Defines and understands system change and its role in comprehensive school 

counseling programs 
I-B-5b. Develops a plan to deal with personal (emotional and cognitive) and institutional 

resistance impeding the change process 
I-B-5c. Understands the impact of school, district and state educational policies, 

procedures and practices supporting and/or impeding student success 
 

I- C: Attitudes 

School counselors believe: 
I-C-1. Every student can learn, and every student can succeed 

I-C-2. Every student should have access to and opportunity for a high-quality education 

I-C-3. Every student should graduate from high school and be prepared for employment 
or college and other post-secondary education 

I-C-4. Every student should have access to a school counseling program 
I-C-5. Effective school counseling is a collaborative process involving school counselors, 

students, parents, teachers, administrators, community leaders and other 

stakeholders 
I-C-6. School counselors can andshould be leadersin the schoolanddistrict 

I-C-7. The effectiveness of school counseling programs should be measurable using 

process, perception and outcome data 
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  II. FOUNDATIONS  

 

School counselors should possess the knowledge, abilities, skills and attitudes necessary to 

establish the foundations of a school counseling program aligning with the ASCA National 

Model. 

 

II- A: Knowledge 

School counselors should articulate and demonstrate an understanding of: 
II-A-1. Beliefs and vision of the school counseling program that align with current school 

improvement and student success initiatives at the school, district and state level 
II-A-2. Educational systems, philosophies and theories and current trends in education, 

including federal and state legislation 
II-A-3. Learning theories 

II-A-4. History and purpose of school counseling, including traditional and transformed 

roles of school counselors 
II-A-5. Human development theories and developmental issues affecting student success 
II-A-6. District, state and national student standards and competencies, including ASCA 

Student Standards and other student standards that may complement and inform 
the comprehensive school counseling program 

II-A-7. Legal and ethical standards and principles of the school counseling profession and 

educational systems, including district and building policies 
II-A-8. The three domains of academic achievement, career planning and personal/social 

development 

 

II-B: Abilities and Skills 

An effective school counselor is able to accomplish measurable objectives demonstrating the 
following abilities and skills: 

II-B-1. Develops the beliefs and vision of the school counseling program that align with 
current school improvement and student success initiatives at the school, district 
and state level 

II-B-1a. Examines personal, district and state beliefs, assumptions and philosophies about 
student success, specifically what they should know and be able to do 

II-B-1b. Demonstrates knowledge of a school’s particular educational vision and mission 

II-B-1c. Conceptualizes and writes a personal philosophy about students, families, teachers, 

school counseling programs and the educational process consistent with the 
school’s educational philosophy and mission 

II-B-1d. Writes a school counseling vision statement thatdescribes a futureworld in which 
the school counseling goals and strategies are being successfully achieved 

 

II-B-2. Develops a school counseling mission statement aligning with the school, district 

and state mission 
II-B-2a. Critiques a school district mission statement and identifies or writes a mission 

statement aligning with beliefs 
II-B-2b. Writes a school counseling mission statement that is specific, concise, clear and 

comprehensive, describing a school counseling program’s purpose and a vision of 
the program’s benefits for every student 

II-B-2c. Communicates the vision and mission of the school counseling program to all 
appropriate stakeholders 
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II-B-3. Uses student standards, such as ASCA Student Standards and other appropriate 
student standards such as district or state standards, to drive the implementation of 
a comprehensive school counseling program 

II-B-3a. Crosswalks the ASCA Student Standards with other appropriate student standards 

II-B-3b. Prioritizes student standards that align with the school’s goals 
 

II-B-4. Applies the ethical standards and principles of the school counseling profession and 

adheres to the legal aspects of the role of the school counselor 
II-B-4a. Practices ethical principles ofthe school counseling profession in accordance with 

the ASCA Ethical Standards for School Counselors 
II-B-4b. Understands the legal and ethical nature of working in a pluralistic, multicultural 

and technological society 
II-B-4c. Understands and practices in accordance with school district policyand local, state 

and federal statutory requirements 
II-B-4d. Understands the unique legal and ethical nature of working with minor students in 

a school setting 
II-B-4e. Advocates responsibly for school board policy and local, state and federal statutory 

requirements in students’ best interests 
II-B-4f. Resolves ethical dilemmas by employing an ethical decision-making model 

appropriate to work in schools 
II-B-4g. Models ethical behavior 

II-B-4h. Continuously engages in professional development and uses resources to inform 

and guide ethical and legal work 
II-B-4i. Practices within the ethical and statutory limits of confidentiality 

II-B-4j. Continually seeks consultation and supervision to guide legal and ethical decision 

making and to recognize and resolve ethical dilemmas 
II-B-4k. Understands and applies an ethical and legal obligation not only to students but to 

parents, administration and teachers as well 
 

II- C: Attitudes 

School counselors demonstrate their attitudes and beliefs that all students deserve access to a 
comprehensive programthat: 

II-C-1. Has an impact on every student rather than a series of services provided only to 
students in need 

II-C-2. Is an integral component of student success and the overall mission of the school 

and school district 
II-C-3. Promotes and supports academic achievement, career planning and personal/social 

development for every student 
II-C-4. Adheres to school and district policies, state laws and regulations and professional 

ethics standards 
II-C-5. Is intentional in addressing the information, opportunity and achievement gaps 
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School counselors should possess the knowledge, abilities, skills and attitudes necessary to 

manage a school counseling program aligning with the ASCA National Model. 

 

III- A: Knowledge 

School counselors should articulate and demonstrate an understanding of: 
III-A-1. Leadership principles, including sources of power and authority and formal and 

informal leadership 
III-A-2. Organization theory to facilitate advocacy, collaboration and systemic change 

III-A-3. Presentation skills for programs such as teacher in-services, parent workshops and 

presentation of results reports to school boards 
III-A-4. Time management, including long- and short-term management using tools such as 

schedules and calendars 
III-A-5. Data-driven decision making 

III-A-6. Currentand emerging technologies such as use oftheInternet, Web-based 

resources and information management systems 

 

III-B: Abilities and Skills 

An effective school counselor is able to accomplish measurable objectives demonstrating the 
following abilities and skills: 

III-B-1. Self-evaluates his/her own competencies leading to and resulting in the formulation 

of an appropriate professional development plan 
III-B-1a. Conducts a school counseling program assessment 

III-B-1b. Negotiates a management plan for the comprehensive school counseling 

program with the administrator 
III-B-1c. Discusses and develops the management component of the school counseling 

program with the other members of the school counseling staff 
III-B-1d. Presents school counseling management tools to the principal, and finalizes an 

annual school counseling agreement 
III-B-1e. Discusses the anticipated program results when implementing the action plans for 

the school year 
III-B-1f. Participates in school counseling and education-related professional 

organizations 
III-B-1g. Develops a yearly professional development plan demonstrating how the school 

counselor advances relevant knowledge, skills and dispositions 
III-B-1h. Communicates effective goals and benchmarks for meeting and exceeding 

expectations consistent with the administrator/school counselor annual 
agreement and district performance appraisals 

III-B-1i. Uses personal reflection, consultation and supervision to promote professional 
growth and development 

 

III-B-2. Establishes and convenes an advisory council for the comprehensive school 

counseling program 
III-B-2a. Uses leadership skills to facilitate vision and positive change for the comprehensive 

school counseling program 
III-B-2b. Determines appropriate education stakeholders who should be represented on the 

advisory council 
III-B-2c. Develops effective and efficient meeting agendas 

III-B-2d. Reviews school data, school counseling program assessment and school counseling 

program goals with the advisory council 
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III-B-2e. Records meeting notes and distributes as appropriate 

III-B-2f. Analyzes and incorporates feedback from the advisory council related to school 

counseling program goals as appropriate 
 

III-B-3. Accesses or collects relevant data, including process, perception and outcome data, 

to monitor and improve student behavior and achievement 
III-B-3a. Reviews and disaggregates student achievement, attendance and behavior data to 

identify and implement interventions as needed 
III-B-3b. Uses data to identify policies, practices and procedures leading to successes, 

systemic barriers and areas of weakness 
III-B-3c. Uses student data to demonstrate a need for systemic change in areas such as 

course enrollment patterns; equity and access; and achievement, opportunity 
and/or information gaps 

III-B-3d. Understands and uses data to establish goals and activities to close the 
achievement, opportunity and/or information gap 

III-B-3e. Knows how to use data to identify gaps between and among differentgroups of 
students 

III-B-3f. Uses school data to identify and assist individual students who do not perform at 
grade level and do not have opportunities and resources to be successful in school 

III-B-3g. Knows and understands theoretical and historical basis for assessment techniques 

III-B-4. Assesses use of time in direct and indirect student services and program 

management and school support 
III-B-4a. Organizes and manages time to effectively implement a comprehensive school 

counseling program 
III-B-4b. Identifies appropriatedistributionofschool counselor’s timebasedon theschool 

data and program goals 
III-B-4c. Creates a rationale for school counselor’s use of time in the delivery component to 

focus on the goals ofthe comprehensive school counseling program 
III-B-4d. Identifies and evaluates fair-share responsibilities, which articulate appropriate and 

inappropriate counseling and non-counseling activities 

III-B-5. Develops calendars to ensure the effective implementation of the school counseling 

program 
III-B-5a. Creates annual and weekly calendars to plan activities to reflect school counseling 

program goals 
III-B-5b. Demonstrates time-management skills including scheduling, publicizing and 

prioritizing time and tasks 

III-B-6. Designs and implements action plans aligning with school and school counseling 

program goals 
III-B-6a. Uses appropriate academic and behavioral data to develop school counseling 

core curriculum, small-group and closing-the-gap action plans and determines 
appropriate students for the target group or interventions 

III-B-6b. Identifies ASCA domains, standards and competencies being addressed by each plan 
III-B-6c. Creates lesson plans related to the school counseling core curriculum identifying 

what will be delivered, to whom it will be delivered, how it will be delivered and 

how student attainment of competencies will be evaluated 
III-B-6d. Determines the intended impact on academics, attendance and behavior 
III-B-6e. Identifies appropriate activities to accomplish objectives 
III-B-6f. Identifies appropriate resources needed 

III-B-6g. Identifies data-collection strategies to gather process, perception and outcome data 

III-B-6h. Shares results of action plans with staff, parents and community. 
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III-B-7. Implements program management and school support activities for the 

comprehensive school counseling program 
III-B-7a. Creates a program management and school support planning document addressing 

school counselor’s responsibilities for program management and professional 
development 

III-B-7b. Coordinates activities that establish, maintain and enhance the school counseling 
program as well as other educational programs 

III-B-8. Conducts self-appraisal related to school counseling skills and performance 

 

III- C: Attitudes 

School counselors believe: 
III-C-1. A school counselingprogram/departmentmust be managed like other programs 

and departments in a school 
III-C-2. Planning, organizing, implementing and evaluating a school counseling program 

are critical responsibilities for a school counselor 
III-C-3. Management of a school counseling program must be done in collaboration with 

administrators 
 

 

 

 

School counselors should possess the knowledge, abilities, skills and attitudes necessary to 

deliver a school counseling program aligning with the ASCA National Model. 

 

IV- A: Knowledge 

School counselors should articulate and demonstrate an understanding of: 
IV-A-1. The distinction between direct and indirect student services 
IV-A-2. The concept of a school counseling core curriculum 

IV-A-3. Counseling theories and techniques that work in school, such as rational emotive 
behavior therapy, reality therapy, cognitive-behavioral therapy, Adlerian, solution- 

focused brief counseling, person-centered counseling and family systems 

IV-A-4. Counseling theories and techniques in different settings, such as individual 
planning, group counseling and classroom lessons 

IV-A-5. Classroom management 

IV-A-6. Principles ofcareer planning and collegeadmissions, including financial aidand 

athletic eligibility 
IV-A-7. Principles of working with various student populations based on characteristics 

such as ethnic and racial background, English language proficiency, special needs, 
religion, gender and income 

IV-A-8. Principles of multi-tiered approaches within the context of a comprehensive school 
counseling program 

IV-A-9. Responsive services (counselingand crisis response) including griefand 
bereavement 

IV-A-10. The differences between counseling, collaboration and consultation, especially the 
potential for dual roles with parents, guardians and other caretakers 
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IV-B: Abilities and Skills 

An effective school counselor is able to accomplish measurable objectives demonstrating the 
following abilities and skills. 

 
Direct Student Services 
School Counseling Core Curriculum 

IV-B-1. Implements the school counseling core curriculum 
IV-B-1a. Identifies appropriate curriculum aligned to ASCA Student Standards 

IV-B-1b. Develops and presents a developmental school counseling core curriculum 

addressing all students’ needs based on student data 
IV-B-1c. Demonstrates classroom management and instructional skills 

IV-B-1d. Develops materials and instructional strategies to meet student needs and school 

goals 
IV-B-1e. Encourages staff involvement to ensure the effective implementation of the school 

counseling core curriculum 
IV-B-1f. Knows, understands and uses a variety of technology in the delivery of school 

counseling core curriculum activities 
IV-B-1g. Understands multicultural and pluralistic trends when developing and choosing 

school counseling core curriculum 
IV-B-1h. Understands and is able to build effective, high-quality peer helper programs 

 

Individual Student Planning 
IV-B-2. Facilitates individual student planning 

IV-B-2a. Understands individual student planning as a component of a comprehensive 

program 
IV-B-2b. Develops strategies to implement individual student planning, such as strategies 

for appraisal, advisement, goal-setting, decision-making, social skills, transition or 
post-secondary planning 

IV-B-2c. Helps students establish goals and develops and uses planning skills in 
collaboration with parents or guardians and school personnel 

IV-B-2d. Understands career opportunities, labor market trends and global economics and 
uses various career assessment techniques to help students understand their abilities 
and career interests 

IV-B-2e. Helpsstudentslearn theimportanceofcollege and other post-secondaryeducation 
and helps students navigate the college admissions process 

IV-B-2f. Understands the relationship of academic performance to the world of work, 
family life and community service 

IV-B-2g. Understands methods for helping students monitor and direct their own learning 
and personal/social and career development 

 

Responsive Services 
IV-B-3. Provides responsive services 

IV-B-3a. Lists and describes interventions used in responsive services, such as individual/ 

small-group counseling and crisis response 

IV-B-3b. Understands appropriate individualandsmall-groupcounseling theories and 
techniques such as rational emotive behavior therapy, reality therapy, cognitive- 
behavioral therapy, Adlerian, solution-focused brief counseling, person-centered 
counseling and family systems 

IV-B-3c. Demonstrates an ability to provide counseling for students during times of 
transition, separation, heightened stress and critical change 

IV-B-3d. Understands what defines a crisis, the appropriate response and a variety of 
interventionstrategies tomeettheneeds oftheindividual, group orschool 
community before, during and after crisis response 
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IV-B-3e. Provides team leadership to the school and community in a crisis 

IV-B-3f. Involves appropriate school and community professionals as well as the family in a 

crisis situation 

IV-B-3g. Understands the nature ofacademic, career andpersonal/social counselingin 
schools and the similarities and differences among school counseling and other 
types of counseling, such as mental health, marriage and family and substance 
abuse counseling, within a continuum of care 

IV-B-3h. Understands the role of the school counselor and the school counseling program in 
the school crisis plan 

 
Indirect Student Services 
Referrals 

IV-B-4a. Understands how to make referrals to appropriate professionals when necessary 

IV-B-4b. Compiles referral resources to utilize with students, staff and families to effectively 

address issues 

IV-B-4c. Develops a list ofcommunityagenciesandservice providers forstudent referrals 

 

Consultation 

IV-B-5a. Shares strategies that support student achievement with parents, teachers, other 

educators and community organizations 
IV-B-5b. Applies appropriate counseling approaches to promoting change among consultees 

within a consultation approach 
IV-B-5c. Works with education stakeholders to better understand student needs and to 

identify strategies that promote student achievement 
 

Collaboration 

IV-B-6a. Partners with parents, teachers, administrators and education stakeholders for 

student achievement and success 
IV-B-6b. Conducts in-service training or workshops for other stakeholders to share school 

counseling expertise 
IV-B-6c. Understands and knows how to provide supervision for school counseling interns 

consistent with the principles of the ASCA National Model 

 

IV- C: Attitudes 

School counselors believe: 
IV-C-1. School counseling is one component in the continuum of care that should be 

available to all students 
IV-C-2. School counselors coordinate and facilitate counseling and other services to ensure 

all students receive the care they need, even though school counselors may not 
personally provide the care themselves 

IV-C-3. School counselors engage in developmental counseling and short-term responsive 
counseling 

IV-C-4. School counselors should refer students to district or community resources to meet 
more extensive needs such as long-term therapy or diagnoses of disorders 
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  V. ACCOUNTABILITY  

 

School counselors should possess the knowledge, abilities, skills and attitudes necessary to 

monitor and evaluate the processes and results of a school counseling program aligning with 

the ASCA National Model. 

 

V- A: Knowledge 

School counselors should articulate and demonstrate an understanding of: 
V-A-1. Basic concepts of results-based school counseling and accountability issues 
V-A-2. Basic research sampling, methodology and analysis concepts to understand 

research outcomes and conduct action research 
V-A-3. Use of data to evaluate program effectiveness and to determine program needs 

V-A-4. School counseling program assessments and results reports 

 

V-B: Abilities and Skills 

An effective school counselor is able to accomplish measurable objectives demonstrating the 
following abilities and skills. 

V-B-1. Analyzes data from school data profile and results reports to evaluate student 
outcomes and program effectiveness and to determine program needs 

V-B-1a. Analyzes use of time to determine how much time is spent in school counseling 

program components and considers best use of time compared to student needs as 

identified through student data 
V-B-1b. Analyzes results from school counseling program assessment 

V-B-1c. Uses formal and informal methods of program evaluation to design and 

enhance comprehensive school counseling programs 
V-B-1d. Usesstudent data to supportdecision-makingindesigningeffectiveschool 

counseling programs and interventions 
V-B-1e. Measures and analyzes results attained from school counseling core curriculum, 

small group and closing-the-gap activities 
V-B-1f. Works with members of the school counseling team and with the administration to 

decide how school counseling programs are evaluated and how results are shared 
V-B-1g. Analyzes and interprets process, perception and outcome data 
V-B-1h. Reviews progress toward program goals 

 

V-B-1i. Uses technology in conducting research and program evaluation 

V-B-1j. Reports program results to the school counseling community 

V-B-1k. Uses data to demonstrate the value the school counseling program adds to student 

achievement 
V-B-1l. Uses results obtained for program improvement 

 

V-B-2. Understands and advocates for appropriate school counselor performance 

appraisal process based on school counselor competencies and implementation of 

the comprehensive school counseling program 
V-B-2a. Analyzes self-assessment related to school counseling skills and performance 

V-B-2b. Identifies how school counseling activities fit within categories of a performance 

appraisal instrument 
V-B-2c. Encourages administrators to use a performance appraisal instrument reflecting 

appropriate responsibilities for school counselors 
 

 

 

 
 

WWW.SCHOOLCOUNSELOR.ORG 
Page 22 

http://www.schoolcounselor.org/


 

V-B-3a. Compares current school counselingprogram implementation with theASCA 

National Model 
V-B-3b. Shares the results of the program assessment with administrators, the advisory 

council and other appropriate stakeholders 
V-B-3c. Identifies areas for improvement for the school counseling program 

 

V- C: Attitudes 

School counselors believe: 
V-C-1. School counseling programs should achieve demonstrable results 

V-C-2. School counselors should be accountable for the results of the school counseling 

program 
V-C-3. School counselors should use quantitative and qualitative data to evaluate their 

school counseling program and to demonstrate program results 
V-C-4. The outcomes of the school counseling program should be analyzed and presented 

in the contextofthe overall school anddistrict performance 
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Executive Summary 
 
 
 

 

School counselors design and deliver comprehensive 

school counseling programs that promote student 

achievement. These programs are comprehensive in 

scope, preventive in design and developmental in na- 

ture. “The ASCA National Model: A Framework for 

School Counseling Programs” outlines the components 

of a comprehensive school counseling program. The 

ASCA National Model brings school counselors to- 

gether with one vision and one voice, which creates 

unity and focus toward improving student achieve- 

ment. 

 

A comprehensive school counseling program is an inte- 

gral component of the school’s academic mission. 

Comprehensive school counseling programs, driven by 

student data and based on standards in academic, ca- 

reer and personal/social development, promote and en- 

hance the learning process for all students. The ASCA 

National Model: 
■ ensures equitable access to a rigorous education for 

all students 
■ identifies the knowledge and skills all students will 

acquire as a result of the K-12 comprehensive school 

counseling program 
■ is delivered to all students in a systematic fashion 

■ is based on data-driven decision making 
■ is provided by a state-credentialed school counselor 

 
Effective school counseling programs are a collaborative 

effort between the school counselor, parents and other ed- 

ucators to createan environment thatpromotesstudent 

achievement. Staff and school counselors value and re- 

spond to the diversity and individual differences in our 

societies and communities. Comprehensive school coun- 

seling programs ensure equitable access to opportunities 

and rigorous curriculum for all students to participate 

fully in the educational process. 

 

School counselors focus their skills, time and energy on di- 

rect and indirect services to students. Toachieve maximum 

program effectiveness, the American School Counselor As- 

sociation recommends a school counselor to student ratio 

of 1:250 and that school counselors spend 80 percent or 

more of their time in direct and indirect services to stu- 

dents. School counselors participate as members of the ed- 

ucational team and use the skills of leadership, advocacy 

and collaboration to promote systemic change as appro- 

priate. The framework of a comprehensive school counsel- 

ing program consists of four components: foundation, 

management, delivery and accountability. 

 

 

 

 
 

A Framework For School Counseling Programs 
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School counselors create comprehensive school coun- 

seling programs that focus on student outcomes, teach 

student competencies and are delivered with identified 

professional competencies. 

 

Program Focus: To establish program focus, school 

counselors identify personal beliefs that address how 

all students benefit from the school counseling pro- 

gram. Building on these beliefs, school counselors cre- 

ate a vision statement defining what the future will 

look like in terms of student outcomes. In addition, 

school counselors create a mission statement aligned 

with their school’s mission and develop program goals 

defining how the vision and mission will be measured. 

 
 

Student Competencies: Enhancing the learning 

process for all students, the ASCA Mindsets & Behav- 

iors for Student Success: K-12 College- and Career- 

Readiness for Every Student guide the development of 

effective school counseling programs around three do- 

mains: academic, career and social/emotional develop- 

ment. School counselors also consider how other 

student standards important to state and district initia-    

tives complement and inform their school counseling 

program. 
 

Professional Competencies: The ASCA School Coun- 

selor Competencies outline the knowledge, attitudes 

and skills that ensure school counselors are equipped to 

meet the rigorous demands of the profession. The 

ASCA Ethical Standards for School Counselors specify 

the principles of ethical behavior necessary to maintain 

the highest standard of integrity, leadership and profes- 

sionalism. They guide school counselors’ decision-mak- 

ing and help to standardize professional practice to 

protect both students and school counselors. 

 

 

 

School counselors incorporate organizational assess- 

ments and tools that are concrete, clearly delineated 

and reflective of the school’s needs. Assessments and 

tools include: 
■ School counselor competency and school 

counseling program assessments to self-evaluate 

areas ofstrength and improvement for individual 

skills and program activities 
■ Use-of-time assessment to determine the amount 

of time spent toward the recommended 80 percent 

 

 

 

 
or more of the school counselor’s time to direct and 

indirect services with students 
■ Annual agreements developed with and approved 

by administrators at the beginning of the school year 

addressing how the school counseling program is 

organized and what goals will be accomplished 
■ Advisory councils made up of students, parents, 

teachers, school counselors, administrators and 

community members to review and make 

recommendations about school counseling program 

activities and results 
■ Use of data to measure the results of the program 

as well as to promote systemic change within the 

school system so every student graduates college- 

and career-ready 
■ Curriculum, small-group and closing-the-gap 

action plans including developmental, prevention 

and intervention activities and services that measure 

the desired student competencies and the impact on 

achievement, behavior and attendance 
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APPROPRIATE ACTIVITIES FOR 
SCHOOL COUNSELORS 

■ individual student academic program 

planning 

■ interpreting cognitive, aptitude and 

achievement tests 

■ providing counseling to students who 

are tardy or absent 

■ providing counseling to students who have 

disciplinary problems 

■ providing counseling to students as to 

appropriate school dress 

■ collaborating with teachers to present 

school counseling core curriculum lessons 

■ analyzing grade-point averages in 

relationship to achievement 

■ interpreting student records 

■ providing teachers with suggestions for 

effective classroom management 

■ ensuring student records are maintained as 

per state and federal regulations 

■ helping the school principal identify and 

resolve student issues, needs and problems 

■ providing individual and small-group 

counseling services to students 

■ advocating for students at individual 

education plan meetings, student study teams 

and school attendance review boards 

■ analyzing disaggregated data 

 

 

 

 
■ Annual and weekly calendars to keep students, 

parents, teachers and administrators informed and 

to encourage active participation in the school 

counseling program 

 

 

 

School counselors provide services to students, parents, 

school staff and the community in the following areas: 

INAPPROPRIATE ACTIVITIES FOR 
SCHOOL COUNSELORS 

■ coordinating paperwork and data entry of 

all new students 

■ coordinating cognitive, aptitude and 

achievement testing programs 

■ signing excuses for students who are tardy 

or absent 

■ performing disciplinary actions or assigning 

discipline consequences 

■ sending students home who are not 

appropriately dressed 

■ teaching classes when teachers are absent 

 
■ computing grade-point averages 

 
■ maintaining student records 

■ supervising classrooms or common areas 

keeping clerical records 

■ assisting with duties in the principal’s office 

 
■ providing therapy or long-term counseling in 

schools to address psychological disorders 

coordinating schoolwide individual 

education plans, student study teams and 

school attendance review boards 

■ serving as a data entry clerk 

 

 

 

 
Direct Student Services 
Direct services are in-person interactions between 

school counselors and students and include the 

following: 
■ School counseling core curriculum: This 

curriculum consists of structured lessons designed to 

help students attain the desired competencies and to 

provide all students with the knowledge, attitudes 

and skills appropriate for their developmental level. 

The school counseling core curriculum is delivered 
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throughout the school’s overall curriculum and is 

systematically presented by school counselors in 

collaboration with other professional educators in 

K-12 classroom and group activities. 
■ Individual student planning: School counselors 

coordinate ongoing systemic activities designed to 

assist students in establishing personal goals and 

developing future plans. 
■ Responsive services: Responsive services are 

activities designed to meet students’ immediate needs 

and concerns. Responsive services may include 

counseling in individual or small-group settings or 

crisis response. 

 

Indirect Student Services 
Indirect services are provided on behalf of students as a 

result of the school counselors’ interactions with others 

including referrals for additional assistance, consulta- 

tion and collaboration with parents, teachers, other edu- 

cators and community organizations. 

 

ACCOUNTABILITY 
 

Todemonstrate the effectiveness of the schoolcounseling 

programin measurableterms,schoolcounselorsanalyze 

school and school counseling program data to determine 

how students are different as a result of the school counsel- 

ing program. School counselors use data to show the im- 

pact of the school counseling program on student 

achievement, attendance and behavior and analyze school 

counseling program assessments to guide future action and 

improve future results for all students. The performance of 

the school counselor is evaluated on basic standards of 

practice expected of school counselors implementing a 

comprehensive school counseling program. 
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Elements of the ASCA National Model 

Foundation 

The foundation provides the “what” of the program, discussing what every student will know and be 

able to do. 

 

Beliefs and philosophy: The philosophy is a set of principles (usually a set of “we agree” statements) 

that guides the program development, implementation and evaluation. It is important that all personnel 

involved in managing and implementing the program achieve consensus on each belief or guiding 

principal contained in the philosophy. 

 

Mission: A mission statement describes the program’s purpose and provides the vision of what is 

desired for every student. A school counseling program mission statement aligns with and is a subset 

of the school and district missions. 

 

Domains: The school counseling program facilitates student development in three broad domains, 

academic, career and personal / social, to promote and enhance the learning process. 

 

ASCA National Standards and Competencies: The ASCA National Standards serve as the foundation for 

the ASCA National Model. Student competencies define the knowledge, attitudes or skills students 

should obtain or demonstrate as a result of participating in a school counseling program. They are 

developed and organized into content areas (Campbell & Dahir, 1997). 

 

Delivery System 

The delivery system addresses how the program will be implemented. 
 

Guidance Curriculum: The guidance curriculum component consists of structured developmental 

lessons designed to assist students in achieving the competencies and is presented systematically through 

classroom and group activities Pre-K - 12. The purpose of the guidance curriculum is to provide all 

students the knowledge and skills appropriate for their developmental level. 

 

Individual Student Planning: The individual planning component consists of school counselors 

coordinating ongoing systemic activities designed to assist the individual student in establishing personal 

goals and developing future plans. 

 

Responsive Services: The responsive services component consists of activities to meet students’ 

immediate needs. These needs may require counseling, consultation, referral, peer mediation or 

information. 

 

System Supports: The systems support components consists of the professional development; 

consultation, collaboration and teaming; and program management and operation activities that 

establish, maintain and enhance the total school counseling program (Gysbers & Henderson, 2000). 
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Management System 
The management system addresses the when (calendar and action plan), why (use of data) and on what 
authority (management agreement and advisory council) the program will be implemented. 

 

Management Agreements: School counselors and administrator agreements include statements of 

responsibilities by each counselor specifying the program results the counselor is accountable for 

achieving during the year. It also includes how counselors divide the program responsibilities. These 

agreements are negotiated with and approved by designated administrators at the beginning of each 

school year. 

 

Advisory council: An advisory council is a group of people appointed to review guidance program results 

and to make recommendations. The group representatives are students, parents or guardians, teachers, 

counselors, administration and community members. 

 

Use of Data: A school counseling program is data-driven. The use of data to effect change within the 

school system is integral to ensuring that every student receives the benefits of the school counseling 

program. School counselors must show that each activity implemented as part of the program was 

developed from a careful analysis of students’ needs, achievement and related data. 

 

 Student Monitoring: Monitoring students’’ progress ensures all students receive what they need 

to achieve success in school. It entails monitoring student achievement data, achievement-related 

data, and standards -and competency-related data. Collection, analysis and interpretation of 

student achievement data may be systemic by district or specific to school site, grade, class or 

individual. 

 Closing the Gap: The use of data will drive the program. The needs surface when disaggregated 

data are analyzed for every student. Data are necessary to determine where the school counseling 

program is now, where it should be and where it is going to go. Needs are identified discrepancies 

between the desired results and the results currently being achieved (also referred to as the gap.) 

 

Action Plans: Two types of action plans, “guidance curriculum” action plans and “closing the gap” action 

plans are described in the ASCA National Model. Their use ensures a plan is in place for how the program 

intends to reach every student. Guidance curriculum action plans include: the domain, standard and 

competency addressed; description of guidance lesson activity; curriculum or material to be used; time 

activity is to be completed; the person(s) responsible for the delivery; and the means of evaluating student 

success. Closing the gap action plans also describe the data driving the decision addressing this 

competency. 

 

Use of Time: New counselors are often unsure how much time should be spent delivering services in 

each component area. ASCA’s national Model for School Counseling Programs provides a guide to 

school counselors and administrators for determining the time their program needs to spend in each of 

the four components of the delivery system. 

 

 Appropriate and inappropriate school counseling program activities: A comprehensive school 

counseling program requires counselors to spend the majority of their time in direct service 

(contact) with students. Therefore, school counselors’ duties are limited to program delivery and 

direct counseling services. Non-school-counseling program tasks are eliminated or reassigned, 

so school counselors can focus on the prevention and intervention needs of students in their 

program. 
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Calendars: Once school counselors determine the amount of time to spend in each area of the delivery 

system, a master calendar and weekly calendars are developed and published to ensure that students, 

parents or guardians, teachers and administrators know what is scheduled. This will assist in planning 

and will ensure active participation in the program. Annual, monthly and weekly calendars ensure 

planned activities are accomplished. 

 

 
 

Accountability 

The accountability system answers the question: “How are students different as a result of the program?” 
 

Results Reports: Results reports, which include process, perception and results data, ensure programs 

are carried out, analyzed for effectiveness and changed and improved as needed. Sharing these reports 

with stakeholders serves as an advocacy for the students and the program. Immediate, intermediate and 

long-range results (impact over time) are collected and analyzed for program improvement. 

 

School Counselor Performance Standards: The school counselor’s performance evaluation contains 

basic standards of practice expected of school counselors implementing a school counseling program. 

These performance standards serve as both a basis for counselor evaluation and as a means for counselor 

self-evaluation. 

 

Program Audit: The program audit provides evidence of the programs alignment with ASCA’s National 

Model for School Counseling Programs. The primary purpose for collecting information is to guide 

future action within the program and to improve future results for students. 

 
 

Themes 

ASCA incorporates the four themes of leadership, advocacy, collaboration and systemic change as part 

of the framework of the ASCA National Model (The Education Trust, 1997). In the model graphic, the 

four themes are repeated around the frame to indicate the importance of the school counselors’ work 

within these areas. School counselors play a significant part in improving student achievement and are 

uniquely positioned to be student and systems advocates. School counselors ensure equity and access to 

rigorous education for every student (Martin & House, 2002). 

 

Leadership: School counselors serve as leaders who are engaged in system wide change to ensure 

student success. They help every student gain access to rigorous academic preparation that will lead to 

greater opportunity and increased academic achievement. Working as leaders, advocates and 

collaborators, school counselors promote student success by closing the existing achievement gap 

whenever found among students of color, poor students or underachieving students and their more 

advantaged peers. School counselors become effective leaders by collaborating with other professionals 

in the school to influence system wide changes and implement school reforms. In this way, school 

counselors can have an impact on students, the school, the district and the state. 

 

Advocacy: School counselors advocate for students’ educational needs and work to ensure these needs 

are addressed at every level of the school experience. School counselors believe, support and promote 

every student’s goal to achieve success in school. School counselors work proactively with students to 

remove barriers to learning. As educational leaders, school counselors are ideally situated to serve as 

advocates for every student in meeting high standards. Advocating for the academic success of every 

student is a key role of school counselors and places them as leaders in promoting school reform. 
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P P 

School counselors work as advocates to remove systemic barriers that impede the academic success of 

any student. Through their leadership, advocacy, collaboration, counseling and the effective use of data, 

school counselors minimize barriers so students have increased opportunities to achieve success in 

school. These methods promote equity by providing access to rigorous courses and a quality curriculum 

for every student. Measurable success resulting from these efforts will be the increased numbers of 

students completing school academically prepared to choose from a wide range of substantial post- 

secondary options, including college. 

 

Collaboration and Teaming: School counselors work with all stakeholders, both inside and outside the 

school system, to develop and implement responsive educational programs that support the achievement 

of the identified goals for every student. School counselors build effective teams by encouraging genuine 

collaboration among all school staff to work toward the common goals of equity, access and academic 

success for every student. This may include collecting and analyzing data to identify needed changes in 

the educational program. 

 

School counselors create effective working relationships among students, professional and support staff, 

parents or guardians and community members. By understanding and appreciating the contributions 

others make in educating all children, school counselors build a sense of community within the school, 

which serves as a platform from which to advocate for every student. In addition, school counselors are 

a vital resource to parents or guardians, educators and the community agencies. Offering parent or 

guardian education, information and training in the community, school counselors are essential partners 

who enhance the educational opportunities of students and their families. 

 

Systemic Change: With a school wide expectation to serve the needs of every student, school counselors 

are uniquely positioned to assess the school for systemic barriers to academic success. School counselors 

have access to critical data about student placement, students’ academic success or failure and student 

course-taking patterns. Collaborating as leaders within the school, counselors have access to quantitative 

and qualitative data from the school and relevant community sources. They use these data to advocate 

for every student, ensuring equity and access to a rigorous curriculum, which maximized post-secondary 

options. 

 

Systemic change occurs when policies and procedures are examined and changed in light of new data. 

Such change happens with the sustained involvement of all critical players in the school setting, 

including and often led by school counselors. 

 
 

RESOURCE: THE ASCA NATIONAL MODEL: A FRAMEWORK FOR SCHOOL COUNSELING PROGRAM 2nd EDITION 
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New York State and School Counseling Domains 

Research has shown that effective activities and a comprehensive school counseling program can 

improve students’ academic achievement and school climate, improve student character, assist in 

bridging the educational gap and pursuing higher education and focus on student success. The 

comprehensive program will align the state requirements to the three domains of school counseling: 

academic, personal/ social and career. A comprehensive school counseling program is unique in 

identifying state requirements and regulations that need to be considered as a component of the program. 

 

ACADEMIC DOMAIN: 

ACADEMIC INTERVENTION SERVICES 

 

Academic Intervention Services (AIS) are services designed to help students achieve the learning 

standards in English language arts and mathematics in grades K-12 and social studies and science in 

grades 4-12. These services include two components: 

 

 Additional instruction that supplements the general curriculum (regular classroom instruction); 

 Student support services needed to address barriers to improve academic performance. 
 

The intensity of such services may vary, but must be designed to respond to students needs as indicated 

through State assessment results and/or the district-adopted or district-approved procedure that is 

consistent throughout the district at each grade level. 

 

Student support services means interventions that address barriers to student progress in state learning 

standards requiring AIS and may include, as needed, school counseling services to improve attendance, 

coordination of services provided by other agencies and study skills. Support services do not include 

direct academic instruction. 

 

Barriers to Student Academic Progress that student support services might address include, but are not 

limited to: 

 

 Attendance Problems 

 Discipline Problems 

 Family-Related Issues 

 Health-Related Issues 

 Nutrition-Related Issues 

 Mobility/Transfer Issues 

Adapted from the NYS Education Department/Part 100.1(g)/2000 
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PERSONAL/SOCIAL DOMAIN: 

YOUTH DEVELOPMENT 

 

The personal/social domain focuses on the development of the child or adolescent as an ongoing process 

in which skills and competencies need to be built upon in order for them to be successful in their daily 

lives. The school counseling program focuses on the positive attributes of students and develops their 

strengths. 

 

Research in New York State has found that students need the following: 

 

 To become active citizens, workers and adults in the community 

 To be acknowledged for their talents and strengths 

 To understand the consequences of negative behavior for personal/social reasons 
 

Youth development encourages individuals to actively shape their own development through their 

choices and perceptions. A critical element of youth development is that youth have the opportunity to 

interact with and learn from positive adult role models. Research has identified specific characteristics 

that can be attributed to adults who work and play with children and adolescents, as well as 

characteristics of activities that promote positive youth development. 

 

The adults are: 

 

 Companions, providing time and genuine presence 

 Supporters, offering emotional support 

 Teachers who know something youth want to learn and are willing and able to share it 

 Positive role models for children and adolescents; and 

 Challengers who stretch youth 

The activities are: 

 Goal directed and purposeful 

 Ongoing 

 Important, meaningful to both the adult and the child or adolescent involved; and 

 Challenging, balancing challenge with supports 

 
Adapted with permission from NYS Ed. Department – Student Support Services/Youth Development 

 

School counselors create opportunities for students in school, at home and in the community through a 

comprehensive program that addresses factors that influence youth development. Activities can be 

centered around, but are not limited to: self-esteem, building family relationships, improving peer 

communication, setting problem solving, personal goals, positive role model identification, reducing 

school absenteeism, and decreasing school failure. 

 

School counselors engage youth in mentoring, emotional support, and skill building activities in an 

ongoing developmental process. School counseling programs should include the family and community 

in building a positive approach to student success and learning, and in reducing at risk factors. 

 

Below are sample models that have used research to provide programs that assist schools, families and 
communities to become partners in positive youth development. 
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THE ASSET MODEL 
 

New York State has identified the Search Institute’s Healthy Communities – Healthy Youth and the 40 

developmental assets highlighted in that program as one of the models for youth development. Through 

a collaborative approach, communities work together in building a positive environment for youths. 

However, in order for the model to be functional, the collaboration must identify student’s needs, reduce 

risky behavior and promote developmental assets. 

 

School counselors are seen as Asset Builders as defined by the Search Institute. The asset approach 

identifies 40 positive experiences and qualities, set in eight categories of human development. 

 

The research recommended: 

 Engaging youth in required acts of helpfulness 

 Being an optimistic, caring leader/counselor/facilitator 

 Providing more intensive interventions for those most “vulnerable” 

 Focusing on addressing the protective factors, competencies, strengths, and sources of 

environmental support in addition to weaknesses, deficits and risk 

 Assuring that caring connections continue 

 Providing bonding similar to an extended family 

 Encouraging meaningful participation 

With this, the Asset Categories were established: 

External Assets (external structures, relationships and activities): 

 Support 

 Empowerment 

 Boundaries and Expectations 

 Constructive Use of Time 
 

Internal Assets (internal values, skills and beliefs): 

 Commitment to Learning 

 Positive Values 

 Social Competencies 

 Positive Identity 
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40 Developmental Assets®
 

SearchInstituteSMhasidentifiedthefollowingbuildingblocksofhealthy 
development that help young people grow up healthy, caring, and responsible. 

 
Category Asset Name and Definition 

Support 

 
 
 
 
 

Empowerment 

 
 

Boundaries & 
Expectations 

 
 
 
 

Constructive 
Use of Time 

1. Family Support-Family life provides high levels of love and support. 
2. Positive Family Communication-Young person and her or his parent(s) communicate positively, 

and young person is willing to seek advice and counsel from parents. 
3. Other Adult Relationships-Young person receives support from three or more nonparent adults. 
4. Caring Neighborhood-Young person experiences caring neighbors. 
5. Caring School Climate-School provides a caring, encouraging environment. 
6. Parent Involvement in Schooling-Parent(s) are actively involved in helping young person succeed 

in school. 

7. Community Values Youth-Young person perceives that adults in the community value youth. 
8. Youth as Resources-Young people are given useful roles in the community. 
9. Service to Others-Young person serves in the community one hour or more per week. 

10. Safety-Young person feels safe at home, school, and in the neighborhood. 

11. Family Boundaries-Family has clear rules and consequences and monitors the young person’s 
whereabouts. 

12. School Boundaries-School provides clear rules and consequences. 
13. Neighborhood Boundaries-Neighbors take responsibility for monitoring young people’s behavior. 
14. Adult Role Models-Parent(s) and other adults model positive, responsible behavior. 
15. Positive Peer Influence-Young person’s best friends model responsible behavior. 
16. High Expectations-Both parent(s) and teachers encourage the young person to do well. 

 

17. Creative Activities-Young person spends three or more hours per week in lessons or practice in 
music, theater, or other arts. 

18. Youth Programs-Young person spends three or more hours per week in sports, clubs, or 
organizations at school and/or in the community. 

19. Religious Community-Young person spends one or more hours per week in activities in a religious 
institution. 

20. Time at Home-Young person is out with friends "with nothing special to do" two or fewer nights 
per week. 

 

Commitment 
to Learning 

 

 
Positive 
Values 

 
 
 

 
Social 
Competencies 

 
 
 

Positive 
Identity 

21. Achievement Motivation-Young person is motivated to do well in school. 
22. School Engagement-Young person is actively engaged in learning. 
23. Homework-Young person reports doing at least one hour of homework every schoolday. 
24. Bonding to School-Young person cares about her or his school. 
25. Reading for Pleasure-Young person reads for pleasure three or more hours per week. 

26. Caring-Young person places high value on helping other people. 
27. Equality and Social Justice-Young person places high value on promoting equality and reducing 

hunger and poverty. 
28. Integrity-Young person acts on convictions and stands up for her or his beliefs. 
29. Honesty-Young person "tells the truth even when it is not easy." 
30. Responsibility-Young person accepts and takes personal responsibility. 
31. Restraint-Young person believes it is important not to be sexually active or to use alcohol or other 

drugs. 

32. Planning and Decision Making-Young person knows how to plan ahead and make choices. 
33. Interpersonal Competence-Young person has empathy, sensitivity, and friendship skills. 
34. Cultural Competence-Young person has knowledge of and comfort with people of different 

cultural/racial/ethnic backgrounds. 
35. Resistance Skills-Young person can resist negative peer pressure and dangerous situations. 
36. Peaceful Conflict Resolution-Young person seeks to resolve conflict nonviolently. 

37. Personal Power-Young person feels he or she has control over "things that happen to me." 
38. Self-Esteem-Young person reports having a high self-esteem. 
39. Sense of Purpose-Young person reports that "my life has a purpose." 
40. Positive View of Personal Future-Young person is optimistic about her or his personal future. 

 

This page may be reproduced for educational, noncommercial uses only. 

Copyright © 2004 by Search Institute, 615 First Avenue NE, SuitPea1g32e55,3M5inneapolis, MN 55413; 800-888-7828; www.search-institute.org. 

The following are trademarks of Search Institute: Search InstituteSM, Developmental Assets™, and Healthy Communities•Healthy Youth®. 

http://www.search-institute.org/
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How can a school counselor be an asset builder? Here are some ideas provided by the research at the 

Search Institute: 

 

1. Post the list of assets in your office 

2. Greet students whenever you see them 

3. Use the asset model as part of the comprehensive program 

4. Coordinate information nights and orientations 

5. Start a peer helping program 

6. Focus on student’s strengths when discussing students 

7. Collaborate with teachers to include the assets model 

 
Reprinted with permission from the Search Institute. For more information on the Search Institute, visit their website at 

3 1 T  U  http://www.search-institute.org U  3  1 T         or call their office at 1-800-888-7828. 
 

 

 

CAREER DOMAIN 

 

CAREER DEVELOPMENT AND OCCUPATIONAL STUDIES 

 

In New York State the career domain incorporates the high standards for student achievement in 

understanding situations and developing problem-solving abilities to be used in real world settings. New 

York State maintained the standards-based education format, which includes content, performance and 

opportunity to learn for every student. These areas identify what students should know and do. Students 

should be given the resources and programs to develop quality work applicable to the real world setting 

and to make decisions on future goals. 

 

The New York State Education Department developed the Career Development and Occupational 

Studies Program to serve as the guide along with the Career Plan Initiative, the implementation plan and 

activities. School Counselors provide students with opportunities to acquire resources and participate in 

activities that develop interests, objectives and skills for the workforce. 

 

Career planning has been an isolated program in schools. The goal of the career development and 

occupational studies standards is to integrate career development into the content areas to assist students 

in developing interests that will lead to higher education opportunities and the workforce. 

 

The Career Development and Occupational Studies Standards were developed because students are not 

transferring knowledge acquired in the classroom to everyday activities, work and life situations. 

Knowledge is gained for the purpose of passing on to the next level and not engaging it to situations out 

of context. Career Development and Occupational Studies (CDOS) promotes instructional strategies that 

address individual learning styles and provide experiential learning that increase student understanding 

of academic concepts and the connection between school and the work force. 

 

The performance indicators identified in the CDOS learning standards go across all disciplines and grade 

levels. This serves towards a continuum of learning that provides for flexibility in planning the 

educational goals of every student. The CDOS learning standards, listed in previous pages, provide a 

way to connect all disciplines through classroom instruction that helps students answer the following 

questions: 

http://www.search-institute.org/
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CAREER PLAN INITIATIVE 
 

In July 1996, the New York State Education Department Board of Regents approved the three Career 

Development and Occupational Studies (CDOS) Learning Standards as part of the 28 learning standards 

for New York State students. One of the performance indicators for CDOS Learning Standard 1, career 

development, provides that students will begin a career plan process at the elementary level and continue 

its development throughout their education. To assist educators in the delivery of this performance 

indicator, a decision was made by the Office of Workforce Preparation and Continuing Education 

(OWPCE) to develop and implement a Career Plan Initiative consisting of two phases: a pilot and a 

training phase. 

 

The Career Plan Pilot participants identified five core elements as essential to the career planning 

process. These elements are Personal Data (student and school name), Student Review of Career Plans 

(date and participants present), Knowledge (self-knowledge, career exploration, and future goals and 

decision-making), Skills/Application (knowledge and application of foundation skills) and the 

Culminating Activity (activity completed and self-knowledge gained). 

 

The Career Plan elements, Knowledge, and Skills/Application were developed to document delivery of 

the CDOS Learning Standards 1 (Career Development); 2 (Integrated Learning) and 3a (Universal 

Foundation skills) and the corresponding performance indicators identified for each student development 

level. The Career Plan process is based upon student documentation of what they learned in the 

classroom and the connection to their personal and career goals. Any well designed career development 

or learning experience can simultaneously address all three CDOS Learning Standards as well as provide 

an engaging context in which to address the academic content in the other learning standard areas. 

 

The State Education Department does not mandate that the career plan process be the sole responsibility 

of the school counselor. However, the State Education Department does recommend that the overall 

implementation and management of the career plan process be the main responsibility of the 

district/building’s career plan management team of which the school counselor is a participant. It is 

further recommended that all school staff be involved in the development and implementation of the 

resulting management process and play a key role in the delivery of learning experiences that further 

student completion of the career plan document. 

 
Reprinted with permission from NYS Education Dept. Office of Workforce Preparation and Continuing Education. 
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Philosophy and Goals 

The Philosophy: The philosophy of all school counselors in the Elmira City School District is: 

 To relate to all students in all arenas as nurturing quality professionals. 

 To facilitate and support all students in academic, personal/social and career growth. 

 To promote and enhance students’ educational learning experiences through the development of 
skills in the domains of academic, personal/social and career. 

 To continue professional growth and development through opportunities including but not 
limited to continuing education, district staff development opportunities, relevant experiences, 

study groups, department meeting. 

 

Program’s Goals: The goals of the Elmira City School District comprehensive school counseling 

program reinforce the District Mission Statement and Core Beliefs. They include: 

 

Academic Development Goal 

 Students will acquire the academic preparation essential to choose from a variety of educational, 
training, and employment options upon completion of secondary school. 

 

Career Development Goal 

 Students will investigate the world of work in order to make informed career decisions. 

 

Personal/Social Development Goal 

 Students will acquire an understanding of, and respect for, self and others, and the skills to be 

responsible citizens. 

 

These goals are reinforced throughout the School Counseling Program as are previously acquired 

knowledge and skills throughout the course of each student’s subsequent educational experience. 
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Components of the School Counseling Program 

The Elmira City School District comprehensive school counseling program integrates academic, career 

and personal/social development. The components of this comprehensive school counseling program 

are: individual planning, responsive services, counseling, school counseling curriculum, and program 

support. 

 

Individual Student Planning 

Counselors provide the necessary monitoring of individual student’s progress towards achieving success 

in academic, career, and personal/social areas. Individual planning can be monitored through: 

 

 Case Management: school counselors monitor individual student progress. 

 Individual Appraisal: school counselors use test information and other data to assist students in 

analyzing and evaluating their interests, skills and abilities. 

 Individual  Advisement: school counselors work directly with students on developing an 

appropriate educational plan. 

 Placement: school counselors assist students in determining the proper educational setting as 
they meet their academic and career goals. 

 

Responsive Services/Counseling 
 

School counselors coordinate activities to meet the needs of students through: 

 

 Consultation: school counselors work with parents, teachers, students and other involved parties 

to develop strategies to assist students. 

 Personal Counseling: provides student maximum privacy in which to freely explore ideas, 
feelings, and behaviors. 

 Crisis Counseling: provides prevention and intervention; such counseling is short term in nature 

addressing a particular student’s concern. 

 Referral: counselors refer students and their families to appropriate community agencies when 
needed. 

 

School Counseling Curriculum 

 

The Guidance Curriculum presents structured developmental experiences designed to address academic, 

career and personal/social needs of student’s grades Pre-K - 12. The guidance curriculum is delivered 

through: 

 

 Classroom activities: school counselors present lessons in the classroom setting. 

 Group activities: school counselors may also conduct large group activities to address student’s 

particular needs. 

 Interdisciplinary activities: school counselors may participate in teams to develop curriculum 
across content areas. 
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System Support 

System support consists of the management activities essential to the success of the school counseling 
program. 

 

 Professional Development: counselors must update knowledge and skills by participating in 

training, professional meetings and conferences and relevant course work. 

 Program Promotion: school counselors provide orientation and information regarding the 

program to the greater community through websites, newsletters and community presentations. 

 Consultation with Teachers and Staff: counselors work with teachers and other staff members to 
provide information regarding the needs of students. School counselors should participate in 

district committees and in service programs. 

 Parent and Community Outreach: school counselors provide ongoing support and information to 

the greater community regarding students’ needs. 

 Research: school counselors need to utilize research in the development of their programs and 
participate in research designed to improve their programs. 

 Program Evaluation: counselors collect and analyze data to evaluate the program and continue 

updating of program activities. 

 

Division of Duties 

 

To carry out a comprehensive school counseling program, school counselors should follow the suggested 

allocated time distribution for each component, based on ASCA’s counselor to student ratio 1:250 (max). 

 
Component Elementary Middle School High School 

Counseling Curriculum 35% - 45% 15%-25% 15% - 25% 
Individual Planning w/students 5% - 10% 25%-35% 25% - 35% 
Responsive Services 30% - 40% 30% - 40% 25% - 35% 
System Support 10% - 15% 10% - 15% 15% - 20% 
Total 100% 100% 100% 

 
Reprinted with permission from Dr. Norm Gysbers, Professor, University of Missouri – Columbia 
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The Delivery System 

School counseling programs should provide needs assessment to students, staff and community as a basis 

for the delivery system. Understanding the immediate versus long term needs can set the methods of 

delivering activities under the four components of the system. 

 

Individual Student Planning 

 

These are the ongoing activities and services developed to assist every student in monitoring and 

managing educational, career and personal goals. School counselors will conduct individual advisement 

and placement by grade level. 

 

Activities by Domain: 

 

1. Academic 

a. Review State Assessments 

b. Review Academic Placement 

c. Develop a Four Year Plan (secondary level) 

d. Identify academic strengths, skills and talents, and needs 
e. Review post high school plans 

 

2. Career 

a. Develop an appropriate career assessment tool 

b. Assist with Career Plan/Portfolio 

c. Review weaknesses/strengths related to career assessment 

d. Guide student selection towards a career plan 

e. Review higher education, military or job placement opportunities 

 

3. Personal/Social 

a. Identify Extra Curricular Activities 

b. Assess personal/social strengths and weaknesses periodically 

c. Assess personal management skills 

d. Implement techniques on dealing with stress 

 
 

Responsive Services 

 

Focused on the immediate needs of individuals. The school counselor can deliver this individually or 

through small or large groups, consultation, and information dissemination or crisis intervention. 

 

Strategies of Implementation: 

 

1. Individual Counseling: Anyone may initiate such counseling based on the needs of the student. 

Individual counseling is an opportunity to clarify a concern and guide the student to individual 

growth. Topics can include, but are not limited to: self-esteem issues, communication, peer 

relationships, adjustment to school, bullying, learning skills, family concerns and grief. The school 

counselor may take action through referrals or dissemination of information to appropriate support 

staff. The school counselor must act in accordance to the state, federal and district laws and policies 

with respect to confidentiality, suspected cases of abuse and threat of harm or violence. 
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2. Crisis/Safety Team: School counselors should be active participants in the crisis and safety teams 

within districts. Teams guide prevention and intervention services to all students. Individual or group 

counseling is a part of the school counselor’s role with teams. In New York State, SAVE Law 

provisions may add to clarification of teams set up. 

 

3. Conflict Resolution: School counseling programs provide formats to address conflict resolution. 

School counselors can provide activities that explore decision making process, alternative behaviors 

and exploration of feelings. Individual counseling sessions are appropriate as follow up. Conflict 

Resolution addresses safe school environments. 

 

4. Student Support Teams: The school counselor is an integral member of student support teams. The 

school counselor may refer students to the support teams for academic planning, behavioral strategies 

and for additional support in overall performance. School counselors can provide data supporting the 

need for team decisions. School counselors function as case managers in developing an appropriate 

plan for success. 

 

5. Group Counseling: School counselors must develop appropriate activities to address in small or 

large group settings. Topics may include safety, substance abuse, family issues, conflict resolution, 

academic performance and communication skills. School counselors are trained in group process and 

must be familiar with confidentiality issues. 

 

Elmira City School District School Counseling Curriculum 
 

1. Set Up 

a. The curriculum aligns the student competencies and New York Common Core Learning 

Standards, CDOS, Character Education and Academic Intervention Services. 

b. The curriculum should be organized around the three domains of academic, personal/social, and 

career. 

c. School counselors organize, work with teachers, and refine the curriculum that addresses these 

primary areas of development. 

d. The curriculum reflects activities for all students. 

e. Keep in mind the Scope and Sequence of a curriculum: How much material should be delivered? 

At what grade levels should topics be introduced? What topics are appropriate for each grade 

levels? 

 

2. Process 

a. In Classroom: 

i) Coordinate with teachers and identify activity 

ii) Develop a lesson plan for the activity or unit. The lesson plan should be a written document 

that lists goals, competencies, learning standards to be achieved, evaluation methods and the 

grade level for implementing the activity. 

b. Group Activities: 

i) Conduct groups outside the classroom setting 

ii) Topics are identified by the needs assessments 

iii) Activities are designed to increase skills and knowledge of all participants 
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System Support 
 

The ongoing management that maintains, evaluates and enhances the school counseling program directs 

system support. Activities in the system support include: 

 
 

1. Advisory Team: Advisory Team should assist in identifying needs and collaborating in developing 

school counseling programs. Members of the team are selected from administrators, staff, 

community, agencies, businesses and other identified areas that support the student’s growth in the 

three domains: academic, career, social/personal. 

 

2. Program Evaluation/Assessment: Ongoing evaluations allow for constant readjustments of the 

school counseling program. Program goals should be evaluated every year and data collected 

identifies the effectiveness of activities and areas of improvement. The needs of students should be 

assessed on a regular basis. The comprehensive school counseling program activities reflect the 

responses of students. 

 

3. Public Relations: School Counselors act as their own public relations in providing community, staff 

and parents with updated information regarding the school counseling program and its goals. A 

school counseling program supports the role of the parent, business, agency, staff and community in 

achieving student success. Public Relations activities include: 

 

a. The role of the School Counselor 

b. Explaining post-high school planning 

c. Career Programs and Shadow Days 

d. Wellness Programs 

e. Speakers on Topics of Academic, Career, Social/ Personal interests 

f. Developing Website for Department 

g. PowerPoint Presentations on Assessments and Graduation Requirements 
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INDIVIDUAL/ GROUP COUNSELING 

GOAL: Individual/Group Counseling 

 

Program Objective: To provide services for all students. 

 

A. Target Population: Students in Grades Pre-K - 12 

 

B. Expected Outcome: 

 

1. Students will be better equipped to handle familial difficulties. 

2. Students will develop improved coping skills. 

3. Students will accept responsibility for themselves and their actions. 

4. Student will exhibit improved self-confidence. 

 

C. Evaluation: 

 

1. Student observations and self-assessment 

2. Parent and community observations 

3. Counselors will review effectiveness 

D. Program Plan: May include but not limited to 

 

Activiti 
es 

Target 

Population 

Personnel Other Resources 

Individual counseling Grades PreK-6 

as appropriate 

School counselor Parent, teacher, 
admin., outside 
agency 

Group counseling; topics determined 

based on demonstrated need. Ex. Grief, 

anger management, social skills, anxiety, 
etc. 

Grades PreK-6 

as appropriate 

with parent 
consent 

School counselor Parent, teacher, 

admin., outside 

agency 

RtI Grades PreK - 6 RtI Team 

School counselor 
Parent, teacher, 

admin., outside 
agency 

Peer mediation Grades 5 - 6 School counselor, 

teachers, 
administrators 

BOCES, student, and 

staff. New Vision 
Students. 
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GOAL: To reduce adjustment difficulties and improve behavior. 

A. Target Population: Students in Grades Pre-K - 12 

B. Expected Outcomes: 

1. Students will improve coping skills and utilize available services to make appropriate 
adjustments in behavior in the school setting. 

2. Students with behavioral problems will be able to describe at least three consequences of their 

behavior. 

3. Students with behavior problems will be able to describe possible ways to solve their difficulties. 

4. Student will be able to design and implement a plan for executing solutions. 

C. Evaluation: 

1. Administrative observations and feedback. 

2. Observed student behavior. 

3. Other 

 

D. Program Plan: 

 
Activities Target Population Personnel Other Resources 

Consult with families Identified grades Pre-K - 12 School Counselors 
Building Team 

As Above 

Refer to appropriate 
counseling services or 
outside agencies 

Identified grades Pre-K - 12 School Counselors 

Building Team 

As Above 

Individual 

conferencing / skill 
building 

Students in grades PreK-6 
in need of additional 

supports 

School counselor Teachers, parents, admin., 

outside agencies 

Group counseling as 
appropriate 

Students in grades PreK-6 
with parent consent 

School counselor Teachers, parents, admin., 
outside agencies 

Behavior Plan / Goal 

setting 

Students in grades PreK-6 

as needed 

Teachers, school 

counselors, admin., 
school psychologists 

Outside agencies, parents 

Interviewing and 
advisement 

Identified grades 10th – 12th
 School Counselors 

Building Team 
As Above 

Refer to appropriate 

counseling services or 
outside agencies 

Identified grades 10th – 12th
 School Counselors 

Building Team 

As Above 
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GOAL: Individual/Group Counseling 

Program Objective: To Improve student academic performance. 

A. Target Population: Students in Grades Pre-K - 12 

B. Expected Outcome: 

1. Students will be able to identify reasons for their lack of success. 

2. Students will develop strategies (i.e. staying after school for extra help doing more homework, 

spending more time studying) to improve performance. 

3. Student failure rates in all subject areas will be reduced. 

C. Evaluation: 

1. Pre-and-Post assessment of academic performance using report card grades. 

D. Program Plan: 
 

Activities 
Target 

Population 
Personnel 

Other Resources 

Review Progress Report/Report 

Cards 

Grades Pre-K - 12 Student Services staff Parent support, staff, 
outside agencies, 
student records 

Student/Staff/ Parent Conferencing Grades Pre-K - 12 Teacher, administrator, 

school counselor 

Student grades and 
data, teachers, 
principals 

Response to Intervention (RtI) Grades Pre-K - 12 RtI team, teacher, school 
counselor 

Parent, outside 
agency 

504’s / CSE Grades Pre-K - 12 School psychologist, 

teacher, administrator, 
school counselor 

 

Referral to skill building supports 
(group counseling, ARCADE, etc) 

Grades PreK-6 School counselor, 
support staff 

Parent, outside 
agency 

Refer to Remedial or Tutorial 
Instruction 

Grades 7 - 12 School Counselors, 
Teacher Staff, Admin. 

RtI team 
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GOAL: Individual/Group Counseling 
 

Program Objective: To improve student attendance. 

 

A. Target Population: Students in Grades Pre-K - 12 

 

B. Expected Outcome: 

 

1. Students average attendance to school and classes will improve as services are provided. 

 

C. Evaluation: 

1. Documented reduced absences by identified students. 

2. Statistical presentation indicating overall student attendance rate. 

3. Annual report on student dropouts. 

 

D. Program Plan: 

 

Activities Target 
Population 

Personnel Other Resources 

Review students’ 

records 

Grades Pre-K - 12 Teacher, principal, school 

counselor 

Attendance records, 

other student data, 

discipline records, 

report card, health 
record 

Parent-Teacher 
conferences 

Grades Pre-K - 12 Teacher, school counselor Student data, 
community agencies 

Counselor – Student 
Conferences/ Program 

Grades Pre-K - 12 School counselor Student data, parents, 
outside agencies 

Appropriate Follow- 

up & Communication 
with parents 

Grades Pre-K - 12 School counselor, teachers, 

administrators, school 
psychologist, support staff 

Student records 

Refer to Community 

Agencies 

Grades Pre-K - 12 School counselor, 

administrators, teachers 

CPS, CIS, Family 

Services, Trinity, other 
agencies as needed 

Attendance Letters 
Auto Dialers 

Grades Pre-K - 12 Administrators, attendance 
clerk 

Attendance Records 

RtI Grades Pre-K - 12 RtI team, school counselor Outside agencies, 
support staff 
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GOAL: Individual/Group Counseling 

Program Objective: To provide referrals to appropriate service providers for students and families. 

A. Target Population: Students grades Pre-K - 12 

B. Expected Outcome 

1. Students will be able to locate services within the school district and the community. 

2. Students will access counselors for information on a variety of academic/personal concerns. 

3. Students will be provided with and make effective use of the necessary information about items 

listed below: 

a) Schedule changes 

b) Employment 

c) Higher Education/Financial Aid/Scholarships 

d) Summer School 

e) Graduation Requirements 

f) Remediation 

g) Social Services 

C. Evaluation: 

1. Observations of all staff involved 

2. Feedback from parents/guardians 

D. Program Plan: 
 

Activities Target Population Personnel Other Resources 

Individual counseling Grades Pre-K - 12 School counselors, teachers, 
RtI 

Parents, staff, 
community agencies 

Group counseling Grades Pre-K - 12 School counselors, teachers, 
RtI, Administrator 

Parents, staff, 
community agencies 

Referrals to outside 
agencies 

Grades Pre-K - 12 School counselor, teacher, 
RtI, Administrator 

As needed and 
appropriate 

Parent Conferencing Grades Pre-K - 12 School counselor, teacher, 
administrator 

As needed and 
appropriate 

Conference with 
students & families 

Grades Pre-K - 12 School Counselor and 
teaching staff 

As Needed 
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GOAL: Individual/Group Counseling 

Program Objective: To aid in transition Pre-K – 12th
 

A. Target Population: Students in Grade Pre-K – 12th
 

B. Expected Outcome: 

1. Students will understand sequence & graduation requirements as well as high school work- 

load. 

2. Students will create an appropriate 10th grade schedule. 
3. Students will list key resource people available in the high school to aid in the transition. 

4. Students will list both academic and support services available in the high school. 

5. Students will have met at least one high school counselor prior to attending the high school. 

C. Evaluation: 

1. Review of schedules and schedule changes to evaluate success of scheduling. 

2. Survey level of confidence and security in students entering the high school. 

3. Number of students taking advantage of available services. 

D. Program Plan: 
 

Activities Target Population Personnel Other 

Resources 

2nd grade visit to 
school & presentation 

Incoming 3rd graders, end of 

2nd grade year 

3rd grade teachers, 
administrator, 
school counselor 

 

7th grade presentation 

to 6th graders 

Incoming 7th graders; end of 

6th grade year 

School counselors 7th grade 
counselor, 

Power Point 

presentation 

7th grade music 
selection 

Incoming 7th graders; end of 
6th grade year 

Music teachers, school 
counselors 

Music 
selection sheet 

Individual/group 

sessions to help 

familiarize students 
with the new building 

Students entering grade 8 School Counselors  

Parent Academy Students entering grade 8 School Staff  

Parent Academy Students entering grade 10 School Staff  

Individual/group 

sessions to help 

familiarize students 

with the new building 

Students entering grade 10 Parent Academy 

& administration 

Students and 

school staff 

Kindergarten 

orientation 

Students entering 
Kindergarten 

Kindergarten 

teachers, school 

counselors and 
administration 

Kindergarten 

students 

Pre-K home visits Students entering 
Kindergarten 

Pre-K teachers, 

school counselor 

Pre-K 

students 



Page 50 
 

Program Objective: To aid in transition from Middle School to High School for students in Grade 9. 

 

E. Target Population: Students in Grade 9 

 

F. Expected Outcome: 

 

1. Students will understand sequence and graduation requirements as well as high school work- 

load. 

2. Students will create an appropriate ninth grade schedule. 

3. Students will list key resource people available in the high school to aid in the transition. 

4. Students will list both academic and support services available in the high school. 

5. Students will have met at least one high school counselor prior to attending the high school. 

 

G. Evaluation: 

 

1. Review of schedules and schedule changes to evaluate success of scheduling. 

2. Survey level of confidence and security in students entering the high school. 

3. Number of students taking advantage of available services. 

 

H. Program Plan: 

 
Activities Target Population Personnel Other Resources 

Individual/group 

sessions with students 

to review sequences, 

scheduling 

Grade 9 School Counselors SED graduation 

requirements 

District program 

guidelines 

Individual/group 

sessions to identify 

resources and key 
high school personnel 

Grade 9 School Counselors Student Handbook 



Page 51 
 

CAREER EDUCATION/ PLANNING 

GOAL: Career Education/Planning 

 

Program Objective: To provide career education and career planning skills. 

 

A. Target Population: Students in Grade Pre-K - 12 

 

B. Expected Outcome: 

 

1. The student will be able to describe his or her own present career related interests and possible 

future careers. 

2. The student will be able to describe relationships between school and planning for future careers. 

3. The student will be able to identify obstacles to effective career planning such as stereotyping, 

discrimination on the basis of race, sex, religion, national origin, age, handicap and other 

characteristics. 

 

C. Evaluations: 

 

1. Documentation of successful completion of activities with career instruction at each grade level. 

 

D. Program Plan: 

 
Activities Target Population Personnel Other Resources 

“Paws in Jobland” 
computer program 

Pre-K thru 5th
 School counselor, 

teacher, computer TA 
Reflection sheet 

Career Day Grades 5 & 6 

3rd & 4th if applicable 
School counselor, 

teachers, 
administrators 

Community 

representatives; 
presenters 

BOCES Showcase Grades 5 & 6 School counselor, 

teachers, 
administrators 

BOCES staff and 

students 

Choices 360 Grades 6 - 12 School counselors, 

teachers, computer 
TA 

Portfolios online 

Healthy Futures Grade 7 School Counselors, 
Administrators, 

Community Agencies 
and representatives 

Career Panel Grades 10 – 12 Business Teacher Outside Agencies 

Career speakers PreK – 2 Teacher, school 
counselor 

Community 
representatives 
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GOAL: Career Education/Planning 
 

Program Objective: To provide Career Planning Counseling 

 

A. Target Population: Students in Grades Pre-K - 12 

 

B. Expected Outcomes: 

 

Students will be able to demonstrate an understanding of: 

1. How to find specific information about a career/vocation. 

2. How to evaluate personal values, interests and abilities 

 

C. Evaluation: 

 

Counselor interview with student for the purpose of determining: 

1. Student understanding of how to locate specific career information 

2. Student performance on values checklist. 

3. Counselors review effectiveness of materials, activities, and methods used based on student results. 

 

D. Program Plan: 

 
Activities Target Population Personnel Other Resources 

Career themed classroom 
lessons 

Grade Pre-K - 12 School Counselors, 
teachers 

As needed 

Review academic graduation 

requirements, diploma options 
in individual sessions. 

Grades 6 - 12 School Counselors As needed 

Meet with class groups to 

familiarize with and teach 
how to use career information 

Grades 6 - 12 School Counselors As needed 

Choices 360 Grades 6 - 12 School Counselors As needed 

 

Activities 
Target 

Population 
Personnel 

Other 
Resources 

Assessment of the 
Action 

Students will complete the Grades 3 – 5 School As needed Students’ 
Paws in Jobland interest Counselor worksheet that 
inventory & choose one career  identifies the career 
to research.  they are interested 

  in. 

Students will complete 
Career Folder 

Grades Pre-K 
– 6 

School 
Counselor 

As needed Completed Folder 

Students will complete the Grades 6-12 School As needed Students will use 
Learning Styles Inventory. Counselor the information 

  from the inventory 
  to develop a 
  homework/study 
  plan 

Paws in Jobland Grades Pre- 
K thru 2 

School 
Counselors 

As needed Drawing/ticket out the 

door 
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Activities 
Target 

Population 
Personnel 

Other 

Resources 

Assessment of the 

Action 

Students will complete the 

basic skills survey in 

Choices 
360. 

Grade 6 School 

Counselor 

As 

needed 

Choices 360 Report 

Students will complete the 

Interest Profiler in 

Choices 
360 

Grade 6 School 

Counselor 

As 

needed 

Choices 360 Report 

Student will complete the 
Career Cluster Survey 

Grade 6 School 
Counselor 

As 
needed 

Choices 360 Report 

Students will complete 

the Career Key Survey on 
Choices 360 

Grade 6 School 

Counselor 

As 

needed 

Choices 360 Report 

Students will participate in 4 

different BOCES CTE 

presentations by 
representatives from BOCES 

Grade 6 School 

Counselor 

As 

needed 

Students will complete 

a Graphic Organizer 

summing up what they 
have learned. 

 

 
 

Activities 
Target 

Population 
Personnel 

Other 

Resources 

Assessment of the 

Action 

Students will take the 

Career Clusters Survey. 

Grade 7 Family and 

Consumer Science 

Teachers School 
Counselor 

As needed Students will complete 

the Career Key Survey 

packet Questions 1 & 
2 

Students will identify 

their personality 

types/interest areas and 

discover related careers. 

Grade 7 Family and 

Consumer Science 

Teachers School 

Counselor 

As needed Students will complete 

"My Career Choices" 

packet. A Choices360 

report is available. 

Students will be able to 

identify what top 

interests they have listed 

in their results and what 

careers match their 

interests. 

Grade 7 Family and 

Consumer Science 

Teachers School 

Counselor 

As needed Students will complete 

the rest of the Career 

Key Survey packet. A 

Choices360 report is 

available. 

Students will complete 
the College Planning 

worksheet choosing the 

college of their choice, 

detailing cost and 
academics. 

Grade 7 Family and 
Consumer Science 

Teachers School 

Counselor 

As needed Students will complete 
a college banner as the 

culminating project. 

See examples. 

Students will complete 

the "Directions After 

High School" module in 

the "School 2 College 2 

Work" packet. 

Grade 7 Family and 

Consumer Science 

Teachers School 

Counselor 

As needed Students will reflect 

on their own decision 

making and complete 

the worksheet. A 

Choices360 report is 

available. 
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Activities 
Target 

Population 
Personnel 

Other 

Resources 

Assessment of the 

Action 

Students will assess their 

basic skills and match them to 

career options. 

Grade 8 8th grade 
School 

Counselor 

As needed The Basic Skills 

Survey completed by 

student. A 

Choices360 report is 

available. 

Students will use Your Plan of 

Study on the High School 

Planning tab of Choices360 to 

develop their course plans for 
grades 9 through 12. 

Grade 8 School 

Counselor 

As needed Your Plan of Study 

completed by student. 

A Choices360 report 

is available. 

Students will select 

characteristics they would like 

in a career. Students will 

select one or more of the 

suggested careers to review. 

Students will save one or 

more suggested career to their 

portfolio. 

Grade 8 School 

Counselor 

As needed Survey completed. 

Students will save at 

least one career to 

their portfolio. A 

Choices360 report is 

available. 

 

 

 
 

Activities 
Target 

Population 
Personnel 

Other 
Resources 

Assessment of the 
Action 

Counselor will meet one on 

one with each student to 

complete ability profiler and 

complete what student is 

profiling. 

Grade 9 9th grade 
School 

Counselor 

As needed Completion of ability 

profiler and what 

student is profiling. A 

Choices 360 report is 

available. 

Student will complete work 

value sorter. 

Grade 9 9th grade 
School 

Counselor 

As needed Completion and data 

results through work 

value sorter. A 

Choices 360 report is 

available. 

Student will complete career 

interest profiler. 

Grade 9 9th grade 
School 

Counselor 

As needed Completion and data 

through career 

interest profiler. A 

Choices 360 report is 
available. 

Student will build their career 

plan through the career plan 

builder. 

Grade 9 9 grade 

School 

Counselor 

As needed Completion and data 

results through the 

career plan builder. A 

Choices 360 report is 

available. 
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Activities 
Target 

Population 
Personnel 

Other 

Resources 

Assessment of the 

Action 

Career Interest Profiler Grade 10 10th grade 
School 

Counselor 

As needed Students will have 

written reflections of 

results. 

Work Values Sorter Grade 10 10th grade 

School 

Counselor 

As needed Students will have 
saved college and 

career options. 
 
 

Activities 
Target 

Population 
Personnel 

Other 

Resources 

Assessment of the 

Action 
Explore Schools with Schools Grade 11 10th grade As needed Students will use 
Finder School information to 

 Counselor schedule college 
  visits. 

Learn to Write Resume 

Builder 

Grade 11 10th grade 
School 

Counselor 

As needed Students will be able 
to produce a resume 
for college or work. 

 
 

Activities 
Target 

Population 
Personnel 

Other 
Resources 

Assessment of the 
Action 

Apply and Track your College 

App. 

Grade 12 10th grade 
School 

Counselor 

As needed Students will be able 

to apply to college. 

After High School Transition Grade 12 10th grade 
School 

Counselor 

As needed Students will have 

selected a post- 

graduation career 
path. 

 

GOAL: Career Education/Planning 
 

Program Objective: To provide Career Planning Counseling 

 

A. Target Population: Students in grades 9-10 

 

B. Expected Outcomes: 

 

The students will demonstrate an understanding of: 

1. Related career information 

2. Work values 

3. Course work offered at the GST BOCES and how these courses are related to the world of work 

 

C. Evaluation: 

 

Counselor satisfaction with student’s: 

1. Aptitude scores, general academic achievement and their relationship to career goals 

2. Work values and their relationship to career goals 

3. TEC Center orientation and understanding of the relationship between career goals and 

vocational training. 

4. Familiarity with the world of work and preparation needed for various careers 
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D. Program Plan: 

 

Activities Target 
Population 

Personnel Other Resources 

Utilize Information 
Resources Center 

Grade 9-10 School Counselors  

Career Shadowing Grade 9-10 Career Development 
Council and outside 
district personnel 

 

TEC Center Shadowing Grade 9-10 TEC Center personnel  

Review academic 

graduation requirements, & 

diploma options in 

individual sessions. 

Grade 9-10 School Counselors  

 

Elmira’s Career Plan and Lesson Plans that Correlate to Selected Activities 

Many activities in the Elmira Career Plan have lesson plans on the Choices360 Professional Center 

that correlate with them. Following is a list, by grade, of activities in the career plan and a link to 

the lesson plan that correlates to it: 

Grade 7 

Students will complete the Interest Profiler (no 

worksheet) 

https://content.xap.com/media/17256/learning_about_career_interests_with_the_interest_pr ofiler_ce_l 

esson_2.pdf 

Grade 8 

Students will complete the Basic Skills Survey (worksheet) 

https://content.xap.com/media/17259/discover_your_skills_with_the_basic_skills_survey_ce_lesson_ 

3.pdf 
 

Students will develop a plan of study for grades 9 through 12 

(worksheet) 

https://content.xap.com/media/17333/build_your_plan_of_study_hsap_6.pdf 

Career Finder (no worksheet) 
 

The Good Life Careers Lesson Plan. See PDF document in zip file 
 

Grade 9 

Students will measure their work values (no worksheet) 

https://content.xap.com/media/17265/learn_about_work_values_with_the_work_values_sorter_ce_less 

on_5.pdf 

https://content.xap.com/media/17256/learning_about_career_interests_with_the_interest_profiler_ce_lesson_2.pdf
https://content.xap.com/media/17256/learning_about_career_interests_with_the_interest_profiler_ce_lesson_2.pdf
https://content.xap.com/media/17256/learning_about_career_interests_with_the_interest_profiler_ce_lesson_2.pdf
https://content.xap.com/media/17259/discover_your_skills_with_the_basic_skills_survey_ce_lesson_3.pdf
https://content.xap.com/media/17259/discover_your_skills_with_the_basic_skills_survey_ce_lesson_3.pdf
https://content.xap.com/media/17259/discover_your_skills_with_the_basic_skills_survey_ce_lesson_3.pdf
https://content.xap.com/media/17333/build_your_plan_of_study_hsap_6.pdf
https://content.xap.com/media/17265/learn_about_work_values_with_the_work_values_sorter_ce_lesson_5.pdf
https://content.xap.com/media/17265/learn_about_work_values_with_the_work_values_sorter_ce_lesson_5.pdf
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Students will measure their career interests (no worksheet) 

https://content.xap.com/media/17256/learning_about_career_interests_with_the_interest_profiler_ce_l 

esson_2.pdf 

Students will create their career plan (no worksheet) 

https://content.xap.com/media/17280/make_a_plan_with_the_career_plan_builder_ce_lesson_10.pdf 
 

Grade 10 

Career Finder (no worksheet) 
 

The Good Life Careers Lesson Plan. See PDF document in zip file 
 

Explore Programs and Majors (worksheet) 

https://content.xap.com/media/17290/exploring_programs_by_cluster_pgp_3.pdf 

Grade 11 

Explore Schools (no worksheet) 

https://content.xap.com/media/17293/exploring_schools_with_the_schoolfinder_pgp_4.pdf 

Explore Careers (no worksheet) 

https://content.xap.com/media/17277/browsing_career_clusters_ce_lesson_8.pdf 

Grade 12 

Learn to write a resume (information sheet) 

https://content.xap.com/media/17396/learn_to_write_a_resume_with_resume_builder_js_4.pdf 

Learn to write a cover letter (worksheet) 

https://content.xap.com/media/17399/learn_to_write_a_cover_letter_js_5.pdf 

Practice for a Job Interview (worksheet) 

https://content.xap.com/media/17405/preparing_for_a_job_interview_js_7.pdf 

Learn to write a thank-you letter (worksheet) 

https://content.xap.com/media/17399/learn_to_write_a_cover_letter_js_5.pdf 

https://content.xap.com/media/17256/learning_about_career_interests_with_the_interest_profiler_ce_lesson_2.pdf
https://content.xap.com/media/17256/learning_about_career_interests_with_the_interest_profiler_ce_lesson_2.pdf
https://content.xap.com/media/17280/make_a_plan_with_the_career_plan_builder_ce_lesson_10.pdf
https://content.xap.com/media/17290/exploring_programs_by_cluster_pgp_3.pdf
https://content.xap.com/media/17293/exploring_schools_with_the_schoolfinder_pgp_4.pdf
https://content.xap.com/media/17277/browsing_career_clusters_ce_lesson_8.pdf
https://content.xap.com/media/17396/learn_to_write_a_resume_with_resume_builder_js_4.pdf
https://content.xap.com/media/17399/learn_to_write_a_cover_letter_js_5.pdf
https://content.xap.com/media/17405/preparing_for_a_job_interview_js_7.pdf
https://content.xap.com/media/17399/learn_to_write_a_cover_letter_js_5.pdf
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COLLEGE PLANNING 
 

 

GOAL: College Planning 

 

Program Objective: To provide college/career Planning Counseling 

 

A. Target Population: Students in grades 7-12 

 

B. Expected Outcome: 

1. Students will be made aware of post-secondary educational opportunities appropriate to their 

interests, abilities and plans. 

2. Students will be prepared to participate effectively in the college admissions process. 

3. Students will be prepared to locate and secure appropriate employment after high school. 

 

C. Evaluation: 

1. Successful completion of admissions documents and acceptance at the college of their choice 

2. Reduced numbers of students who drop-out. 
3. Counselors will review effectiveness of materials, activities, and methods used based on 

observations. 

 

D. Program Plan: 

Activities Target 
Population 

Personnel Other Resources 

Individual meetings with students to discuss test 

performance, application process, financial aid 

procedures, graduation requirements and 
diploma options. 

Grades 7th -12th
 School 

Counselors 

Test Scores 

Permanent Cards 

Meet with students in groups to prepare for 
college search or employment preparation 

Grades 7th -12th
 School 

Counselors 
Internet Access 

Students will be encouraged to participate in the 

following activities: 

1. College Planning workshops 

2. ASVAB Testing and Interpretation 
3. College and Military Representatives 

visits 

4. College Fair at Elmira Elks 

5. Financial Aid Night 

6. Utilization of Information Resource 

Center 

7. Individual and Group Counseling 

8. Career Related Internships/Shadowing 

9. Classroom Instruction 

10. Careers Class 
11. Scholarship Searches 

Grades 7th -12th
 School 

Counselors 

College Reps. 

Military Reps. 

College Grade 7th – 9th
 DCC’s, 

School 

Counselors 
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P P  

GOAL: College Planning 
 

Program Objective: To provide college/career Counseling 
 

A. Target Population: Students in 12th Grade 

 

B. Expected Outcome 

Students will understand: 

1. The application process for higher education (college/vocational technical school) and financial 

aid and other financial resources. 

2. How to choose the appropriate educational institution for individual career plans. 

3. How to find suitable employment. 

 

C. Evaluation: 

Counselor satisfaction with student’s understanding of: 

1. The various application processes, (i.e. college, job and financial aid) 

2. Job hunting process 

3. Higher education options 

4. Counselors will review effectiveness of materials, activities, and methods used based on 

observations 

 

D. Program Plan: 

 

Activities 
Target 

Population 
Personnel 

Other 

Resources 

Meet with students individually to discuss 

college application and financial aid application 

process, graduation requirements and diploma 
options. 

Grades 10-12 School 

Counselors 

 

Hold College Planning workshop for parents and 
students. 

Grades 10-12 School 
Counselors 

 

College/Military Representatives visits Grades 10-12 School 
Counselors 

Military 
recruiters 

Provide information about college open houses 
and visitation days 

Grades 10-12 School 
Counselors 

 

Oversee and direct all scholarship awards Grades 10-12 School 
Counselors 

 

Implement shadowing and internship 

experiences 

Grades 10-12 School 

Counselors 

CDC and school 

business dept. 

 

College Fair Night during Open House Grades 10-12 School 
Counselors 
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TESTING 
 

GOAL: Testing 

 

Program Objective: To provide test interpretation assistance to parents. 

 

A. Target Population: Parents of all students 

 

B. Expected Outcome: 

1. Parents will demonstrate an understanding of their child’s current achievements, academic 

strengths, areas of needed growth, aptitudes and talents. 

 

C. Evaluation: 

1. Demonstrated understanding of testing program by parents. 

 

D. Program Plan: 

 

Activities 
Target 

Population 
Personnel Other Resources 

Parent / Teacher 

Conference 

Grades Pre-K - 12 Teacher, school 

counselor, administrator, 
school psychologist 

Additional support 

staff 

RtI meetings Grades Pre-K - 12 RtI Team, school 

counselors, school 

psychologist, teacher, 
administrator 

Parent, outside 

agencies 

Explanation of CSE 

testing process, school 

testing program 

Grades Pre-K - 12 School psychologist, 

teacher, administrator, 

school counselor 

Additional support 

staff, NWEA 

reports, state test 

scores, other 
assessments 
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GOAL: Testing 
 

Program Objective: To facilitate testing Grades Pre-K - 12 

 

A. Target Population: Students in Grades Pre-K - 12 

 

B. Expected Outcome: 

1. Students will demonstrate an understanding of his/her current achievements, academic strengths, 

aptitudes and talents 

 

C. Evaluation: 

1. Counselor assessment of student understanding of his/her current achievement, academic 

strengths, aptitudes and talents 

2. Academic performance of students in identified academic areas 

3. Counselors will review effectiveness of testing program and materials based on student test 

results 

 

D. Program Plan: 

 
Activities Target Population Personnel Other Resources 

Referral of students in need of 

testing and counseling to 

RtI/CSE, outside agency or 

mental health 
provider. 

Grade Pre-K – 12 

students needing 

assistance 

School Counselors School personnel, 

parents 

Paws in Jobland interest inventory Grade PreK - 5 School counselor, 

computer TA, 
teacher 

Developmentally 

appropriate 

Career reflection 
sheet 

Choices 360 Grade 6 - 12 School counselor, 
computer TA, 
teacher 

 

Refer students in need of 

testing and counseling to 

RTI/CSE, or other appropriate 

outside agencies 
or mental health provider 

Grades 7th – 9th
 School Counselors School personnel 

PSAT / NMSQT Grade 10-11 School Counselors  

ASVAB Grade 10-12 School Counselors 
Military Personnel 

Testing supplies, 
recruiters 

SAT/ACT Grade 10-12 School Counselors  

Review Classes Grade 10 – 12 School Personnel  

Careers Class Grade 10 School Personnel  
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SCHEDULING 
 

GOAL: Scheduling 

 

Program Objective: To provide an annual review of each student’s educational progress and career 

plans. 

 

A. Target Population: Students Grades 7-12 

 

B. Expected Outcome: 

1. Each student will identify individual career interests, possible career plans and career exploration 

activities. 

2. Students will relate their current academic ability and achievement levels to future educational 

and career plans. 

 

C. Evaluation: 

1. Student feedback and self-evaluation relating to their educational and career planning progress. 

2. Parent feedback regarding their child’s educational and career planning progress. 

 

D. Program Plan: 

 

Activities Target 
Population 

Personnel Other Resources 

Annual Review Session 

with each student 
Individually/Group 

Grades 7 - 12 School 

Counselors 

District program guides, Teacher 

Recommendation of Students, Permanent 
Record Card, Course Selection Sheet 

Review current schedule Grades 7 - 12 School 
Counselors 

Teacher Comment Form 
Five-Week Progress Report 

Individual conference 

with students/parents of 
students at risk of failure 

Grades 7th – 9th
 School 

Counselors 

Student records 

Additional support staff 
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GOAL: Scheduling 
 

Program Objective: To ensure students are enrolled in appropriate courses 

 

A. Target Population: Students 7th – 12th 

 

B. Expected Outcome: 

1. Students will be able to demonstrate an understanding of their current academic status, 

achievement, interests, abilities, educational requirements for graduation, vocational plans, and 

future career plans. 

2. Students will take home next year’s plans for approval. 

 

C. Evaluation: 

1. Review of 4 year planning card to check if it has current information regarding future career 

plans, educational requirements for graduation, and information regarding academic 

achievement. 

2. Counselors will review effectiveness of various information dissemination systems with students 

based on observations. 

 

D. Program Plan: 

 

Activities 
Target 

Population 
Personnel Other Resources 

7th grade music selection sheet 6th grade going 
into 7th

 

School counselors, 
music teachers 

Music selection 
sheet 

Plan and implement an orientation 
program describing curriculum offerings 

Grades 7th – 9th
 School Counselors As needed 

Conference with individual student to 

review academic program, plan next 

year’s program, and discuss career plans 

Grades 7th – 12th
 School Counselors Records, test results, 

course selection, 

annual review form, 

Steam Into Your 

Future 

Conference with students to discuss 

credits earned, credits needed to 

graduate and career/educational plans 

after graduation 

Grades 7th – 12th
 School Counselors ECSD website, 

annual review form, 

steam into your 

future 
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PARENTAL INVOLVEMENT 

GOAL: Parental Involvement 

Program Objective: To increase parental understanding and involvement in educational/student 

service programming. 

A. Targeted Population: Students in Grades Pre-K - 12 

B. Expected Outcome: 

1. Parents will understand the range of guidance and educational programs and services available 

for their children. 

C. Evaluation: 
1. Feedback from parents in attendance at teacher conference meetings and orientation sessions, 

and attempts to follow-up with parents not in attendance. 

2. Feedback from teachers, administrators, RtI teams, students on impact of programming. 

D. Program Plan: Students on impact programming 
 

Activities Target Population Personnel Other Resources 

Open House Parents grade Pre-K 

- 12 
School counselor, 

administrator, teachers, 
support staff 

Outside agencies 

Parent/teacher/counselor 

conferences 

Parents grade Pre-K 

- 12 
School counselor, 

teachers, administrator 

NWEA, other 

assessments, attendance 
and behavior date 

Correspondence with parent / 
guardian 

Parents grade Pre-K 
- 12 

School staff  

Community/parent presenters 
for building career days 

Students School counselors, 
teachers, administrators 

 

Parent academies as 

appropriate 

Parents Elem. DCC, 

administrator, school 
counselor, parent partner 

 

Counselor conferences with 

teachers to assess and improve 

student performance 

Identified students in 

grade Pre-K - 12 

School counselor, teacher Student reports and 

other related materials 

Counselor meeting with 

individual students to assess 

and improve student 
performance 

Identified and self- 

referred student in 

grade Pre-K - 12 

School counselor  

RtI meetings grade Pre-K - 12 School counselor, RtI 
team 

Community agencies 

Orientation for incoming 7th & 

8th grade students; transitions; 
academic success, bldg., mgr. 

Grades 7th – 9th
 School Counselors STEAM 

Annual Review: counselors meet 
with students 

Grades 8th – 9th
 School Counselors Choices 360 

Remediation Grades 7th – 9th
 Tutors, teachers, peers, 

volunteers 
APEX 

Student activities and extra- 
curricular activities 

Grades 7th – 9th
 Building staff APEX, school counselors, 

organizers 
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DIRECT SERVICES 
 

 

GOAL: Direct Services 

 

Program Objective: To facilitate the growth and progress of individuals and to promote a positive 

school climate and culture. 

 

A. Target Population: Grades Pre-K - 12 

 

B. Expected Outcomes: 

1. Students will demonstrate improved behaviors and social competency. 

 

C. Evaluation: 

1. Student observations and self-assessment 

2. Staff will review effectiveness over time 

3. Staff input pre & post-intervention 

 

D. Program Plan: 

(May include but not be limited to) 

Activities Target 
Population 

Personnel Other Resources 

Individual/group 

counseling 

Grade PreK - 12 School Counselor Community Agencies 

Parents 
School Staff 

RtI Meetings Grade PreK - 12 School Psychologist, 

School Counselor, 

administrator, RtI 
team, teachers 

Community Agencies 

Parents 

School Staff 

Develop/monitor 

Behavior 
Management Plan 

Grade PreK - 12 School Psychologist, 

School Counselor, 
Teachers 

Community Agencies 

Parents 
School Staff 

Classroom counseling 
lessons 

Grade PreK - 12 School Counselors, 
teachers 
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GOAL: Direct Services 
 

Program Objective: To enhance cognitive, affective, social, and vocational development. 

 

A. Target Population: Grades Pre-K - 12 

 

B. Expected Outcomes: 

1. Students will exhibit improved academic and educational skills 

 

C. Evaluation: 

1. Student observations and self-assessment 

2. Staff, student, and parent feedback 

3. Review of academic and educational progress 

 

D. Program Plan: 

 
Activities Target Population Personnel Other Resources 

Classroom counseling 
curriculum 

Grades PreK - 12 School Counselor  

RtI meetings Grades PreK - 12 School Psychologist, 

School Counselor, 

teacher, administrator, 
RtI team 

Community Agencies, 

Parents, School Staff 

Behavior Management 

Plans: Developing and 
Monitoring 

Grades PreK - 12 School Psychologist, 

Teachers, School 
Counselor 

Community Agencies 

Parents, School Staff 

Informal Diagnostic 
Assessment 

Grades PreK - 12 School Psychologist Teachers 

Classroom Observations Grades PreK - 12 School Psychologist, 
School Counselor 

Teachers 

CSE-related activities Grades PreK - 12 School Psychologist, 

school counselor, 
teachers 
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GOAL: Direct Services 
 

Program Objective: To develop collaborative relationships with students to involve them in the 

assessment, direct service, and program evaluation procedures 

 

E. Target Population: Grades PreK - 12 

 

F. Expected Outcomes: 

1. Students will actively participate in individual programs to identify their needs and facilitate their 

growth 

 

G. Evaluation: 

1. Student observations and self-assessment 

2. Staff, student, and parent feedback 

 

H. Program Plan: 

 

(may include but not be limited to) 

 
Activities Target Population Personnel Other Resources 

Review growth and 

progress 

Grade PreK - 12 School Psychologist, 

School Counselor, 
teacher, RtI team 

Community Agencies 

Parents 
School Staff 

Student/staff/parent 

conferencing 

Grade PreK - 12 School Psychologist, 

Teacher, School 
Counselor 

Community Agencies 

Parents 
School Staff 

Appropriate referrals Grade PreK - 12 School Psychologist, 

Administrator, Teacher, 
School Counselor 

Community Agencies 

Parents 
School Staff 

Classroom observations Grade PreK - 12 School Psychologist, 

school counselor 

Teachers 

Informal and formal 

assessment 

Grade PreK - 12 School Psychologist Special Ed Staff, 

Teachers, school 
counselors 
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CONSULTATION 
 

 

GOAL: Consultation 

 

Program Objective: To design, develop, and facilitate procedures for learning, improving educational 

systems, as well as overall social / emotional health. 

 

A. Target Population: Grades Pre-K - 12 

 

B. Expected Outcomes: 

1. Effective implementation of skill enhancement activities by school personnel, parents, and others 

in the community, regarding issues of learning, development, and behavior. 

 

C. Evaluation: 

1. Review and monitor educational progress 

 

D. Program Plan: 

(May include but not be limited to) 

 

Activities 
Target 

Population 
Personnel Other Resources 

RtI Grade Pre-K - 12 RtI Team Staff, Parent, 
Community Agencies 

Parent/Teacher/counselor 

Conference 

Grade Pre-K - 12 Teacher, school 

counselor, school 
psychologist 

Staff, Parent, Community 

Agencies 

CSE/504 Meetings Grade Pre-K - 12 School psychologist, 

CSE coordinator, 

District CSE 

Chairperson, School 

counselor 

Staff, Parent, Community 

Agencies, Administrator 

Observation Grade Pre-K - 12 School psychologist, 
school counselor, 
teacher 

Administrator 

Conferences; 

parent/student 

Grade Pre-K - 12 School Social Worker, 

School Psychologist, 
School Counselor 

Staff, Parent, Community 

Agencies 
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GOAL: Consultation 
 

Program Objective: To consult and collaborate with parents, school, and outside personnel regarding 

mental health, behavioral, and educational concerns. 

 

A. Target Population: Grades Pre-K - 12 

B. Expected Outcomes 

1. Effective communication and problem solving to enhance understanding of students’ educational 

needs. 

C. Evaluation: 

1. Monitor the match between students’ needs and learning environments 

2. Review and monitor educational progress 

D. Program Plan: 

(May include but not be limited to) 

 
Activities Target Population Personnel Other Resources 

Agency referrals and 

contacts 

Grade Pre-K - 12 School counselor, teacher, 
administrator, school 
psychologists 

Parents, community 

agencies 

Presentations/trainings 
Grade Pre-K - 12 

School counselor 
Staff, parents, community 
agencies 
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Beecher Elementary School Timeline of Activities 

for School Counselor 
 

July 

 Leadership team meets with Director of Student Services to update district counseling days
 

September – June 

 Provide monthly classroom lessons to each class

 Provide group and individual counseling with students as needed

 Provide crisis, career, family, conflict resolution and mediation sessions as appropriate

 Parent communication via phone calls, emails or appointments regarding progress of their student

 Attend team meetings as needed

 Monitor attendance

 Home visits as necessary

 Attend meetings with Family Services therapist and building administrators monthly to review caseload

 Collaboration with community agencies as needed
 Attend building CSE meetings as requested

 Attend Response to Intervention (RtI) meetings as scheduled

 Faculty Support, as needed

 Attend district level school counseling meetings as scheduled

 Provide Parent Academies on relevant topics as needed

 Coordinate “Conflict Crew” peer mediation program

 Coordinate DASA month activities school-wide

 Coordinate Great Kindness Challenge

 Coordinate “Support One Student” (SOS) mentoring program

 Building liaison for “Circle of Friends” program with COMPEER Staff

 Attend building CSE and 504 meetings as requested

 Attend Response to Intervention (RtI) meetings as scheduled

 Coordinate Career Day and BOCES CTE Showcase
 Coordinate with Broadway Academy Counselors on scheduling transition meeting/power point presentation with 

6th graders

 Meet with Fassett Family Services therapist to go over transition notes for incoming 3rd graders

 Coordinate “Conflict Crew” peer mediation program

 Coordinate “Support One Student” (SOS) mentoring program

 Building liaison for “Circle of Friends” and “PAL” programs with COMPEER Staff

 Attend superintendent hearings as needed

 Attend parent/teacher conferences as requested

 

 

 

 

Monthly Classroom Lessons by Topic 

September -“Getting to Know You”/Counselor Introduction 

October – 

 Digital Citizenship and Cyberbullying Awareness Lessons 

 Dignity (DASA) lessons 

November/December - Recognizing and Expressing Emotions Appropriately 

January/February - Citizenship and Friendship 

March/April - Social Problem Solving and Communication Skills 

May - Career and College Exploration 

June - Transitions 
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Broadway Academy Timeline of Activities 

for School Counselors (7th grade) 
 

July 
 

 Assist with summer school registration to include home visits and parent/student contacts

 Meet with Administrators to coordinate work for the upcoming year

 Finalize report cards for the school year

 Transition planning from “old” to “new” school year

 Establish “Advisement’’ for the Fall (Character Ed Program)

 Leadership Team meets with Director of Student Services to update our Guidance Plan

 

August 
 

 Review and process summer school results with Administration

 Welcome new students registering for the fall (ongoing)

 Address parent/student scheduling concerns

 Prepare information for orientation programs

 Assist with orientation programs

 Parent Academy Sessions (3)

 Tour students around the building

 Schedule changes

 Assisting with the Inclusion Plan for BWA

 

September - June 
 

 Establish team meeting times and policies/procedures

 Attend weekly team meetings

 Resolve scheduling conflicts for students

 Begin group and individual counseling with students

 Provide crisis, career, family, conflict resolution and mediation sessions as appropriate

 Rachel’s Challenge and integration of the Friends of Rachel Club throughout the year

 “Choices 360” integration to support college and career readiness

 Classroom Guidance Lessons, as needed (topics vary)

 Parent communication via phone calls, emails or appointments regarding progress of their student

 Monitor attendance of students and make referrals if necessary

 Home Visits

 Collaboration with community agencies (CIS, DSS, Glove House, SPOA, CFS, Probation, detention facilities, 

hospitals, FSCC and private therapists)

 Coordinate home tutoring

 Attend building CSE meetings, as well as all incoming 6th graders CSE/504 meetings

 Attend Response to Intervention (Rti) meetings

 Weekly Professional Learning Communities (PLC) meetings

 Failure letters completed and mailed home (quarterly)

 Faculty Support, as needed

 Provide work to students who are absent for extended periods

 Attend Superintendent Hearings/Reviews

 Refer to appropriate school personnel for specific needs

 Attend district level school counseling meetings as well as BWA counselor meetings

 Coordination of support services with administration

 Parent Conferences (at night- 2x/s a year)

 Great Kindness Challenge

 March Madness Activities

 Meet with students at each feeder school to complete scheduling for incoming 6th graders and PowerPoint

 Coordinate Career Day~ “Envisioning Your Future Day”
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 National Junior Honor Society Induction Ceremony

 Express Club 44 Induction Ceremony (after late Ernie Davis)

 End of Year Awards Ceremony preparation and execution

 Meet with and provide transition material to EDA for incoming students

 

Character Education Monthly Topics (executed during Advisement): 

September- Responsibility 

October- Dignity (DASA Act) 

November- Respect/Etiquette 

December- Integrity 

January- Perseverance 

February- Citizenship 

March- Empathy 

April- Kindness 

May- Gratitude 

June- Patience 
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Ernie Davis Academy Timeline of Activities 

for 8th grade School Counselors 
 

July 
 

 Assist with summer school registration to include home visits and parent/student contacts

 Finalize report cards for the school year

 Transition from “old” to “new” school year
 Leadership team meets with the Director of Student Services to update our district Guidance Plan

 

August 
 

 Review and process summer school results with Administration

 Welcome new students registering for the fall (ongoing)

 Address parent/student scheduling concerns

 Prepare information for orientation programs

 Assist with orientation programs

 

September - June 
 

 Establish team meeting times and policies/procedures

 Resolve scheduling conflicts for students

 Begin group and individual counseling with students

 Provide crisis, career, family, conflict resolution and mediation sessions as appropriate

 Parent communication via phone calls, emails or appointments regarding progress of their student

 Attend weekly team meetings

 Monitor attendance

 Home Visits as necessary

 Attend weekly Support Staff meetings
 Collaboration with community agencies (First Response, DSS, Glove House, SPOA, CPS, Probation, Detention 

Facilities, Hospitals, CIS, FSCC and private therapists)

 Coordinate home tutoring

 Attend building CSE meetings, 504 meetings, as well as all incoming 7th graders CSE meetings

 Attend Response to Intervention meetings as scheduled
 Meet and coordinate with CDC, AIM, Trinity and Arnot Nursing School staff to coordinate group times during 

lunch periods and hospital visits

 Go into English classes or computer lab to do activity one for Choices 360 Career and College Readiness to add to 

each students portfolios

 Parent Academies

 Faculty Support, as needed

 Attend district level school counseling meetings as well as EDA counselor meetings

 Coordination of support services with administration

 Weekly PLC meetings

 Lunch duty as well as other assigned duties

 Classroom Guidance Lessons (topics may vary depending on needs and wants by building)

 Rachel’s Challenge Activities

 Anti-bullying/DASA month long activities

 Keeping and maintaining student data

 Evening Parent-Teacher conferences

 Wrap around team/weekly inclusion meetings

 Superintendent Reviews/Hearings

 Schedule parent teacher conferences as well as unannounced meetings with parents

 Summer school recommendations

 Invite elementary schools to visit EDA for a tour of the building and power point presentation
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 Scheduling for 8th to 9th grade February-April, go into Science/Bio classes to individually schedule course selections 

for each student

 Failure letters completed and mailed home

 Complete Summer School Applications/Recommendations and mail home

 Complete Choices 360 activity two for each student to add to their portfolios
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Ernie Davis Academy Timeline of Activities 

for 9th Grade School Counselors 
 

July 
 

 Assist with summer school registration to include home visits and parent/student contacts

 Finalize report cards for the school year

 Transition from “old” to “new” school year
 

August 
 

 Review and process summer school results with Administration

 Welcome new students registering for the fall (ongoing)

 Address parent/student scheduling concerns

 Prepare information for orientation programs

 Assist with orientation programs
 Provide parent academy academies for transition

 

September - June 
 

 Establish team meeting times and policies/procedures

 Registering and scheduling of new students

 Resolve scheduling conflicts for students

 Begin group and individual counseling with students

 Provide crisis, career, family, conflict resolution and mediation sessions as appropriate

 Parent communication via phone calls, emails or appointments regarding progress of their student

 Set up p/t conferences

 Monitor attendance

 Home Visits as necessary

 Attend weekly Support Staff meetings

 Collaboration with community agencies (CIS, DSS, Glove House, SPOA, CPS, Probation, Detention Facilities, 

Hospitals, and private therapists)

 Attend building CSE and 504 meetings

 Attend RTI meetings as scheduled

 Failure letters completed and mailed home

 Meet with individual classes about the role of the school counselor

 Set up job shadowing experience

 Faculty Support, as needed

 Attend district level school counseling meetings as well as EDA counselor meetings

 Coordination of support services with administration

 Duties as assigned

 Referrals to Family Services (In School), Glove House mentor, and YAP

 Various Choices activities for career building

 Fields trips to CCC, Binghamton University, STEM, and BOCES

 Classroom lessons as needed on various topics

 Attend Superintendent hearings

 Presentations to staff on DASA and hotline policies/procedures

 Master scheduling assistance as needed

 Weekly PLCs with grade level counselors and teachers as needed

 Monthly parents academies on various topics

 Monthly Professional Development
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Elmira High School Timeline of Activities for School Counselors 
 

On-Going Activities 
 

 College applications

 Scholarships

 Parent meetings

 Teacher meetings

 CSE/ 504/RTI meetings

 New student intakes

 Credit recovery signups

 Online signups

 NCAA Clearing House Updates

 Community agencies communications

 Duties

 Superintendent hearings

 SCEP team

 Finance Academy Advisory Board 

Aug.- Jan.

 Reconcile Summer School Results

 Hand schedule co-taught students

 Resolve conflict on schedule

 Balance classes

 Schedule changes

 College fair

 Open house

 PSAT (signups and administration)

 Senior reviews

 College visits

 Financial aid night

 ASVAB (signups and proctoring)

 ACE list finalized

 Jan Exam retake lists completed

 Senior reviews

 10th grade meetings

 NHS applications

 Community Foundation workshop with student

 2nd semester schedules adjusted

 Regents Exams

 Adjust schedules based on 1st semester failures.

 

Feb-June 
 

 2nd semester schedules finalized

 Course selection sheets finalized

 11th grade reviews and scheduling

 10th grade reviews and scheduling

 ACE second semesters roster finalized

 Jeopardy letters
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 Non-grad letters/ meetings/ phone calls

 Senior exit interviews

 Scholarship list for senior day

 Graduation preparation

 ACE schedule finalized

 Summer school signups

 Schedule adjustments based on failures

 Rotary Youth Salute presentation

 BOCES Tech presentation

 New Visions presentation

 Process BOCES Tech applications

 Rrocess New Visions apps 

July

 Summer School Registration

 -Leadership meetings with Director of Student Services
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Accountability 

All educators, including school counselors, must share accountability for student achievement. 

Accountability requires systematically collecting, analyzing, and using critical data elements to 

understand the current achievement story for students, and to begin to strategize, impact, and document 

how the school counseling program contributes toward supporting student success. 

Accountability governs 21st century school b
P               

u
P               

ildings and systems.   Principals and teachers work in an 

accountability driven environment. The 21st Century approach for working in schools and standards- 

based reform has dramatically changed the way every educator works in schools to improve student 

performance. Historically school counselors have not been held to the same accountability standards as 

other educators and were rarely included in school and district conversations as to their contributions to 

school improvement. 

School counselors traditionally have offered time-on-task data or a numerical summary of the different 

types of activities delivered as a means to assess and evaluate the impact of a school counseling program. 

Presenting the numbers of students seen individually, in groups, or in classrooms is no longer enough. 

Legislators, school boards, administrators and faculty who are enveloped in accountability issues may 

not see the work of school counselors as an effective utilization of financial resources to improve student 

achievement. School improvement is focused on closing the achievement gap and moving critical data 

elements in a positive direction. By examining their practice and looking carefully at their way of 

working, school counselors can articulate and communicate how their contributions positively impact 

student achievement, and share accountability for school improvement with other members of the 

faculty. 

The current education reform agenda clearly supports the imperative for school counselors to accept the 

responsibility of supporting academic achievement, sharing the pressures of school accountability, and 

demonstrating advocacy for every student to experience success. As members of the learning 

community, school counselors understand and accept the fact that schools do prevent and respond to 

complex social and personal issues on a daily basis. However it is increasingly more imperative than 

ever before for school counselors to play a proactive role in identifying and responding to the issues, 

policies and practices that stratify student opportunity. School counselors who address improving student 

results will contribute to raising the achievement level for every student. Helping to close the 

achievement gap that exists among poor and minority populations demonstrates our willingness to 

partner with education professionals to improve results. The collection of data, the gathering of 

information and the implementation of research studies are critical in evaluating the success and survival 

for school counseling programs. 

The school counseling program is data driven, proactive and preventive in focus, and assists students in 

acquiring and applying life-long learning skills. School counselors advocate for the academic success 

for every student while delivering the content of the school counseling program in a comprehensive and 

accountable manner. 

School counselors, as advocates for social justice, can contribute mightily towards eliminating the 

achievement gap and ensuring equity in educational opportunity. The effort requires examining 

behaviors and focusing efforts towards the common goal of providing every student with support to 

achieve to high levels. School counselors, long absent in the school improvement agenda, have an 

opportunity to exercise their voice and become an integral force to help create equitable schools. 

Accountability for school counselors is the key to success and survival in the 21st Century. 



Page 79 
 

What Does Accountability Mean To School Counselors? 
 

School improvement is hard work. But if schools are not constantly 

improving and growing in their capacity to meet the needs of today’s 

students, then they are losing ground and failing in their mission of service 

to young people (Fitzpatrick, 1997). 

 

Most educators concur that accountability is a shared concern and a shared responsibility in which 

administrators, teachers and school staff all contribute to the comprehensive structure of school that 

focuses on curriculum, climate, teaching, and learning. Accountability is everyone’s responsibility and 

that includes school counselors as well as students, parents, and the community at large. 

 

Accountability demonstrates how school counselors can effectively identify and rectify issues that 

impact every student’s ability to achieve at expected levels. Closing the gap in student performance is at 

the heart and center to impact systemic change. The use of demographic and performance data makes it 

possible to determine how policies and practices are affecting issues of equity. Accountability shows 

that we can be key contributors to moving critical data elements in a positive direction. Student 

achievement data can be systematically collected and analyzed to inform and guide the development and 

construction of a school counseling program based upon school wide issues. Critical data elements such 

as attendance, demographics, graduation and postsecondary planning rates, standardized testing results, 

which are found on your school’s report card, can be analyzed over a period of time. The use of school 

wide data by school counselors demonstrates support for the mission of the school’s student success and 

a desire to effect school improvement through a systemic change. School counselors (behaviors begin 

with a commitment) are committed to a programmatic approach that is: 

 

 Systemic in impact, 

 Grounded in social justice, advocacy and equity, 

 Aligned with the building and district (state, system and building) mission, and 

 Collaboratively developed and delivered. 

 

When school counselors focus their efforts on the mission of school improvement they widen educational 

opportunities for every student and can positively demonstrate the impact on student achievement by: 

 

 Raising student aspirations; 

 Helping students acquire resiliency and coping skills for school and life success; 

 Managing and accessing resources for student support; 

 Collaborating with faculty to share the responsibility for student progress; 

 Engaging students in educational and career planning that present students with a wide variety 
of quality post-secondary opportunities; and, 

 Working intentionally towards closing the gap in student performance. 
 

Using data informs and challenges our thinking to determine the need for systemic change, confirms 

progress and reveal shortcomings in student performance. Closely examining critical data elements in 

the areas of attendance, socio-economic impact on class enrollment, graduation and postsecondary 

planning rates, and standardized testing results as examples not only identifies the needs of your students 

but also the school/system wide issues that impact success. School counselors also can present a picture 

of the current situation of student needs and issues and examine the practices that can lead to higher 

levels of success. 
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School Counseling Impact 
 

School counselors in the Elmira City School District will use readily available student information to 

target critical data elements and use specific strategies to connect school counseling to the accountability 

agenda for the school’s improvement plan. Sharing accountability can be confusing at times and the 

results sometimes disappointing. Systematically collecting, analyzing, and using data to inform and 

guide the development and construction shows a commitment to: 

 

 Focus on student achievement and contribute to the school and system’s improvement goals; 

 Identify issues that stratify student opportunities; 

 Integrate conclusions and decisions on data, research, and professional standards; 

 Demonstrate a commitment to school improvement through sharing accountability for results by 
moving critical data elements. 

 

Accountability shows that all educators, especially school counselors, intentionally and purposely act to 

close the gap. If administrators, faculty, and all stakeholders truly believe that all students can learn and 

achieve, then aligning the purpose of school counseling with the school improvement plan presents 

school counselors as champions and collaborators who encourage high aspirations and create 

opportunities for students to realize their dreams. Accepting the challenge of accountability propels 

school counselors to accept the responsibility of removing barriers to learning and achievement and raise 

the level of expectations for those students for whom little is expected. 

 

School counselors working within this accountability framework can challenge thepervasive belief that 

socio-economic status and color determine a young person’s ability to learn. Acting as agents of school 
and community change, school counselors can create a climate where access and support for quality and 

rigor is the norm. In doing so, underserved and underrepresented students now have a chance at acquiring 

the education skills necessary to fully participate in the 21st Century economy. 

 

School counselors, who partner with principals and key stakeholders to embrace accountability, promote 

systemic change with the expressed purpose of furthering the academic success of every student. Sharing 

accountability for school improvement with all stakeholders is a driving force for transforming the work 

of counselors in our nation’s schools. 

 
Reprinted with permission from Stone, C. & Dahir, C. (in press). An introduction to school counseling: Vision to action. 

Ohio:  Merrill Prentice-Hall 
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Data Sets Used by School Counselor to Drive Case Program 
 

School counselors will report critical data elements to the Director of Student Services at least annually. 

These critical data elements include but are not limited to: 

 Course enrollment patterns 

 Numbers of students designated by New York State accountability and reporting groups (gender, 
cohort, ethnicity, ELL, socio-economic) participating in late arrival 

 Numbers of students designated by New York State accountability and reporting groups (gender, 
cohort, ethnicity, ELL, socio-economic) participating in early dismissal. 

 Attendance issues 

 Non-completers 

 Success rate of in-district transfer students 

 Success rate of students who transfer in from out-of district 

 Accountability and reporting groups represented in percent of students pursuing post-secondary 
education, training, and employment opportunities 

 Accountability and reporting groups represented in percent of students who do not access post- 
secondary education, training, and employment opportunities 

 Rate of success for home tutored students 

 Rate of success for students living independently from parents/guardians 

 Rate of success for students on PINS (Person In Need of Supervision) 

 Rate of success for students with IEPs 

 Rate of success for students with 504 plans 

 Rate of success by accountability and reporting groups of students who are five year high school 
students 

 Rate of success of parenting teens 

 Accountability and reporting groups of students who achieve regents’ requirements in 4 years; 5 

years; 6 years. 

 Identification of social promotion issues 

 Identification of policies, practices, and barriers that impact the critical element data 
 

These critical element of data are the basis for school improvement as well as on-going refinement of 

the School Counseling Program. 

 

Shared accountability is about teaming and collaborating with other stakeholders and avoiding an 

isolated resolution. School counselors can use their facilitation and group dynamics skills make this a 

reality. When specific critical element data is chosen for further study, through collaboration with the 

Director of Student Services, school counselors will develop a team of key stakeholders to address the 

issue. 
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Once the key players are in place, principals and school counselors will unite with the stakeholders to 

develop an action plan that will: 

 

1. Define their desired results; 

2. Decide what other information (data) is needed and gather and collect it; 

3. Determine the necessary strategies to positively impact the data; 

4. Identify the skills and resources needed. 

5. Identify who is responsible for implementation of each component of the action plan; 

6. Develop a timeline and a process to assess interim progress; and, 

7. Decide on a means for documenting the overall effectiveness of the action plan in achieving the 

targeted goal. 

 

 

 

Sample Strategy 

 

The following strategy and accountability worksheet (see pages 66-68) is provided as a model for 

addressing critical element data for school improvement. 

 
 

School Improvement Issue: Post-secondary education rates are low; only 50% of our students access 

college and other educational opportunities after graduation. Disadvantaged and underrepresented 

students do not transition to a wide variety of options after high school. 



 

SCHOOL COUNSELING MONTHLY REPORT 
 

 

 
INDIVIDUAL COUNSELING SESSION 

Progress Reports 

Grades 

Attendance 

Sep-17 Oct-17 Nov-17 Dec-17 Jan-18 Feb-18 Mar-18 Apr-18 May-18 Jun-18 TOTALS 

 

          0 
          0 

          0 
  

Social Emotional           0 
  

Group Counseling Sessions           0 
  

Schedule Changes           0 
 

 
Parent Involvement 

Parent Contacts 

Parent Academies 

          0 
          0 

 

 
Community Based Agencies 

Referrals 

Contacts 

          0 
          0 

  

Referrals to School Personnel           0 
 

 
Guidance classes 

Taught 

Co-taught in classroom 

          0 
          0 

 

 
Individual / Group 

College / Career Planning           0 
  

Crisis / Emergency Contacts           0 
  

New Student Referrals           0 
  

College Applications Processed           0 
  

Credit Recovery/On-line Academy Referrals           0 
 

 
College 

Visits 

Shadows 

Fairs 

Speakers 

Meetings Attended 

CSE / 504 

RtI 

Team / Teacher 

          0 
          0 
          0 
          0 

 

          0 
          0 
          0 

  

Duties           0 

 
GRAND TOTALS 

 

0 0 0 0 0 0 0 0 0 0 0 
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ECSD Annual Individual Progress Review 
 

 

School Year:  -   Student’s Name:    
 

Building:   School Counselor:    
 

Review of student record: 
 

o Attendance    

o Behavior and discipline    

o Report cards 

o Support Services 

o Parent/Guardian input 

o Academic planning and rigor 

o Progress towards graduation 
 

Social/Emotional Development Review: 

o Self-awareness 

o Self-management 

o Social awareness 

o Relationship skills 

o Responsible decision-making 

o Feeling safe at school and at home 

o Other needs:    
 

Academic Skills Review: 

o Goal setting and progress monitoring 

o Healthy optimism 

o Time management and organization 

o Performing under pressure 

o Listening and teamwork skills 
 

College/Career Readiness Review: 

o Career development 

o College and career aspirations 

o Academic planning for college and career readiness 

o Enrichment and extracurricular engagement 

o College and career exploration and selection processes 

o College and career assessments 

o College and career admissions processes 

o Transition to post high school 

o College affordability planning 

o Career major 
 

Follow up: 

o Consultation and/or referral 

o Other follow up:    
 

 

 

Student Signature:    
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CURRICULUM LESSONS LOG 
 

Counselor:    
 

School:  Grade:    
 

 
Date Time Grade Topic/Description 

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

Adapted from Arizona Comprehensive Competency Based Guidance Program 
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RESPONSIVE SERVICES LOG 
 

Counselor:    
 

School:    

 
Date Time Description 

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

Adapted from Arizona Comprehensive Competency Based Guidance 
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SCHOOL COUNSELING ADVISORY COMMITTEE 

 
 

The Advisory Committee is a group of people appointed to assist the development of the school 

counseling program. The committee reviews program goals and results and makes recommendations for 

improvement. Members selected will share an interest and enthusiasm for the school counseling 

program. Representation and group size should be taken into consideration. The Advisory Committee 

will be facilitated by the Director of Student Services. 

 

Membership may include (but not be limited to): 

 Teacher (if possible, one from each level) 

 Parent (if possible, one from each level) 

 School Counselors (if possible, one from each level) 

 Administrator 

 Community Member (non-parent) 

 Community Based Organizations 

 Business/Industry/Labor 

 School Board Member 

 Student(s) 

 Service Club(s) Representative 

 College (2 & 4 year) Representative 

 Mental Health Professional 

 Local Government Representative 

 University-level Counselor Educator 

 

The role of the advisory committee is to: 

 Review and comment on the counseling program 

 Provide a forum for open dialogue between schools and community 

 Provide information on community and parental expectations for the counseling program 

 Act as a resource and support for the school counseling program 

 The advisory committee should meet at least twice a year 

 
Adapted with permission from the Delaware Education Department 

 
 

OUTCOME: 

 

 Agenda and meeting minutes 

 Annual Program Outcomes Report to the Board of Education 
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SAMPLE ADVISORY COMMITTEE REPORT 

 
 

School:  Meeting Date:    
 

Person reporting:    
 

Title:    
 

Members present: 

 

 

 

 

Topics Discussed 
Topic Action Items/Decisions 

1.  

2.  

3.  

4.  

5.  

6.  

7.  

 

 

Future Topics 

 

 

 

 

Date of next meeting:    
 

 

 

 

 

 

 

 

 

 

Adapted from Arizona Comprehensive Competency Based Guidance Program 



Page 89 
 

Accountability shows that we act on our belief system. If we truly believe that all students can learn and 

achieve, then aligning the purpose of school counseling with the academic mission of schools presents 

the school counselor as a champion and collaborator who encourages high aspirations and creates 

opportunities for students to realize their dreams. Accepting the challenge of accountability propels us 

to demonstrate by words and actions that we accept the responsibility to removing barriers to learning 

and achievement and promoting success for those students from whom little is expected. 

 

The accountable school counseling program utilizes student data to create vision and targeted change. 

School counselors acting as leaders, advocates, team players and collaborators use specific strategies 

aimed at moving critical data elements. Accountability measures involve systematically collecting, 

analyzing, and using data to inform and guide the development and construction of a school counseling 

program. A very different picture of the value of school counseling is conveyed when the school 

counseling program: 

 

 focuses on student achievement supporting and contributing to the school and system goals; 

 identifies issues that stratify student opportunities; 

 integrates conclusions and decisions on data, research, and professional standards; 

 provides for the mastery of student competencies based on the career, personal-social, and 
academic identified needs of students that will result in improved school success; and, 

 moves critical data elements demonstrating accountability and results-based outcomes. 

 

School counselors can sit at the table as equal players and contributors to 

school improvement and demonstrating results that support the mission of 

our schools. 
 

 

Elmira City School District 
School Counseling Program Delivery Map 2018-2019 

District Goal: Each building in the district will increase the yearly student attendance 
by 1.5% during the 2018-2019 school year. 

 

Grade 

Level 

(s) 

 

Program 

activity/service with 

target students & 

timeline 
(Curriculum, small groups, 

individual, planning, 

appraisal, crisis, consultation, 

referral, advisement) 

 

Tier 
(1,2,3,) 

 

Student 

Standards 
(ASCA Mindsets 

& Behaviors, 

CDOS, Health, 

FACS, SEL) 

 

Program 

Objectives 
(Students will be 

able to  ) 

 

Staff & 

Resources 

 

Assessment & 

Evaluation 

Methods 
(process, 

perception, 

outcomes) 

 

Pre- 

K-12 

Individual Goal Setting 

Sessions 

Phone Calls/Letters 

Home 

Home Visits 

Small Group Sessions 

“School Success” 

Classroom Lessons 

Incentives/Recognition 

Outside Agency 
Referrals 

3 
2 

3 

2 

 

1 

1 

3 

M 3. Sense of 

belonging in 

the school 

environment 

M 5. Belief in 

using abilities 

to their fullest 

to achieve 

high-quality 

results and 
outcomes 

Students will 

be able to 

identify the 

connection 

between 

consistent 

attendance 

and academic 

performance 

School 

Counselors 

Teachers 

Administrators 

Parents 

Community 

Agencies 

Attendance 

Reports 

Report 

Cards/Grades 
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Elmira City School District 
School Counseling Program Delivery Map 2018-2019 

District Goal: 75% of students in each building, grades 6 through 12 will utilize 

the Choices 360 program to explore college and career options. 
 

Grade 

Level 

(s) 

 

Program 

activity/service 

with target 

students & timeline 
(Curriculum, small 

groups, individual, 

planning, appraisal, 

crisis, consultation, 
referral, advisement) 

 

Tier 
(1,2,3,) 

 

Student Standards 
(ASCA Mindsets & 
Behaviors, CDOS, 

Health, FACS, SEL) 

 

Program 

Objectives 
(Students will be 

able to  ) 

 

Staff & 

Resources 

 

Assessment & 

Evaluation 

Methods 
(process, 

perception, 

outcomes) 

 Students in grades 1 M 4. Understanding Students will School Choices 360 
 6-12 will complete  that postsecondary be able to Counselors reports 

6th- the designated  education and life- identify their Teachers  

12th Choices 360  long learning are personal Librarian  

 activities for their  necessary for long- learning Technology  

 grade level, while  term career success styles, TA  

 also creating and  M 6. Positive strengths,   

 adding to their  attitude toward work interests and   

 personal career  and learning abilities and   

 portfolio each year  B-SMS 5. be able to   

 through graduation  Demonstrate apply this   

   perseverance to information   

   achieve long and to possible   

   short-term goals career options   

   B-LS 3. Use time in the future.   

   management,    

   organizational and    

   study skills    

   B-SS 1. Use    

   effective oral and    

   written    

   communication    

   skills and listening    

   skills    
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Elmira City School District 
School Counseling Program Delivery Map 2018-2019 

District Goal: The graduation rate will increase by 1% by the end of the 2018- 

2019 school year. 
 

Grade 

Level 

(s) 

 

Program 

activity/service 

with target 

students & 

timeline 
(Curriculum, small 

groups, individual, 

planning, appraisal, 

crisis, consultation, 
referral, advisement) 

 

Tier 
(1,2,3,) 

 

Student Standards 
(ASCA Mindsets & 
Behaviors, CDOS, 

Health, FACS, SEL) 

 

Program 

Objectives 
(Students will be 

able to  ) 

 

Staff & 

Resources 

 

Assessment & 

Evaluation 

Methods 
(process, 

perception, 

outcomes) 

 See district All M 1. Belief in Students will School Exams 
 counseling plan  development of be able to Counselors Final Grades 

Pre- timeline for  whole self, successfully Teachers  

K-12 specific grade level  including a healthy complete the Administrators  

 activities and  balance of mental, requirements Parents  

 interventions.  social/emotional and for graduation Community  

   physical well being  Agencies  

   M 2. Self-    

   confidence in ability    

   to succeed    

   M 5. Belief in using    

   abilities to their    

   fullest to achieve    

   high-quality results    

   and outcomes    

   B-LS 7. Identify    

   long and short-term    

   academic, career,    

   and social/emotional    

   goals    



 

 

 
School Counselors 

 

 
SBMH 

YMCA Parents/ 

Family 

Elmira City School District 

Student Services for Student Support 

 

 

 
 

 

Kid Talk Meetings 

 
RTI 

 

 

 

Psychologists 

 

 

Nurses 

 

1. Individual/Group Counseling 

2. Academic Planning 

3. Life Skills Development 

Building RTI Team Community 

4. Career Development 

5. College Planning 

6. Agency Referrals 

7. DASA Compliance 

 

School 

 

 

 
Tutoring 

 

CIS/SPOA 

DSS 

Family 

Services 

Substance 

Abuse 

Council 

 
YAP EOP 

Planned 

Parenthood 

 

CAP- 

TEEN 

Program Trinity Nutrition 
 

 

 

Youth 

Officer 

 

 

 

 
 

AIS 

 
Support 

Group 

 

 

 

 

 
 

Community Dispute 

RePsaogleut9i2on Center 

YWCA 

 

 

Pathways CIDS 

 

 
ARC Youth 

EPC 
Court 

Clinic 

 
Youth 

Burea 

 
Evening 

Support 

Program 

Parent 

Partner 

Student 

School Counselors – Psychologists – SBMH– Principals – Assistant Principals – School Nurses – Teachers – Health Services Providers– 

Coaches – Families – Friends – Community Agency Providers 

Mental Health 

Therapists 

Courts/ 

PINS 
Alternative 

School 

Settings 
CSE 

Peer 

Mediation 

Mental 

Health 

Therapists 

Community 

Centers 

8
2
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History of Guidance and Counseling 

Throughout most high schools and some elementary schools in the Nation, one will find some provision 

for school counseling and guidance. However, there is some controversy as to how these counseling and 

guidance programs or services are viewed. There seems to be a various number of conceptual 

perspectives as to what guidance is. Harold Munson (1971) indicates that this multiple view of guidance 

is a reflection of the flexibility of guidance to respond to societal change and to the changing needs of 

the individuals in it. “Guidance that maintains the status quo, that fails to adapt to the times, and that 

remains blind to the vitality of people can never hope to be an institutional or societal force, nor can it 

achieve any lasting influence on the individuals it serves.” 

 

While much of the guidance perspective in secondary schools developed after WWII, Frank Parsons and 

the founding of the Vocational Bureau of Boston in 1908 set the foundation for much of what many 

counselors would do in helping students find a place in the world. Parsons and his followers emphasized 

three concepts: 

 

1. In choosing a vocation a person needed a clear understanding of themselves, their abilities, 

interests, ambitions, and limitations. The counselor’s role was to help the individual in learning 

about their personal characteristics. 

2. A person needed to obtain knowledge about the world; what opportunities and prospects are 

available and what requirements are needed to succeed in a chosen field. The counselor plays an 

information-giving role; as a trained person he or she would provide materials about work. 

3. A person would have to use their reasoning to blend the information about themselves and the 

information about the working world. The counselor would guide the client in the reasoning 

process in order to develop a clear and logical direction for the person. 

 

The National Vocational Guidance Association was formed in 1913 and was the spearhead for the 

guidance movement until 1952 when the American Personnel and Guidance Association was organized. 

During this time some other elements began to influence the nature of guidance. At Columbia University, 

Truman L. Kelley used the term “educational guidance” whereby counselors aided students in their 

choice of studies and in other school adjustments. Guidance counselors began to help students in 

selecting courses of study to prepare for work after high school. 

 

Between the Great Depression and WWII, not much changed in the evolution of guidance and 

counseling. One element did begin to evolve with the employment of standardized testing first in industry 

and then the military. High schools began to use intelligence measurements for students. While the test 

results were not shared with parents or students, by the 1950’s the public became enamored of the “IQ” 

and parents clamored for data that would help them understand their children. The growth in various 

types of test batteries coincided with a significant growth in the role of the guidance counselor. Many 

ex-GI’s after WWII and the Korean War sought opportunity for a college education and received help 

through counselors at the Veterans Administration. As these service men gained education they expected 

their public schools to provide services that would aid their students in obtaining a higher education. 

Suddenly guidance was afforded a significant role in the national education process. 
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In 1956 the National Defense Education Act (NDEA) increased funds to education to help the United 

States regain an academic and competitive edge in technical sciences and mathematics so we could meet 

the challenges of the space race. Part of this funding was used to increase the number of school 

counselors who had expertise in college admissions and therapeutic skills. Counselors were hired to help 

students resolve problems that might be a barrier to their academic success. By the early 1960’s the 

counselor’s role began once again to evolve. School counselors looked at the student in a more 

developmental way, focusing on the whole child. Gilbert Wrenn’s (1962) book, The Counselor in a 

Changing World, asserted that the primary emphasis in counseling students should be placed on their 

individual, developmental needs, in contrast to the remedial needs and the crisis situations in their lives. 

By looking at a student developmentally there came a call for elementary counseling. Manycounselors 

were past teachers and in many states counselor certification required teaching experience. By looking 

at the child developmentally, school counselors began to receive more training in the psychological and 

personal/social aspects of the student. Some schools showed an increase in individual and group 

counseling as well as the more traditional vocational and academic guidance. Carl Rogers’ “Client 

Centered Therapy” (1965); Paiget’s cognitive stages, Maslow’s hierarchy of need and many other 

theories emphasizing the humanistic perspective helped to change the face of school counseling. 

 

There were also several legislative acts both at the federal and state levels that impacted on what role 

counselors were to play in academic settings. As mentioned, NDEA helped to promote an increase in the 

number of school counselors. The original Part 100 of New York State Education Law required at least 

one certified school counselor in each school grades 7 through 12. In 1973 a civil rights law, The 

Rehabilitation Act, was passed. Section 504 of the law prohibited discrimination against individuals with 

disabilities. This section ensured that the child with a disability had equal access to an education and 

might receive accommodations and modifications. The act was reauthorized in 1992. School counseling 

offices became very involved in monitoring and coordinating programs that support identified 504 

students. 

 

In 1975 PL 94-142 Education for All Handicapped Children was passed and re-authorized in 1991 as 

IDEA (Individuals with Disabilities Education Act) and again reauthorized in 1997. The purpose of this 

Act is to assure that all handicapped children have available to them, within the time periods specified, 

a free appropriate public education that emphasizes special education and related services designed to 

meet their unique needs. Unlike Section 504 of the Rehabilitation Act, in this Act a school must provide 

an individualized education program (IEP) which spells out in a written form what actions will be taken 

to meet the child’s educational goals. Counselors often became coordinators and providers for counseling 

services to identified students. 

 

As in many states, school counselors in New York State found that their role and function became more 

clearly defined through regulatory statutes. The responsibilities of the counselor expanded to include not 

only career development and academic advisement, but also such areas as identification of students with 

special needs, attendance intervention, and working with students with personal and social issues that 

interfere with the learning process. Counselors began to see their work as a balance of looking at the 

student from three perspectives or domains: the academic, the career, and the personal/social. In 1989, 

New York State, in response to business and industry demands, and a comparison of our students to the 

youth of Europe and Japan, instituted the “Regents Action Plan” in order to increase the qualifications 

for graduation. The focus was meant to result in more competitive students in the work force. This 

initiative coincided with “The New Compact for Learning” aimed at developing strategies to better meet 

society’s urgent need to do a better job in preparing youth for adult life. 

 

As part of this school reform effort, counselors were to help students develop outcomes in “Learning to 

Learn (educational goals), Learning to Work (career development goals) and Learning to Live 

(personal/social goals)”. In the mid 1990’s, these three foundation areas became reworked to form ”The 

New York State Learning Standards”. 
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In 1990, The Education Trust was established by the American Association for Higher Education, as a 

special project to encourage colleges and universities to support K-12 reform efforts. Through such 

efforts states like New York were aided in the reform process. The reform movement took another large 

step through H. R. 1804 Goals 2000: Educate America Act. This act was a reflection of the goals that 

came out of the SCANS Report (The Secretary’s Commission on Achieving Necessary Skills) sponsored 

by the US Department of Labor, June 1991. As part of this reform movement, the American School 

Counselor Association (ASCA, 1990) professed a commitment to individual uniqueness and to 

maximum development in three major areas: academic, career and personal/social. ASCA also stated 

that school counseling programs are developmentally and systematic in nature, sequential, clearly 

defined, and accountable. They are jointly founded upon developmental psychology, educational 

philosophy, and counseling methodology, (ASCA, 1994). The school counseling program is an integral 

part of the educational enterprise. The program is proactive and preventive in its focus. It assists students 

in acquiring and using life-long learning skills. 

 

The school counseling field seeks to meet the needs and pressures of an ever-changing society. In facing 

these challenges and to bring together the various counseling viewpoints from around the country, ASCA 

presented its call to action in developing The National Standards for School Counseling Programs 

(1997). ASCA then followed with implementation strategies for achieving the national standards (1998). 

Finally, ASCA has presented a draft form of their new National Model for School Counseling Programs 

(2002). 

 

Then the New York State Education Department initiated, in response to the direction set by Congress, 

through new mandates under No Child Left Behind, a revitalization of the School to Work Program, The 

SAVE Legislation, and character education including the Child Assets initiative. The state has 

implemented the new Learning Standards, and state assessments, and is now working to strengthen parts 

of the Standards, such as Career Development and Occupational Studies (CDOS). 
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Transformation of the Role of the School Counselor Leadership Skills 
 

1. Social Advocacy Skills – Proactive socially critical behavior that prepares one to voice and 

strategically plan to challenge the status quo in systems where inequities impede students’ 

academic success 

 

2. Multicultural Counseling and Cross-Cultural Communication Skills 

 

3. Use of Technology for monitoring student progress and student career planning; acquiring and 

accessing data needed to inform decision making of individual students and the whole school. 

 

4. Use of Data to Effect Change 

 

5. Application of Coordination, Networking, Teaming and Collaboration Skills 

 

6. Program Development, Management and Evaluation Skills (Tutoring, Peer Helpers etc.) 

 

7. Persistence Training Skills 

 

8. Learning Styles Knowledge and Applications Skills 

 

9. Effective Presentation Skills with Multiple Audiences (Students, Parents, Administrators, 

Teachers, Politicians, Business Leaders, Community Based Organizations, etc.) 

 

10. Knowledge of Learning Theory and Practical Applications for Students and Teachers 

 

11. College/Career Counseling Skills 

 

12. Application of Non-Traditional Parental and Community Outreach Skills 

 

13. Ability to Apply Knowledge of Learning Theories to Positively Impact Student Achievement 

 

14. Cooperative Learning Knowledge and Applications Connected to Group Dynamics 

 

15. Understanding of Equity/Inclusion for Under Represented Students in Rigorous Coursework 

 

16. Counseling and Consultation Skills 

 

17. Organizational Planning and Management Skills 

 

18. Knowledge of and Ability to Access Community Resources 

 

19. Understanding and Management of Organizational Change 

 
Education Trust, Inc. 
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The ASCA Mindsets & Behaviors for Student Success: K-12 College- and Career- 

Readiness Standards for Every Student 
Each of the following standards can be applied to the academic, career and social/emotional domains. 

 

Category 1:  Mindset Standards 
School Counselors encourage the following mindsets for all students. 

1. Belief in development of whole self, including a healthy balance of mental, social/emotional and physical well- 

being. 

2. Self-confidence in ability to succeed. 

 

3. Sense of belonging in the school environment. 

 

4. Understanding that postsecondary education and life-long learning are necessary for long-term career success. 

 

5. Belief in using abilities to their fullest to achieve high-quality results and outcomes. 

Category 2:  Behavior Standards 

Students will demonstrate the following standards through classroom lessons, activities and/or 

individual/small group counseling. 
Learning Strategies Self-Management Skills Social Skills 

Demonstrate critical-thinking skills to 

make informed decisions. 

Demonstrate ability to assume 

responsibility. 

Use effective oral and written 
communication skills and listening 
skills. 

Demonstrate creativity. Demonstrate self-discipline and self- 
control. 

Create positive and supportive 
relationships with other students. 

Use time-management, organizational 
and study skills. 

Demonstrate ability to work 
independently. 

Crete relationships with adults that 
support success. 

Apply self-motivation and self- 

direction to learning. 

Demonstrate ability to delay 

immediate gratification for long-term 
rewards. 

Demonstrate empathy. 

Apply media and technology skills. Demonstrate perseverance to achieve 
long and short term goals. 

Demonstrate ethical decision-making 
and social responsibility. 

Set high standards of quality. Demonstrate ability to overcome 
barriers to learning. 

Use effective collaboration and 
cooperation skills. 

Identify long and short term 
academic, career, and 

social/emotional goals. 

Demonstrate effective coping skills 

when faced with a problem. 

Use leadership and teamwork skills to 

work effectively in diverse teams. 

Actively engage in challenging 

coursework. 

Demonstrate the ability to balance 
school, home and community 

activities. 

Demonstrate advocacy skills and 

ability to assert self, when necessary. 

Gather evidence and consider multiple 

perspectives to make informed 

decisions. 

Demonstrate personal safety skills. Demonstrate social maturity and 

behaviors to the situation and 

environment. 

Participate in enrichment and 

extracurricular activities. 

Demonstrate ability to manage 

transitions and ability to adapt to 

changing situations and 

responsibilities. 
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Grade-Level Competencies 
Grade-level competencies are specific, measurable expectations that students attain as they make progress toward the standards. 

As the school counseling program’s vision, mission and program goals are aligned with the school’s academic mission, school 

counseling standards and competencies are also aligned with academic content standards at the state and district level. 

 

ASCA Mindsets & Behaviors align with specific standards from the Common Core State Standards through connections at the 

competency level. This alignment allows school counselors the opportunity to help students meet these college- and career- 

readiness standards in collaboration with academic content taught in core areas in the classroom. It also helps school counselors 

directly align with academic instruction when providing individual and small-group counseling by focusing on standards and 

competencies addressing a student’s developmental needs. School counselors working in states that have not adopted the 

Common Core State Standards are encouraged to align competencies with their state’s academic standards and can use the 

competencies from the ASCA Mindsets & Behaviors as examples of alignment. 

 

ASCA Mindsets & Behaviors Database 
The grade-level competencies are housed in the ASCA Mindsets & Behaviors database at www.schoolcounselor.org/student 

competencies. School counselors can search the database by keyword to quickly and easily identify competencies that will meet 

student developmental needs and align with academic content as appropriate. The database also allows school counselors to 

contribute to the competencies by sharing other ways to meet or align with a specific standard. 
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Resources Used in Development of ASCA Mindsets & Behaviors 

The following documents were the primary resources that informed ASCA Mindsets & Behaviors. 

 
 

Document 

 

Organization 

 

Description 

ACT national Career Readiness 

Certificate 

ACT Offers a portable credential that demonstrates achievement and a certain 

level of workplace employability skills in applied mathematics, locating 
information and reading for information. 

ASCA National Standards for 
Students 

American School 
Counselor Association 

Describes the knowledge, attitudes and skills students should be able to 
demonstrate as a result of the school counseling program. 

AVID Essentials at a Glance AVID Promotes a college readiness system for elementary through higher 
education that is designed to increase school wide learning and 
performance. 

Building Blocks for Change: 

What it Means to be Career 
Ready 

Career Readiness 

Partner Council 

Defines what it means to be career-ready, and highlights the outcome of 

collaborative efforts of the Career Readiness Council to help inform 
policy and practice in states and communities. 

Career and Technical Education 

Standards 

National Board of 
Professional Teaching 
Standards 

Defines the standards that lay the foundation for the Career and Technical 

Education Certificate. 

Collaborative Counselor 

Training Initiative 

SREB Offers online training modules for middle grades and high school 

counselors that can improve their effectiveness in preparing all students 

for college, especially those from low-income families who would be first 
generation college students. 

Cross Disciplinary Proficiencies 
in the American Diploma 
Project. 

Achieve Describes four cross disciplinary proficiencies that will enable high 
school graduates to meet new and unfamiliar tasks and challenges in 
college, the workplace and life. 

Eight Components of College 

and Career Readiness 
Counseling 

College Board Presents a comprehensive, systemic approach for school counselors to 

use to inspire and prepare all students for college success and 
opportunity, especially students from underrepresented populations. 

English Language Arts 

Standards 

National Board of 

Professional Teaching 
Standards 

Defines the standards that lay the foundation for the English Language 

Arts Certificate. 

Framework for 21st Century 
P              P 

 

Learning 

Partnership for 21st
 

P              P 

 

Century Skills 
Describes the skills, knowledge and expertise students must master to 

succeed in work and life; it is a blend of content knowledge, specific 
skills, expertise and literacies. 

NETS for Students 2007 International Society 

for Technology in 
Education 

Describes the standards for evaluating the skills and knowledge students 

need to learn effectively and live productively in an increasingly global 
and digital world. 

Ramp-Up to Readiness University of 

Minnesota 

Provides school-wide guidance program designed to increase the number 

and diversity of students who graduate from high school with the 
knowledge, skills and habits necessary for success in a high-quality 
college program. 

Social and Emotional Learning 

Core Competencies 

CASEL Identifies five interrelated sets of cognitive, affective and behavioral 

competencies through which children and adults acquire and effectively 

apply the knowledge, attitudes and skills necessary to understand and 

manage emotions, set and achieve positive goals, feel and show empathy 

for others, establish and maintain positive relationships and make 
responsible decisions. 

Teaching Adolescents to 

Become Learners: The Role of 

Non-Cognitive Factors in 
Shaping School Performance 

The University of 

Chicago Consortium on 

Chicago School 
Research 

Presents a critical literature review of the role of non-cognitive factors in 

shaping school performance. 

What is “Career Ready”? ACTE Presents a critical literature review of the role of non-cognitive factors in 

shaping school performance. 

What is “Career Ready”? ACTE Defines what it means to be career-ready, involving three major skill 

areas: core academic skills, employability skills, and technical and job- 
specific skills. 
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The ASCA Mindsets & Behaviors for Student Success: K-12 

College- and Career Readiness for Every Student describe the 

knowledge, skills and attitudes students need to achieve academ- 

ic success, college and career readiness and social/emotional 

development. The standards are based on a survey of research 

and best practices in student achievement from a wide array of 

educational standards and efforts. These standards are the next 

generation of the ASCA National Standards for Students, which 

were first published in 1997. 

 
The 35 mindset and behavior standards identify and prioritize 

the specific attitudes, knowledge and skills students should be 

able to demonstrate as a result of a school counseling program. 

School counselors use the standards to assess student growth 

and development, guide the development of strategies and activ- 

ities and create a program that helps students achieve their high- 

est potential. The ASCA Mindsets & Behaviors can be aligned 

with initiatives at the district, state and national to reflect the 

district’s local priorities. 
 

To operationalize the standards, school counselors select 

competencies that align with the specific standards and become 

the foundation for classroom lessons, small groups and activities 

addressing student developmental needs. The competencies 

directly reflect the vision, mission and goals of the compre- 

hensive school counseling program and align with the school’s 

academic mission. 

Research-Based Standards 
The ASCA Mindsets & Behaviors are based on a review of re- 

search and college- and career-readiness documents created by a 

variety of organizations that have identified strategies making an 

impact on student achievement and academic performance. The 

ASCA Mindsets & Behaviors are organized based on the frame- 

work of noncognitive factors presented in the critical literature 

review “Teaching Adolescents to Become Learners” conducted 

by the University of Chicago Consortium on Chicago School 

Research (2012). 
 

This literature review recognizes that content knowledge and 

academic skills are only part of the equation for student success. 

“School performance is a complex phenomenon, shaped by 

a wide variety of factors intrinsic to students and the external 

environment” (University of Chicago, 2012, p. 2). The ASCA 

Mindsets & Behaviors are based on the evidence of the impor- 

tance of these factors. 
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Organization of the ASCA Mindsets & Behaviors 
The ASCA Mindsets & Behaviors are organized by domains, 

standards arranged within categories and subcategories and 

grade-level competencies. Each is described below. 

Domains 
The ASCA Mindsets & Behaviors are organized in three broad 

domains: academic, career and social/emotional development. 

These domains promote mindsets and behaviors that enhance 

the learning process and create a culture of college and career 

readiness for all students. The definitions of each domain are as 

follows: 

 
Academic Development – Standards guiding school coun- 

seling programs to implement strategies and activities to 

support andmaximize each student’sability tolearn. 

 
Career Development – Standards guiding school counseling 

programs to help students 1) understand the connection 

between school and the world of work and 2) plan for and 

make a successful transition from school to postsecondary ed- 

ucation and/or the world of work and from job to job across 

the life span. 
 

Social/Emotional Development – Standards guiding school 

counseling programs to help students manage emotions and 

learn and apply interpersonal skills. 

Standards 
All 35 standards can be applied to any of the three domains, and 

the school counselor selects a domain and standard based on 

the needs of the school, classroom, small group or individual. 

The standards are arranged within categories and subcategories 

based on five general categories of noncognitive factors related 

to academic performance as identified in the 2012 literature 

review published by the University of Chicago Consortium 

on Chicago School Research. These categories synthesize the 

“vast array of research literature” (p. 8) on noncognitive factors 

including persistence, resilience, grit, goal-setting, help-seeking, 

cooperation, conscientiousness, self-efficacy, self-regulation, 

self-control, self-discipline, motivation, mindsets, effort, work 

habits, organization, homework completion, learning strategies 

and study skills, among others. 
 

Category 1: Mindset Standards – Includes standards related 

to the psycho-social attitudes or beliefs students have about 

themselves in relation to academic work. These make up the 

students’ belief system as exhibited in behaviors. 



 

Category 2: Behavior Standards – These standards include 

behaviors commonly associated with being a successful 

student. These behaviors are visible, outward signs that a 

student is engaged and putting forth effort to learn. The 

behaviors are grouped into three subcategories. 

a. Learning Strategies: Processes and tactics students em- 

ploy to aid in the cognitive work of thinking, remember- 

ing or learning. 

b. Self-management Skills: Continued focus on a goal 

despite obstacles (grit or persistence) and avoidance of 

distractions or temptations to prioritize higher pursuits 

over lower pleasures (delayed gratification, self-discipline, 

self-control). 

c. Social Skills: Acceptable behaviors that improve social 

interactions, such as those between peers or between stu- 

dents and adults. 

 
 
 

The ASCA Mindsets & Behaviors for Student Success: 
K-12 College- and Career-Readiness Standards for Every Student 
Each of the following standards can be applied to the academic, career and social/emotional domains.  

 

Category  1: Mindset Standards 
School counselors encourage the following mindsets for all students. 

M 1. Belief in development of whole self, including a healthy balance of mental, social/emotional and physical well-being 
M 2. Self-confidence in ability to succeed 

M 3. Sense of belonging in the school environment 

M 4. Understanding that postsecondary education and life-long learning are necessary for long-term career success 

M 5. Belief in using abilities to their fullest to achieve high-quality results and outcomes 

M 6. Positive attitude toward work and learning 

Category 2: Behavior Standards 
Students will demonstrate the following standards through classroom lessons, activities 

and/or individual/small-group counseling. 

Learning Strategies Self-Management Skills Social Skills 

B-LS 1. Demonstrate critical-thinking 

skills to make informed decisions 

B-SMS 1. Demonstrate ability to assume 

responsibility 
B-SS 1. Use effective oral and written 

communication skills and 
listening skills 

B-LS 2. Demonstrate creativity B-SMS 2. Demonstrate self-discipline and 

self-control 

B-SS 2. Create positive and supportive 

relationships with other students 

B-LS 3. Use time-management, 

organizational and study skills 

B-SMS 3. Demonstrate ability to work 

independently 
B-SS 3. Create relationships with adults 

that support success 

B-LS 4. Apply self-motivation and self- 
direction to learning 

B-SMS 4. Demonstrate ability to delay 

immediate gratification for long- 

term rewards 

B-SS 4. Demonstrate empathy 

B-LS 5. Apply media and technology skills B-SMS 5. Demonstrate perseverance to 
achieve long- and short-term goals 

B-SS 5. Demonstrate ethical decision- 
making and social responsibility 

B-LS 6. Set high standards of quality B-SMS 6. Demonstrate ability to overcome 

barriers to learning 

B-SS 6. Use effective collaboration and 

cooperation skills 

B-LS 7. Identify long- and short-term 

academic, career and social/ 

emotional goals 

B-SMS 7. Demonstrate effective coping 

skills when faced with a problem 

B-SS 7. Use leadership and teamwork 

skills to work effectively in diverse 

teams 

B-LS 8. Actively engage in challenging 

coursework 

B-SMS 8. Demonstrate the ability to 

balance school, home and 

community activities 

B-SS 8. Demonstrate advocacy skills 

and ability to assert self, when 

necessary 

B-LS 9. Gather evidence and consider 
multiple perspectives to make 

informed decisions 

B-SMS 9. Demonstrate personal safety skills B-SS 9. Demonstrate social maturity and 
behaviors appropriate to the 

situation and environment 

B-LS 10. Participate in enrichment and 
extracurricular activities 

B-SMS 10. Demonstrate ability to manage 

transitions and ability to adapt 

to changing situations and 
responsibilities 
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Grade-Level Competencies 
Grade-level competencies are specific, measurable expectations 

that students attain as they make progress toward the standards. 

As the school counseling program’s vision, mission and program 

goals are aligned with the school’s academic mission, school 

counseling standards and competencies are also aligned with 

academic content standards at the state and district level. 

 

ASCA Mindsets & Behaviors align with specific standards 

from the Common Core State Standards through connections 

at the competency level. This alignment allows school counsel- 

ors the opportunity to help students meet these college- and 

career-readiness standards in collaboration with academic 

content taught in core areas in the classroom. It also helps 

school counselors directly align with academic instruction when 

providing individual and small-group counseling by focusing 

onstandardsand competenciesaddressing a student’sdevelop- 

mental needs. School counselors working in states that have not 

adopted the Common Core State Standards are encouraged to 

align competencies with their state’s academic standards and can 

use the competencies from the ASCA Mindsets & Behaviors as 

examples of alignment. 

ASCA Mindsets & Behaviors Database 
The grade-level competencies are housed in the ASCA Mindsets 

& Behaviors database at www.schoolcounselor.org/studentcompe- 

tencies. School counselors can search the database by keyword to 

quickly and easily identify competencies that will meet student 

developmental needs and align with academic content as appro- 

priate. The database also allows school counselors to contribute 

to the competencies by sharing other ways to meet or align with 

a specific standard. 
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Resources Used in Development of ASCA Mindsets & Behaviors 
The following documents were the primary resources that informed ASCA Mindsets & Behaviors. 

 

Document Organization Description 

ACT National Career Readiness 
Certificate 

ACT Offers a portable credential that demonstrates achievement and a certain 

level of workplace employability skills in applied mathematics, locating 

information and reading for information. 

ASCA National Standards for 
Students 

American School Counselor 
Association 

Describes the knowledge, attitudes and skills students should be able to 
demonstrate as a resultoftheschool counseling program. 

AVID Essentials at a Glance AVID Promotes a college readiness system for elementary through higher 
education that is designed to increase schoolwide learning and performance.  

Building Blocks For Change: 

What it Means to be Career 
Ready 

Career Readiness Partner 

Council 

Defines what it means to be career-ready, and highlights the outcome of 

collaborative efforts of the Career Readiness Partner Council to help inform 
policy and practice in states and communities. 

Career and Technical Education 

Standards 

National Board of 

Professional Teaching 

Standards 

Defines thestandards thatlay thefoundation for theCareer andTechnical 

Education Certificate. 

Collaborative Counselor Training 

Initiative 

SREB Offers onlinetrainingmodules for middlegrades andhigh school counselors 

that can improve their effectiveness in preparing all students for college, 

especially those from low-income families who would be first-generation 

college students. 

Cross Disciplinary Proficiencies 

in the American Diploma Project 

Achieve Describes four cross disciplinary proficiencies that will enable high school 

graduates to meet new and unfamiliar tasks and challenges in college, the 

workplace and life. 

Eight Components of College 

and Career Readiness 

Counseling 

College Board Presents a comprehensive, systemic approach for school counselors to use 

to inspire and prepare all students for college success and opportunity, 

especially students from underrepresented populations. 

English Language Arts Standards National Board of 

Professional Teaching 

Standards 

Defines the standards that lay the foundation for the English Language Arts 

Certificate. 

Framework for 21st Century 

Learning 

Partnership for 21st Century 

Skills 

Describes the skills, knowledge and expertise students must master to 

succeed in work and life; it is a blend of content knowledge, specific skills, 

expertise and literacies. 

NETS for Students 2007 International Society for 

Technology in Education 

Describes the standards for evaluating the skills and knowledge students 

need to learn effectively and live productively in an increasingly global and 

digital world. 

Ramp-Up to Readiness University of Minnesota Provides a schoolwide guidance program designed to increase the number 

and diversity of students who graduate from high school with the knowledge, 

skills and habits necessary for success in a high-quality college program. 

Social and Emotional Learning 

Core Competencies 
CASEL Identifies five interrelated sets of cognitive, affective and behavioral 

competencies through which children and adults acquire and effectively apply 

the knowledge, attitudes and skills necessary to understand and manage 

emotions, set and achieve positive goals, feel and show empathy for others, 

establish and maintain positive relationships and make responsible decisions. 

Teaching Adolescents to Become 

Learners: The Role of Non- 

Cognitive Factors in Shaping 

School Performance 

The University of Chicago 

Consortium on Chicago 

School Research 

Presents a critical literature review of the role of noncognitive factors in 

shaping school performance. 

What is “Career Ready”? ACTE Defines what it means to be career-ready, involving three major skill areas: 

core academic skills, employability skills, and technical and job-specific skills. 
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(Adopted 1984; revised 1992, 1998, 2004 and 2010, 2016) 

 

 

Preamble 

The American School Counselor Association (ASCA) is a 

professional organization supporting school counselors, school 

counseling students/interns, school counseling program direc- 

tors/supervisors and school counselor educators. School coun- 

selors have unique qualifications and skills to address preK–12 

students’ academic, career and social/emotional development 

needs. These standards are the ethical responsibility of all school 

counseling professionals. 

School counselors are advocates, leaders, collaborators and 

consultants who create systemic change by providing equitable 

educational access and success by connecting their school coun- 

seling programs to the district’s mission and improvement plans. 

School counselors demonstrate their belief that all students have 

the ability to learn by advocating for an education system that 

provides optimal learning environments for all students. 

All students have the right to: 

• Be respected, be treated with dignity and have access to a com- 

prehensive school counseling program that advocates for and 

affirms all students from diverse populations including but not 

limited to: ethnic/racial identity, nationality, age, social class, 

economic status, abilities/disabilities, language, immigration 

status, sexual orientation, gender, gender identity/expression, 

family type, religious/spiritual identity, emancipated minors, 

wards of the state, homeless youth and incarcerated youth. 

School counselors as social-justice advocates support students 

from all backgrounds and circumstances and consult when their 

competence level requires additional support. 

• Receive the information and support needed to move toward 

self-determination, self-development and affirmation within 

one’s group identities. Special care is given to improve overall 

educational outcomes for students who have been historically 

underserved in educational services. 

• Receive critical, timely information on college, career and 

postsecondary options and understand the full magnitude 

and meaning of how college and career readiness can have an 

impact on their educational choices and future opportunities. 

• Privacy that should be honored to the greatest extent possible, 

while balancing other competing interests (e.g., best interests 

of students, safety of others, parental rights) and adhering to 

laws, policies and ethical standards pertaining to confidentiali- 

ty and disclosure in the school setting. 

• A safe school environment promoting autonomy and justice 

and free from abuse, bullying, harassment and other forms of 

violence. 

PURPOSE 

In this document, ASCA specifies the obligation to the principles 

of ethical behavior necessary to maintain the high standards 

of integrity, leadership and professionalism. The ASCA Ethical 

Standards for School Counselors were developed in consulta- 

tion with state school counseling associations, school counselor 

educators, school counseling state and district leaders and school 

counselors across the nation to clarify the norms, values and 

beliefs of the profession. 

The purpose of this document is to: 

• Serve as a guide for the ethical practices of all school counsel- 

ors, supervisors/directors of school counseling programs and 

school counselor educators regardless of level, area, popula- 

tion served or membership in this professional association. 

• Provide support and direction for self-assessment, peer consul- 

tation and evaluations regarding school counselors’ responsi- 

bilities to students, parents/guardians, colleagues and profes- 

sional associates, schools district employees, communities and 

the school counseling profession. 

• Inform all stakeholders, including students, parents/guardians, 

teachers, administrators, community members and courts of 

justice of best ethical practices, values and expected behaviors 

of the school counseling professional. 

 

A. RESPONSIBILITY TO STUDENTS 

A.1. Supporting Student Development 

School counselors: 

a. Have a primary obligation to the students, who are to be 

treated with dignity and respect as unique individuals. 

b. Aim to provide counseling to students in a brief context and 

support students and families/guardians in obtaining outside 

services if the student needs long-term clinical counseling. 

c. Do not diagnose but remain acutely aware of how a student’s 

diagnosis can potentially affect the student’s academic success. 

d. Acknowledge the vital role of parents/guardians and families. 

e. Are concerned with students’ academic, career and social/ 

emotional needs and encourage each student’s maximum devel- 

opment. 

f. Respect students’ and families’ values, beliefs, sexual orienta- 

tion, gender identification/expression and cultural background 

and exercise great care to avoid imposing personal beliefs or 

values rooted in one’s religion, culture or ethnicity. 
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g. Are knowledgeable of laws, regulations and policies affecting 

students and families and strive to protect and inform students 

and families regarding their rights. 

h. Provide effective, responsive interventions to address student 

needs. 

i. Consider the involvement of support networks, wraparound 

services and educational teams needed to best serve students. 

j. Maintain appropriate boundaries and are aware that any 

sexual or romantic relationship with students whether legal or 

illegal in the state of practice is considered a grievous breach 

of ethics and is prohibited regardless of a student’s age. This 

prohibition applies to both in-person and electronic interactions 

and relationships. 

 

A.2. Confidentiality 

School counselors: 

a. Promote awareness of school counselors’ ethical standards 

and legal mandates regarding confidentiality and the appropri- 

ate rationale and procedures for disclosure of student data and 

information toschool staff. 

b. Inform studentsofthe purposes, goals, techniquesand rules 

of procedure under which they may receive counseling. Disclo- 

sure includes informed consent and clarification of the limits of 

confidentiality. Informed consent requires competence, volun- 

tariness and knowledge on the part of students to understand 

the limits of confidentiality and, therefore, can be difficult to ob- 

tain from students of certain developmental levels, English-lan- 

guage learners and special-needs populations. If the student 

is able to give assent/consent before school counselors share 

confidential information, school counselors attempt to gain the 

student’s assent/consent. 

c. Are aware that even though attempts are made to obtain 

informed consent, it is not always possible. When needed, school 

counselors make counseling decisions on students’ behalf that 

promote students’ welfare. 

d. Explain the limits of confidentiality in developmentally appro- 

priate terms through multiple methods such as student hand- 

books, school counselor department websites, school counseling 

brochures, classroom curriculum and/or verbal notification to 

individual students. 

e. Keep information confidential unless legal requirements 

demand that confidential information be revealed or a breach is 

required to prevent serious and foreseeable harm to the stu- 

dent. Serious and foreseeable harm is different for each minor 

in schools and is determined by students’ developmental and 

chronological age, the setting, parental rights and the nature of 

the harm. School counselors consult with appropriate profes- 

sionals when in doubt as to the validity of an exception. 

f. Recognize their primary ethical obligation for confidentiality 

is to the students but balance that obligation with an under- 

standing of parents’/guardians’ legal and inherent rights to be 

the guiding voice in their children’s lives. School counselors 

understand the need to balance students’ ethical rights to make 

choices, their capacity to give consent or assent, and parental 

or familial legal rights and responsibilities to make decisions on 

their child’s behalf. 

g. Promote the autonomy of students to the extent possible and 

use the most appropriate and least intrusive method to breach 

confidentiality, if such action is warranted. The child’s develop- 

mental age and the circumstances requiring the breach are con- 

sidered, and as appropriate, students are engaged in a discussion 

about the method and timing of the breach. Consultation with 

peers and/or supervision is recommended. 

h. In absence of state legislation expressly forbidding disclosure, 

consider the ethical responsibility to provide information to 

an identified third party who, by his/her relationship with the 

student, is at a high risk of contracting a disease that is com- 

monly known to be communicable and fatal. Disclosure requires 

satisfaction of all of the following conditions: 

1) Student identifies partner, or the partner is highly identifi- 

able 

2) School counselor recommends the student notify partner 

and refrain from further high-risk behavior 

3) Student refuses 

4) School counselor informs the student of the intent to noti- 

fy the partner 

5) School counselor seeks legal consultation from the school 

district’s legal representative in writing as to the legalities 

of informing the partner 

i. Request of the court that disclosure not be required when the 

school counselor’s testimony or case notes are subpoenaed if 

the release of confidential information may potentially harm a 

student or the counseling relationship. 

j. Protect the confidentiality of students’ records and release per- 

sonal data in accordance with prescribed federal and state laws 

and school board policies. 

k. Recognize the vulnerability of confidentiality in electronic 

communications and only transmit student information electron- 

ically in a way that follows currently accepted security standards 

and meets federal, state and local laws and board policy. 

l. Convey a student’s highly sensitive information (e.g., a 

student’s suicidal ideation) through personal contact such as a 

phone call or visit and not less-secure means such as a notation 

in the educational record or an e-mail. Adhere to state, federal 

and school board policy when conveying sensitive information. 

m. Advocate for appropriate safeguards and protocols so highly 

sensitive student information is not disclosed accidentally to 

individuals who do not have a need to know such information. 

Best practice suggests a very limited number of educators would 

have access to highly sensitive information on a need-to-know 

basis. 

n. Advocate with appropriate school officials for acceptable 

encryption standards to be utilized for stored data and currently 

acceptable algorithms to be utilized for data in transit. 

o. Avoid using software programs without the technological 

capabilities to protect student information based upon currently 

acceptable security standards and the law. 
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A.3. Comprehensive Data-Informed Program 

School counselors: 

a. Collaborate with administration, teachers, staff and decision 

makers around school-improvement goals. 

b. Provide students with a comprehensive school counseling 

program that ensures equitable academic, career and social/ 

emotional development opportunities for all students. 

c. Review school and student data to assess needs including, but 

not limited to, data on disparities that may exist related to gen- 

der, race, ethnicity, socio-economic status and/or other relevant 

classifications. 

d. Use data to determine needed interventions, which are then 

delivered to help close the information, attainment, achievement 

and opportunity gaps. 

e. Collect process, perception and outcome data and analyze 

the data to determine the progress and effectiveness of the 

school counseling program. School counselors ensure the school 

counseling program’s goals and action plans are aligned with 

district’s school improvement goals. 

f. Use data-collection tools adhering to confidentiality standards 

as expressed in A.2. 

g. Share data outcomes with stakeholders. 

 
 

A.4. Academic, Career and 
Social/Emotional Plans 

School counselors: 

a. Collaborate with administration, teachers, staff and decision 

makers to create a culture of postsecondary readiness 

b. Provide and advocate for individual students’ preK– 

postsecondary college and career awareness, exploration and 

postsecondary planning and decision making, which supports 

the students’ right to choose from the wide array of options 

when students complete secondary education. 

c. Identify gaps in college and career access and the implications 

of such data for addressing both intentional and unintentional 

biases related to college and career counseling. 

d. Provide opportunities for all students to develop the mindsets 

and behaviors necessary to learn work-related skills, resilience, 

perseverance, an understanding of lifelong learning as a part of 

long-term career success, a positive attitude toward learning and 

a strong work ethic. 

 
 

A.5. Dual Relationships and 
Managing Boundaries 

School counselors: 

a. Avoid dual relationships that might impair their objectivity 

and increase the risk of harm to students (e.g., counseling one’s 

family members or the children of close friends or associates). 

If a dual relationship is unavoidable, the school counselor is 

responsible for taking action to eliminate or reduce the poten- 

tial for harm to the student through use of safeguards, which 

might include informed consent, consultation, supervision and 

documentation. 

b. Establish and maintain appropriate professional relationships 

with students at all times. School counselors consider the risks 

and benefits of extending current school counseling relationships 

beyond conventional parameters, such as attending a student’s 

distant athletic competition. In extending these boundaries, 

school counselors take appropriate professional precautions 

such as informed consent, consultation and supervision. School 

counselors document the nature of interactions that extend 

beyond conventional parameters, including the rationale for the 

interaction, the potential benefit and the possible positive and 

negative consequences for the student and school counselor. 

c. Avoid dual relationships beyond the professional level with 

school personnel, parents/guardians and students’ other family 

members when these relationships might infringe on the integrity 

of the school counselor/student relationship. Inappropriate dual 

relationships include, but are not limited to, providing direct 

discipline, teaching courses that involve grading students and/ 

or accepting administrative duties in the absence of an adminis- 

trator. 

d. Do not use personal social media, personal e-mail accounts 

or personal texts to interact with students unless specifically 

encouraged and sanctioned by the school district. School coun- 

selors adhere to professional boundaries and legal, ethical and 

school district guidelines when using technology with students, 

parents/guardians or school staff. The technology utilized, 

including, but not limited to, social networking sites or apps, 

should be endorsed by the school district and used for profes- 

sional communication and the distribution of vital information. 

 

A.6. Appropriate Referrals and Advocacy 

School counselors: 

a. Collaborate with all relevant stakeholders, including students, 

educators and parents/guardians when student assistance is 

needed, including the identification of early warning signs of 

student distress. 

b. Provide a list of resources for outside agencies and resources 

in their community to student(s) and parents/guardians when 

students need or request additional support. School counselors 

provide multiple referral options or the district’s vetted list and 

are careful not to indicate an endorsement or preference for 

one counselor or practice. School counselors encourage parents 

to interview outside professionals to make a personal decision 

regarding the best source of assistance for their student. 

c. Connect students with services provided through the local 

school district and community agencies and remain aware of 

state laws and local district policies related to students with 

special needs, including limits to confidentiality and notification 

to authorities as appropriate. 

d. Develop a plan for the transitioning of primary counseling 

services with minimal interruption of services. Students retain 

the right for the referred services to be done in coordination 

with the school counselor or to discontinue counseling services 

with the school counselor while maintaining an appropriate 

relationship that may include providing other schoolsupport 

services. 

e. Refrain from referring students based solely on the school 

counselor’s personal beliefs or values rooted in one’s religion, 

culture, ethnicity or personal worldview. School counselors 
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maintain the highest respect for student diversity. School coun- 

selors should pursue additional training and supervision in areas 

where they are at risk of imposing their values on students, es- 

pecially when the school counselor’s values are discriminatory in 

nature. School counselors do not impose their values on students 

and/or families when making referrals to outside resources for 

student and/or family support. 

f. Attempt to establish a collaborative relationship with outside 

service providers to best serve students. Request a release of in- 

formation signed by the student and/or parents/guardians before 

attempting to collaborate with the student’s external provider. 

g. Provide internal and external service providers with accurate, 

objective, meaningful data necessary to adequately evaluate, 

counsel and assist the student. 

h. Ensure there is not a conflict of interest in providing referral 

resources. School counselors do not refer or accept a referral to 

counsel a student from their school if they also work in a private 

counseling practice. 

 

A.7. Group Work 

School counselors: 

a. Facilitate short-term groups to address students’ academic, 

career and/or social/emotional issues. 

b. Inform parent/guardian(s) of student participation in a small 

group. 

c. Screen students for group membership. 

d. Use data to measure member needs to establish well-defined 

expectations of group members. 

e. Communicate the aspiration of confidentiality as a group 

norm, while recognizing and working from the protective 

posture that confidentiality for minors in schools cannot be 

guaranteed. 

f. Select topics for groups with the clear understanding that 

some topics are not suitable for groups in schools and accord- 

ingly take precautions to protect members from harm as a result 

of interactions with the group. 

g. Facilitate groups from the framework of evidence-based or 

research-based practices. 

h. Practice within their competence level and develop profession- 

al competence through training and supervision. 

i. Measure the outcomes of group participation (process, percep- 

tion and outcome data). 

j. Provide necessary follow up with group members. 

 

A.8. Student Peer-Support Program 

School counselors: 

a. Safeguard the welfare of students participating in peer-to-peer 

programs under their direction. 

b. Supervise students engaged inpeer helping, mediation and 

other similar peer-support groups. School counselors are respon- 

sible for appropriate skill development for students serving as 

peer support in school counseling programs. School counselors 

continuously monitor students who are giving peer support and 

reinforce the confidential nature of their work. School counsel- 

ors inform peer-support students about the parameters of when 

students need to report information to responsible adults. 

 
 

A.9. Serious and Foreseeable 
Harm to Self and Others 

School counselors: 

a. Inform parents/guardians and/or appropriate authorities when 

a student poses aserious and foreseeable riskof harm to self 

or others. When feasible, this is to be done after careful delib- 

eration and consultation with other appropriate professionals. 

School counselors inform students of the school counselor’s legal 

and ethical obligations to report the concern to the appropriate 

authorities unless it is appropriate to withhold this information 

to protect the student (e.g. student might run away if he/she 

knows parents are being called). The consequence of the risk 

of not giving parents/guardians a chance to intervene on behalf 

of their child is too great. Even if the danger appears relatively 

remote, parents should be notified. 

b. Use risk assessments with caution. If risk assessments are 

used by the school counselor, an intervention plan should be 

developed and in place prior to this practice. When reporting 

risk-assessment results to parents, school counselors do not 

negate the riskof harmevenif the assessment revealsalow risk 

as students may minimize riskto avoid further scrutiny and/or 

parental notification. School counselors report risk assessment 

results to parents to underscore the need to act on behalf of a 

child at risk; this is not intended to assure parents their child 

isn’t at risk, which is something a school counselor cannot know 

with certainty. 

c. Do not release a student who is a danger to self or others until 

the student has proper and necessary support. If parents will 

not provide proper support, the school counselor takes neces- 

sary steps to underscore to parents/guardians the necessity to 

seek help and at times may include a report to child protective 

services. 

d. Report to parents/guardians and/or appropriate authorities 

when students disclose a perpetrated or a perceived threat to 

their physical or mental well-being. This threat may include, but 

is not limited to, physical abuse, sexual abuse, neglect, dating 

violence, bullying or sexual harassment. The school counsel- 

or follows applicable federal, state and local laws and school 

district policy. 

 

A.10. Underserved and At-Risk Populations 

School counselors: 

a. Strive to contribute to a safe, respectful, nondiscriminatory 

school environment in which all members of the school commu- 

nity demonstrate respect and civility. 

b. Advocate for and collaborate with students to ensure students 

remain safe at home and at school. A high standard of care 

includes determining what information is shared with parents/ 

guardians and when information creates an unsafe environment 

for students. 

c. Identify resources needed to optimize education. 



Page 108  

d. Collaborate with parents/guardians, when appropriate, to 

establish communication and to ensure students’ needs are met. 

e. Understand students have the right to be treated in a manner 

consistent with their gender identity and to be free from any 

form of discipline, harassment or discrimination based on their 

gender identity or gender expression. 

f. Advocate for the equal right and access to free, appropri- 

ate public education for all youth, in which students are not 

stigmatized or isolated based on their housing status, disability, 

foster care, special education status, mental health or any other 

exceptionality or specialneed. 

g. Recognize the strengths of students with disabilities as well as 

their challenges and provide best practices and current research 

in supporting their academic, career and social/emotional needs. 

 

A.11. Bullying, Harassment and Child Abuse 

School counselors: 

a. Report to the administration all incidents of bullying, dating 

violence and sexual harassment as most fall under Title IX of 

the Education Amendments of 1972 or other federal and state 

laws as being illegal and require administrator interventions. 

School counselors provide services to victims and perpetrator 

as appropriate, which may include a safety plan and reasonable 

accommodations such as schedule change, but school counselors 

defer to administration for all discipline issues for this or any 

other federal, state or school board violation. 

b. Report suspected cases of child abuse and neglect to the prop- 

er authorities and take reasonable precautions to protect the 

privacy of the student for whom abuse or neglect is suspected 

when alerting the proper authorities. 

c. Are knowledgeable about current state laws and their school 

system’s procedures for reporting child abuse and neglect and 

methods to advocate for students’ physical and emotional safety 

following abuse/neglect reports. 

d. Develop and maintain the expertise to recognize the signs and 

indicators of abuse and neglect. Encourage training to enable 

students and staff to have the knowledge and skills needed to 

recognize the signs of abuse and neglect and to whom they 

should report suspected abuse or neglect. 

e. Guide and assist students who have experienced abuse and 

neglect by providing appropriate services. 

 

A.12. Student Records 

School counselors: 

a. Abide by the Family Educational Rights and Privacy Act 

(FERPA), which defines who has access to students’ educational 

records and allows parents the right to review and challenge 

perceived inaccuracies in their child’s records. 

b. Advocate for the ethical use of student data and records and 

inform administration of inappropriate or harmful practices. 

c. Recognize the difficulty in meeting the criteria of 

sole-possession records. 

d. Recognize that sole-possession records and case notes can be 

subpoenaed unless there is a specific state statute for privileged 

communication expressly protecting student/school counselor 

communication. 

e. Recognize that electronic communications with school offi- 

cials regarding individual students, even without using student 

names, are likely to create student records that must be ad- 

dressed in accordance with FERPA and state laws. 

f. Establish a reasonable timeline for purging sole-possession 

records or case notes. Suggested guidelines include shredding pa- 

per sole-possession records or deleting electronic sole-possession 

records when a student transitions to the next level, transfers to 

another school or graduates. School counselors do not destroy 

sole-possession records that may be needed by a court of law, 

such as notes on child abuse, suicide, sexual harassment or vio- 

lence, without prior review and approval by school district legal 

counsel. School counselors follow district policies and proce- 

dures when contacting legal counsel. 

 

A.13. Evaluation, Assessment and Interpretation 

School counselors: 

a. Use only valid and reliable tests and assessments with concern 

for bias and cultural sensitivity. 

b. Adhere to all professional standards when selecting, admin- 

istering and interpreting assessment measures and only utilize 

assessment measures that are within the scope of practice for 

school counselors and for which they are licensed, certified and 

competent. 

c. Are mindful of confidentiality guidelines when utilizing paper 

or electronic evaluative or assessment instruments and pro- 

grams. 

d. Consider the student’s developmental age, language skills and 

level of competence when determining the appropriateness of an 

assessment. 

e. Use multiple data points when possible to provide students 

and families with accurate, objective and concise information to 

promote students’ well-being. 

f. Provide interpretation of the nature, purposes, results and 

potential impact of assessment/evaluation measures in language 

the students and parents/guardians can understand. 

g. Monitor the use of assessment results and interpretations 

and take reasonable steps to prevent others from misusing the 

information. 

h. Use caution when utilizing assessment techniques, making 

evaluations and interpreting the performance of populations 

not represented in the norm group on which an instrument is 

standardized. 

i. Conduct school counseling program evaluations to determine 

the effectiveness of activitiessupporting students’ academic, 

career and social/emotional development through accountabil- 

ity measures, especially examining efforts to close information, 

opportunity and attainment gaps. 
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A.14. Technical and Digital Citizenship 

School counselors: 

a. Demonstrate appropriate selection and use of technology and 

software applications to enhance students’ academic, career and 

social/emotional development. Attention is given to the ethical 

and legal considerations of technological applications, including 

confidentiality concerns, security issues, potential limitations and 

benefits and communication practices in electronic media. 

b. Take appropriate and reasonable measures for maintaining 

confidentiality of student information and educational records 

stored or transmitted through the use of computers, social 

media, facsimile machines, telephones, voicemail, answering 

machines and other electronic technology. 

c. Promote the safe and responsible use of technology in collabo- 

ration with educators and families. 

d. Promote the benefits and clarify the limitations of various 

appropriate technological applications. 

e. Use established and approvedmeans ofcommunication with 

students, maintaining appropriate boundaries. School counselors 

help educate students about appropriate communication and 

boundaries. 

f. Advocate for equal access to technology for all students. 

 

A.15. Virtual/Distance School Counseling 

School counselors: 

a. Adhere to the same ethical guidelines in a virtual/distance 

setting as school counselors in face-to-face settings. 

b. Recognize and acknowledge the challenges and limitations of 

virtual/distance school counseling. 

c. Implement procedures for students to follow in both emergen- 

cy and nonemergency situations when the school counselor is 

not available. 

d. Recognize and mitigate the limitation of virtual/distance 

school counseling confidentiality, which may include unintended 

viewers or recipients. 

e. Inform both the student and parent/guardian of the benefits 

and limitations of virtual/distance counseling. 

f. Educate students on how to participate in the electronic school 

counseling relationship to minimize and prevent potential mis- 

understandings that could occur due to lack of verbal cues and 

inability to read body language or other visual cues that provide 

contextual meaning to the school counseling process and school 

counseling relationship. 

 
 

B. RESPONSIBILITIES TO PARENTS/ 
GUARDIANS, SCHOOL AND SELF 

B.1. Responsibilities to Parents/Guardians 

School counselors: 

a. Recognize that providing services to minors in a school setting 

requires school counselors to collaborate with students’ parents/ 

guardians as appropriate. 

b. Respect the rights and responsibilities of custodial and 

noncustodial parents/guardians and, as appropriate, establish 

a collaborative relationship with parents/guardians to facilitate 

students’ maximum development. 

c. Adhere to laws, local guidelines and ethical practice when 

assisting parents/guardians experiencing family difficulties inter- 

fering with the student’s welfare. 

d. Are culturally competent and sensitive to diversity among 

families. Recognize that all parents/guardians, custodial and 

noncustodial, are vested with certain rights and responsibilities 

for their children’s welfare by virtue of their role and according 

to law. 

e. Inform parents of the mission of the school counseling pro- 

gram and program standards in academic, career and social/ 

emotional domains that promote and enhance the learning 

process for all students. 

f. Inform parents/guardians of the confidential nature of the 

school counseling relationship between the school counselor and 

student. 

g. Respect the confidentiality of parents/guardians as appropri- 

ate and in accordance with the student’s best interests. 

h. Provide parents/guardians with accurate, comprehensive and 

relevant information in an objective and caring manner, as is 

appropriate and consistent with ethical and legal responsibilities 

to the student and parent. 

i. In cases of divorce or separation, follow the directions and 

stipulations of the legal documentation, maintaining focus on 

the student. School counselors avoid supporting one parent over 

another. 

 

B.2. Responsibilities to the School 

School counselors: 

a. Develop and maintain professional relationships and systems 

of communication with faculty, staff and administrators to 

support students. 

b. Design and deliver comprehensive school counseling pro- 

grams that are integral to the school’s academic mission; driven 

by student data; based on standards for academic, career and 

social/emotional development; and promote and enhance the 

learning process for all students. 

c. Advocate for a school counseling program free of 

non-school-counseling assignments identified by “The ASCA 

National Model: A Framework for School Counseling Pro- 

grams” as inappropriate to the school counselor’s role. 

d. Provide leadership to create systemic change to enhance the 

school. 

e. Collaborate with appropriate officials to remove barriers that 

may impede the effectiveness of the school or the school counsel- 

ing program. 

f. Provide support, consultation and mentoring to professionals 

in need of assistance when in the scope of the school counselor’s 

role. 

g. Inform appropriate officials, in accordance with school board 

policy,ofconditions thatmay be potentially disruptiveor 
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damaging to the school’s mission, personnel and property while 

honoring the confidentiality between the student and the school 

counselor to the extent feasible, consistent with applicable law 

and policy. 

h. Advocate for administrators to place in school counseling po- 

sitions certified school counselors who are competent, qualified 

and hold a master’s degree or higher in school counseling from 

an accredited program. 

i. Advocate for equitable school counseling program policies and 

practices for all students and stakeholders. 

j. Strive to use translators who have been vetted or reviewed and 

bilingual/multilingual school counseling program materials rep- 

resenting languages used by families in the school community. 

k. Affirm the abilities of and advocate for the learning needsof 

all students. School counselors support the provision of appro- 

priate accommodations and accessibility. 

l. Provide workshops and written/digital information to families 

to increase understanding, improve communication and promote 

student achievement. 

m. Promote cultural competence to help create a safer more 

inclusive school environment. 

n. Adhere to educational/psychological research practices, 

confidentiality safeguards, security practices and school district 

policies when conducting research. 

o. Promote equity and access for all students through the use of 

community resources. 

p. Use culturally inclusive language in all forms of communica- 

tion. 

q. Collaborate as needed to provide optimum services with 

other professionals such as special educators, school nurses, 

school social workers, school psychologists, college counselors/ 

admissions officers, physical therapists, occupational therapists, 

speech pathologists, administrators. 

r. Workresponsibly to remedy workenvironments that donot 

reflect the profession’s ethics. 

s. Work responsibly through the correct channels to try and 

remedy work conditions that do not reflect the ethics of the 

profession. 

 

B.3. Responsibilities to Self 

School counselors: 

a. Have completed a counselor education program at an accredit- 

ed institution and earned a master’s degree in school counseling. 

b. Maintain membership in school counselor professional orga- 

nizations to stay up to date on current research and to maintain 

professional competence in current school counseling issues and 

topics. School counselors maintain competence in their skills by 

utilizing current interventions and best practices. 

c. Accept employment only for those positions for which they 

are qualified by education, training, supervised experience and 

state/national professional credentials. 

d. Adhere to ethical standards of the profession and other 

official policy statements such as ASCA Position Statements and 

Role Statements, school board policies and relevant laws. When 

laws and ethical codes are in conflict school counselors work to 

adhere to both as much as possible. 

e. Engage in professional development and personal growth 

throughout their careers. Professional development includes 

attendance at state and national conferences and reading journal 

articles. School counselors regularly attend training on school 

counselors’ current legal and ethical responsibilities. 

f. Monitor their emotional and physical health and practice 

wellness to ensure optimal professional effectiveness. School 

counselors seek physical or mental health support when needed 

to ensure professionalcompetence. 

g. Monitor personal behaviors and recognize the high standard 

of care a professional in this critical position of trust must main- 

tain on and off the job. School counselors are cognizant of and 

refrain from activity that may diminish their effectiveness within 

the school community. 

h. Seek consultation and supervision from school counselors and 

other professionals who are knowledgeable of school counselors’ 

ethical practices when ethical and professional questions arise. 

i. Monitor and expand personal multicultural and social-justice 

advocacy awareness, knowledge and skills to be an effective cul- 

turally competent school counselor. Understand how prejudice, 

privilege and various forms of oppression based on ethnicity, ra- 

cial identity, age, economic status, abilities/disabilities, language, 

immigration status, sexual orientation, gender, gender identity 

expression, family type, religious/spiritual identity, appearance 

and living situations (e.g., foster care, homelessness, incarcera- 

tion) affect students and stakeholders. 

j. Refrain from refusing services to students based solely on the 

school counselor’s personally held beliefs or values rooted in 

one’s religion, culture or ethnicity. School counselors respect the 

diversity of students and seek training and supervision when 

prejudice or biases interfere with providing comprehensive ser- 

vices to all students. 

k. Work toward a school climate that embraces diversity and 

promotes academic, career and social/emotional development 

for allstudents. 

l. Make clear distinctions between actions and statements (both 

verbal and written) made as a private individual and those made 

as a representative of the school counseling profession and of the 

school district. 

m. Respect the intellectual property of others and adhere to 

copyright laws and correctly cite others’ workwhen using it. 

 
 

C. SCHOOL COUNSELOR 
ADMINISTRATORS/SUPERVISORS 

School counselor administrators/supervisors support school 
counselors in their charge by: 

a. Advocating both within and outside of their schools or 

districts for adequate resources to implement a comprehensive 

school counseling program and meet their students’ needs. 

b. Advocating for fair and open distribution of resources among 

programs supervised. An allocation procedure should be devel- 

oped that is nondiscriminatory, informed by data and consistent- 

ly applied. 
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c. Taking reasonable steps to ensure school and other resources 

areavailable toprovide appropriate staff supervisionandtraining. 

d. Providing opportunities for professional development in cur- 

rent research related to school counseling practice and ethics. 

e. Taking steps to eliminate conditions or practices in their 

schools or organizations that may violate, discourage or inter- 

fere with compliance with the ethics and laws related to the 

profession. 

f. Monitoring school and organizational policies, regulations 

and procedures to ensure practices are consistent with the ASCA 

Ethical Standards for School Counselors. 

 
 

D. SCHOOL COUNSELING INTERN 
SITE SUPERVISORS 

Field/intern site supervisors: 

a. Are licensed or certified school counselors and/or have an un- 

derstanding of comprehensive school counseling programs and 

the ethical practices of school counselors. 

b. Have the education and training to provide clinical supervi- 

sion. Supervisors regularly pursue continuing education activities 

on both counseling and supervision topics and skills. 

c. Use a collaborative model of supervision that is on-going and 

includes, but is not limited to, the following activities: promot- 

ing professional growth, supporting best practices and ethical 

practice, assessing supervisee performance and developing plans 

for improvement, consulting on specific cases and assisting in the 

development of a course of action. 

d. Are culturally competent and consider cultural factors that 

may have an impact on the supervisory relationship. 

e. Do not engage in supervisory relationships with individuals 

with whom they have the inability to remain objective. Such 

individuals include, but are not limited to, family members and 

close friends. 

f. Are competent with technology used to perform supervisory 

responsibilities and online supervision, if applicable. Supervisors 

protect all electronically transmitted confidential information. 

g. Understand there are differences in face-to face and virtual 

communication (e.g., absence of verbal and nonverbal cues) that 

may have an impact on virtual supervision. Supervisors educate 

supervisees on how to communicate electronically to prevent 

and avoid potential problems. 

h. Provide information about how and when virtual supervisory 

services will be utilized. Reasonable access to pertinent applica- 

tions should be provided to school counselors. 

i. Ensure supervisees are aware of policies and procedures 

related to supervision and evaluation and provide due-process 

procedures if supervisees request or appeal their evaluations. 

j. Ensure performance evaluations are completed in a timely, fair 

and considerate manner, using data when available and based on 

clearly stated criteria. 

k. Use evaluation tools measuring the competence of school 

counseling interns. These tools should be grounded in state and 

national school counseling standards. In the event no such tool 

is available in the school district, the supervisor seeks out rele- 

vant evaluation tools and advocates for their use. 

l. Are aware of supervisee limitations and communicate concerns 

to the university/college supervisor in a timely manner. 

m. Assist supervisees in obtaining remediation and professional 

development as necessary. 

n. Contact university/college supervisors to recommend dismiss- 

al when supervisees are unable to demonstrate competence as 

a school counselor as defined by the ASCA School Counselor 

Competencies and stateand national standards. Supervisors 

consult with school administrators and document recommenda- 

tions to dismiss or refer a supervisee for assistance. Supervisors 

ensure supervisees are aware of such decisions and the resources 

available to them. Supervisors document all steps taken. 

 

E. MAINTENANCE OF STANDARDS 

When serious doubt exists as to the ethical behavior of a col- 

league(s) the following procedures may serve as a guide: 

a. School counselors consult with professional colleagues to 

discuss the potentially unethical behavior and to see if the 

professional colleague views the situation as an ethical violation. 

School counselors understand mandatory reporting in their 

respective district and states. 

b. School counselors discuss and seek resolution directly with 

the colleague whose behavior is in question unless the behav- 

ior is unlawful, abusive, egregious or dangerous, in which case 

proper school or community authorities are contacted. 

c. If the matter remains unresolved at the school, school district 

or state professional practice/standards commission, referral for 

review and appropriate action should be made in the following 

sequence: 

• State school counselor association 

• American School Counselor Association (Complaints should 

be submitted in hard copy to the ASCA Ethics Committee, c/o 

the Executive Director,American School Counselor Associa- 

tion, 1101 King St., Suite 310, Alexandria, VA22314.) 

 

F. ETHICAL DECISIONMAKING 

When faced with an ethical dilemma, school counselors and 

school counseling program directors/supervisors use an ethical 

decision-making model such as Solutions to Ethical Problems in 

Schools (STEPS) (Stone,2001): 

a. Define the problem emotionally and intellectually 

b. Apply the ASCA Ethical Standards for School Counselors and 

the law 

c. Consider the students’ chronological and developmental levels 

d. Consider the setting, parental rights and minors’ rights 

e. Apply the ethical principles of beneficence, autonomy, nonma- 

leficence, loyalty and justice 

f. Determine potential courses of action and their consequences 

g. Evaluate the selected action 

h. Consult 

i. Implement the course ofaction 
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GLOSSARY OF TERMS 

Advocate 
a person who speaks, writes or acts to promote the well-being of 

students, parents/guardians and the school counseling profession. 

School counselors advocate to close the information, opportunity, 

intervention and attainment gaps for all students. 

Assent 
to demonstrate agreement when a student is not competent to 

give informed consent to counseling or other services the school 

counselor is providing. 

Assessment 
collecting in-depth information about a person to develop a 

comprehensive plan that will guide the collaborative counseling 

and service provisionprocess. 

Boundaries 
something that indicates or affixes an extent or limits. 

Breach 
disclosure of information given in private or confidential com- 

munication such as information given during counseling. 

Competence 
the quality of being competent; adequacy; possession of required 

skill, knowledge, qualification or capacity. 

Confidentiality 
the ethical duty of school counselors to responsibly protect a 

student’s private communications shared in counseling. 

Conflict of Interest 
a situation in which a school counselor stands to personally 

profit from a decision involving a student. 

Consent 
permission, approval or agreement; compliance. 

Consultation 
a professional relationship in which individuals meet to seek ad- 

vice, information and/or deliberation to address a student’s need. 

Conventional Parameters 
general agreement or accepted standards regarding limits, 

boundaries or guidelines. 

Cultural Sensitivity 
a set of skills enabling you to know, understand and value the 

similarities and differences in people and modify your behavior 

to be most effective and respectful of students and families and 

to deliver programs that fit the needs of diverse learners. 

Data Dialogues 
inquiry with others around student information to uncover ineq- 

uities, promote informed investigations and assist in understand- 

ing the meaning of data and the next steps to have an impact on 

data. 

Data Informed 
accessing data, applying meaning to it and using data to have an 

impact on student success. 

Developmental Level/Age 
the age of an individual determined by degree of emotional, 

mental and physiological maturity as compared with typical 

behaviors and characteristics of that chronological age. 

Disclosure 
the act or an instance of exposure or revelation. 

Diversity 
the inclusion of individuals representing more than one national 

origin, gender/gender identity, color, religion, socio-economic 

stratum, sexual orientation and the intersection of cultural and 

social identities. 

Dual Relationship 
a relationship in which a school counselor is concurrently partic- 

ipating in two or more roles with a student. 

Empathy 
the action of understanding, being aware of, being sensitive to 

and vicariously experiencing the feelings, thoughts and experi- 

ence of another without having the feelings, thoughts and expe- 

rience fully communicated in an objectively explicit manner. 

Emancipated Minor 
a minor who is legally freed from control by his or her parents 

or guardians, and the parents or guardians are freed from any 

and all responsibility toward the child. 

Encryption 
process of putting information into a coded form to control and 

limit access to authorized users. 

Ethics 
the norms and principles of conduct and philosophy governing 

the profession. 

Ethical Behavior 
actions defined by standards of conduct for the profession. 

Ethical Obligation 
a standard or set of standards defining the course of action for 

the profession. 

Ethical Rights 
the fundamental normative rules about what is allowed of 

people or owed to people, according to some legal system, social 

convention or ethical theory. 

Feasible 
capable of being done, effected or accomplished. 

Gender Expression 
the ways in which students manifest masculinity or femininity in 

terms of clothing, communication patterns and interests, which 

may or may not reflect the student’s gender identity. 

Gender Identity 
One’s personal experience of one’s own gender. When one’s 

gender identity and biological sex are not congruent, the student 

may identify as transsexual or transgender. 

Harassment 
the act of systematic and/or continued unwanted disturbing or 

troubling persecution. 

Informed Consent 
assisting students in acquiring an understanding of the limits 

of confidentiality, the benefits, facts and risks of entering into a 

counseling relationship. 

Intervention 
to provide modifications, materials, advice, aids, services or 

other forms of support to have a positive impact on the outcome 

or course of a condition. 
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Legal Mandates 
a judicial commandor precept issued by a court or magistrate, 

directing proper behavior to enforce a judgment, sentence or 

decree. 

Legal Rights 
those rights bestowed onto a person by a given legal system. 

Mandatory Reporting 
the legal requirement to report to authorities. 

Minors 
persons under the age of 18 years unless otherwise designated by 

statute or regulation. 

Perception 
A mental image or awareness of environment through a physical 

sensation. A capacity for understanding or a result of an obser- 

vation. 

Peer Helper 
peer-to-peer interaction in which individuals who are of approx- 

imately the same age take on a helping role assisting students 

who may share related values, experiences and lifestyles. 

Peer Support 
programs that enhance the effectiveness of the school counseling 

program while increasing outreach and raising student aware- 

ness of services. 

Privacy 
the right of an individual to keep oneself and one’s personal 

information free from unauthorized disclosure. 

Privileged Communication 
conversation that takes places within the context of a protected 

relationship, such as that between an attorney and client, a hus- 

band and wife, a priest and penitent, a doctor and patient and, 

in some states,a schoolcounselor anda student. 

Professional Development 
the process of improving and increasing capabilities through 

access to education and training opportunities. 

Relationship 
a connection, association or involvement. 

Risk Assessment 
a systematic process of evaluating potential risks 

School Counseling Supervisor 
a qualified professional who provides guidance, teaching and 

support for the professional development of school counselors 

and school counseling candidates. 

Serious and Foreseeable 
when a reasonable person can anticipate significant and harmful 

possible consequences. 

Sole-Possession Records 
exempted from the definition of educational records and the 

protection of FERPA, are records used only asa personalmem- 

ory aid that are kept in the sole possession of the maker of the 

record and are not accessible or revealed to any other person 

except a temporary substitute for the maker of the record and 

provide only professional opinion or personal observations. 

Stakeholder 
a person or group that shares an investment or interest in an 

endeavor. 

Supervision 
a collaborative relationship in which one person promotes and/ 

or evaluates the development of another. 

Title IX of the Education Amendments of 1972 
a law that demands that no person in the United States shall, on 

the basis of sex, be excluded from participation in, be denied the 

benefits of or be subjected to discrimination under any education 

program or activity receiving federal financial assistance. 

Virtual/Distance Counseling 
counseling by electronic means. 
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ASCA National Standards 
for Students– 

One Vision, One Voice 

rofessional school counselors everywhere proudly share 

the same simple vision — to prepare today’s students to 

become tomorrow’s adults. The American School Counselor 

Association (ASCA) not only supports this idea, it has made it 

the Association’s mission. 

Educational reform movements of the late 20th and early 21st centuries, such as 
standards-based education and the No Child Left Behind legislation, focused on 
raising teacher quality and academic achievement. Unfortunately, these efforts 
ignored the emotional, physical, social and economic barriers that can inhibit stu- 
dent success. This is where school counselors make a difference. School counselors 
are actively committed to eliminating these obstacles and to helping students 
understand that the choices they make now will affect their educational and career 
options in the future. 

 

ASCA National Standards for Students was established to help school counselors 
help students. ASCA National Standards identify and prioritize the specific atti- 
tudes, knowledge and skills that students should be able to demonstrate as a result 
of participating in a school counseling program. Best of all, by adopting and imple- 
menting ASCA National Standards, school counselors change the way school coun- 
seling programs are designed and delivered across our country. 
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The Development of Standards 

The development of ASCA National Standards for Students required an examina- 
tion of theory, research and practice to ensure that all aspects of school counseling 
were considered. The process solicited broad-based involvement from all segments 
of the school counseling community to determine what purpose the Standards 
would serve and what their content would be. Through pilot surveys at ASCA’s 
national Delegate Assembly in April 1995 and a revised survey to more than 2,000 
ASCA members in September of that year, ASCA was able to gather input on 
school counselor attitudes and to initiate the movement toward adopting National 
Standards. 

 

The standards movement has provided ASCA with a timely opportunity to better 
define the role of school counseling in the American educational system and estab- 
lish similar goals, expectations, support systems and experiences for all students 
across the country. Additionally, on the local level, National Standards offer an 
opportunity for school counselors, school administrators, faculty, parents, businesses 
and the community to engage in conversations about expectations for students’ aca- 
demic success and the role of counseling programs in enhancing student learning. 

 

Finally, ASCA National Standards for Students serves as the foundation for The 
ASCA National Model: A Framework for School Counseling Programs. 
Representing more than 50 years of research, theory and practice, the National 
Model helps school counselors design and implement programs that meet the 
National Standards and establish school counseling as an integral component of the 
academic mission of their schools. 

 

ASCA’s decision to participate in this educational reform agenda through the 
development of National Standards for Students offers an opportunity for the 
school counseling profession to implement the goals deemed important by the 
profession, to promote its mission in educational reform and to ensure that all stu- 
dents have access to comprehensive school counseling programs as part of the 
learning experience. 

 

We look forward to having you join us on this mission! 
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ASCA 
National Standards 

for Students 
( C O M P E T E N C I E S A N D I N D I C A T O R S ) 

 
 

Legend: A:A-1.1 = Academic Domain, Standard A, 

Competency 1 and Indicator 1 

 

Academic Development 

ASCA National Standards for academic development guide school counseling pro- 
grams to implement strategies and activities to support and maximize each stu- 
dent’s ability to learn. 

 

Standard A: Students will acquire the attitudes, knowledge and skills 

that contribute to effective learning in school and across the life 

span. 

 

A:A1 Improve Academic Self-concept 

A:A1.1 Articulate feelings of competence and confidence as learners 
A:A1.2 Display a positive interest in learning 
A:A1.3 Take pride in work and achievement 
A:A1.4 Accept mistakes as essential to the learning process 
A:A1.5 Identify attitudes and behaviors that lead to successful learning 

 

A:A2 Acquire Skills for Improving Learning 

A:A2.1 Apply time-management and task-management skills 
A:A2.2 Demonstrate how effort and persistence positively affect 

learning 
A:A2.3 Use communications skills to know when and how to ask for 

help when needed 
A:A2.4 Apply knowledge and learning styles to positively influence 

school performance 
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A:A3 Achieve School Success 

A:A3.1 Take responsibility for their actions 
A:A3.2 Demonstrate the ability to work independently, as well as the 

ability to work cooperatively with other students 
A:A3.3 Develop a broad range of interests and abilities 
A:A3.4 Demonstrate dependability, productivity and initiative 
A:A3.5 Share knowledge 

 

Standard B: Students will complete school with the academic 

preparation essential to choose from a wide range of substantial 

post-secondary options, including college. 

 

A:B1 Improve Learning 

A:B1.1 Demonstrate the motivation to achieve individual potential 
A:B1.2 Learn and apply critical-thinking skills 
A:B1.3 Apply the study skills necessary for academic success at each 

level 
A:B1.4 Seek information and support from faculty, staff, family and 

peers 
A:B1.5 Organize and apply academic information from a variety of 

sources 
A:B1.6 Use knowledge of learning styles to positively influence school 

performance 

A:B1.7 Become a self-directed and independent learner 

A:B2 Plan to Achieve Goals 

A:B2.1 Establish challenging academic goals in elementary, middle/ 
jr. high and high school 

A:B2.2 Use assessment results in educational planning 
A:B2.3 Develop and implement annual plan of study to maximize 

academic ability andachievement 
A:B2.4 Apply knowledge of aptitudes and interests to goal setting 
A:B2.5 Use problem-solving and decision-making skills to assess 

progress toward educational goals 
A:B2.6 Understand the relationship between classroom performance 

and success in school 
A:B2.7 Identify post-secondary options consistent with interests, 

achievement, aptitude and abilities 
 

STANDARD C: Students will understand the relationship of academ- 

ics to the world of work and to life at home and in the community. 

 

A:C1 Relate School to Life Experiences 

A:C1.1 Demonstrate the ability to balance school, studies, extracurric- 
ular activities, leisure time and family life 

A:C1.2 Seek co-curricular and community experiences to enhance the 
school experience 

A:C1.3 Understand the relationship between learning and work 
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A:C1.4 Demonstrate an understanding of the value of lifelong learn- 
ing as essential to seeking, obtaining and maintaining life 
goals 

A:C1.5 Understand that school success is the preparation to make the 
transition from student to community member 

A:C1.6 Understand how school success and academic achievement 
enhance future career and vocational opportunities 

Career Development 

ASCA National Standards for career development guide school counseling pro- 
grams to provide the foundation for the acquisition of skills, attitudes and knowl- 
edge that enable students to make a successful transition from school to the world 
of work, and from job to job across the life span. 

 

Standard A: Students will acquire the skills to investigate the world 

of work in relation to knowledge of self and to make informed 

career decisions. 

 

C:A1 Develop Career Awareness 

C:A1.1 Develop skills to locate, evaluate and interpret career 
information 

C:A1.2 Learn about the variety of traditional and nontraditional 
occupations 

C:A1.3. Develop an awareness of personal abilities, skills, interests and 
motivations 

C:A1.4 Learn how to interact and work cooperatively in teams 
C:A1.5 Learn to make decisions 
C:A1.6 Learn how to set goals 
C:A1.7 Understand the importance of planning 
C:A1.8 Pursue and develop competency in areas of interest 
C:A1.9 Develop hobbies and vocational interests 
C:A1.10 Balance between work and leisure time 

C:A2 Develop Employment Readiness 

C:A2.1 Acquire employability skills such as working on a team, prob- 
lem-solving and organizational skills 

C:A2.2 Apply job readiness skills to seek employment opportunities 
C:A2.3 Demonstrate knowledge about the changing workplace 
C:A2.4 Learn about the rights and responsibilities of employers and 

employees 
C:A2.5 Learn to respect individual uniqueness in the workplace 
C:A2.6 Learn how to write a résumé 
C:A2.7 Develop a positive attitude toward work and learning 
C:A2.8 Understand the importance of responsibility, dependability, 

punctuality, integrity and effort in the workplace 
C:A2.9 Utilize time- and task-management skills 
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Standard B: Students will employ strategies to achieve future 

career goals with success and satisfaction. 

 

C:B1 Acquire Career Information 

C:B1.1 Apply decision-making skills to career planning, course selec- 
tion and career transition 

C:B1.2 Identify personal skills, interests and abilities and relate them 
to current career choice 

C:B1.3 Demonstrate knowledge of the career-planning process 
C:B1.4 Know the various ways in which occupations can be classified 
C:B1.5 Use research and information resources to obtain career 

information 
C:B1.6 Learn to use the Internet to access career-planning informa- 

tion 
C:B1.7 Describe traditional and nontraditional career choices and 

how they relate to career choice 
C:B1.8 Understand how changing economic and societal needs influ- 

ence employment trends and future training 

C:B2 Identify Career Goals 

C:B2.1 Demonstrate awareness of the education and training needed 
to achieve career goals 

C:B2.2 Assess and modify their educational plan to support career 
C:B2.3 Use employability and job readiness skills in internship, 

mentoring, shadowing and/or other work experience 
C:B2.4 Select course work that is related to career interests 
C:B2.5 Maintain a career-planning portfolio 

Standard C: Students will understand the relationship between per- 

sonal qualities, education, training and the world of work. 

 

C:C1 Acquire Knowledge to Achieve Career Goals 

C:C1.1 Understand the relationship between educational achievement 
and career success 

C:C1.2 Explain how work can help to achieve personal success and 
satisfaction 

C:C1.3 Identify personal preferences and interests influencing career 
choice and success 

C:C1.4 Understand that the changing workplace requires lifelong 
learning and acquiring new skills 

C:C1.5 Describe the effect of work on lifestyle 
C:C1.6 Understand the importance of equity and access in career 

choice 
C:C1.7 Understand that work is an important and satisfying means of 

personal expression 
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C:C2 Apply Skills to Achieve Career Goals 

C:C2.1 Demonstrate how interests, abilities and achievement relate to 
achieving personal, social, educational and career goals 

C:C2.2 Learnhow to useconflictmanagementskillswithpeersand 
adults 

C:C2.3 Learn to work cooperatively with others as a team member 
C:C2.4 Apply academic and employment readiness skills in work- 

based learning situations such as internships, shadowing 
and/or mentoring experiences 

Personal/Social Development 

ASCA National Standards for personal/social development guide school counseling 
programs to provide the foundation for personal and social growth as students 
progress through school and into adulthood. 

 

Standard A: Students will acquire the knowledge, attitudes and inter- 

personal skills to help them understand and respect self and others. 

 

PS:A1 Acquire Self-knowledge 

PS:A1.1 Develop positive attitudes toward self as a unique and wor- 
thy person 

PS:A1.2 Identify values, attitudes and beliefs 
PS:A1.3 Learn the goal-setting process PS:A1.4 

Understand change is a part of growth 
PS:A1.5 Identify and express feelings 
PS:A1.6 Distinguish between appropriate and inappropriate behavior 
PS:A1.7 Recognize personal boundaries, rights and privacy needs 
PS:A1.8 Understand the need for self-control and how to practice it 
PS:A1.9 Demonstrate cooperative behavior in groups 
PS:A1.10 Identify personal strengths and assets 
PS:A1.11 Identify and discuss changing personal and social roles 
PS:A1.12 Identify and recognize changing family roles 

 

PS:A2 Acquire Interpersonal Skills 

PS:A2.1 Recognize that everyone has rights and responsibilities 
PS:A2.2 Respect alternative points of view 
PS:A2.3 Recognize, accept, respect and appreciate individual 

differences 
PS:A2.4 Recognize, accept and appreciate ethnic and cultural 

diversity 
PS:A2.5 Recognize and respect differences in various family 

configurations 
PS:A2.6 Use effective communications skills 
PS:A2.7 Know that communication involves speaking, listening and 

nonverbal behavior 

PS:A2.8 Learn how to make and keep friends 
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Standard B: Students will make decisions, set goals and take neces- 

sary action to achieve goals. 

 

PS:B1 Self-knowledge Application 

PS:B1.1 Use a decision-making and problem-solving model 
PS:B1.2 Understand consequences of decisions and choices 
PS:B1.3 Identify alternative solutions to a problem 
PS:B1.4 Develop effective coping skills for dealing with problems 
PS:B1.5 Demonstrate when, where and how to seek help for solving 

problems and making decisions 
PS:B1.6 Know how to apply conflict resolution skills 
PS:B1.7 Demonstrate a respect and appreciation for individual and 

cultural differences 
PS:B1.8 Know when peer pressure is influencing a decision 
PS:B1.9 Identify long- and short-term goals 
PS:B1.10 Identify alternative ways of achieving goals 
PS:B1.11 Use persistence and perseverance in acquiring knowledge 

and skills 

PS:B1.12 Develop an action plan to set and achieve realistic goals 

Standard C: Students will understand safety and survival skills. 

PS:C1 Acquire Personal Safety Skills 

PS:C1.1 Demonstrate knowledge of personal information (i.e., 
telephone number, home address, emergency contact) 

PS:C1.2 Learn about the relationship between rules, laws, safety and 
the protection of rights of the individual 

PS:C1.3 Learn about the differences between appropriate and inap- 
propriate physical contact 

PS:C1.4 Demonstrate the ability to set boundaries, rights and per- 
sonal privacy 

PS:C1.5 Differentiate between situations requiring peer support and 
situations requiring adult professional help 

PS:C1.6 Identify resource people in the school and community, and 
know how to seek their help 

PS:C1.7 Apply effective problem-solving and decision-making skills 
to make safe and healthy choices 

PS:C1.8 Learn about the emotional and physical dangers of sub- 
stance use and abuse 

PS:C1.9 Learn how to cope with peer pressure 
PS:C1.10 Learn techniques for managing stress and conflict 
PS:C1.11 Learn coping skills for managing life events 



Page 124  

 
 
 
 
 
 
 

About ASCA 

The American School Counselor Association (ASCA) is a world- 
wide nonprofit organization based in Alexandria, Va. Founded in 
1952, ASCA supports school counselors’ efforts to help students 
focus on academic, personal/social and career development so 
they not only achieve success in school but are prepared to lead 
fulfilling lives as responsible members of society. With a motto of 
“One Vision, One Voice,” the association provides professional 
development, publications and other resources, research and advo- 
cacy to professional school counselors around the globe. 

 

For more information on ASCA, or to order “The ASCA National 
Model: A Framework for School Counseling Programs,” visit 
www.schoolcounselor.org, or call (703) 683-ASCA (2722). 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

1101 King St., Suite 625, Alexandria, VA 22314 
(703) 683-ASCA, (800) 306-4722, fax: (703) 683-1619 

www.schoolcounselor.org 

http://www.schoolcounselor.org/
http://www.schoolcounselor.org/
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New York State Learning Standards 

As we understand the need for a comprehensive school counseling program, in general, what makes the 

document an effective tool for New York is its relevance to state educational reform. The New York 

State Comprehensive School Counseling Program incorporates the New York State Learning Standards. 

In each of the educational domains, curriculum development and activities, school counselors must 

identify which competency in the learning standards is being addressed. This component of the program 

is the management tool for a functional program that defines effectiveness. 

 

School Counselors can also use the New York State Learning Standards as a means to involve 

administrators and parents in the school counseling program. Activities aligned with the program expand 

activities to achieve student success, update technological needs related to the profession and increase 

resources. For parents, the information can show the strengths and weaknesses of students, how the 

school counselor is meeting the student’s needs, what areas the student needs to focus to succeed, and 

incorporate the home support in all domains of the program. 

 

New York State Learning Standards 

Health, Physical Education, and Family and Consumer Sciences 
 

Standard 1: Personal Health and Fitness 

 

 Students will have the necessary knowledge and skills to establish and maintain physical fitness, 
participate in physical activity, and maintain personal health. 

 

Standard 2: A Safe and Healthy Environment 

 

 Students will acquire the knowledge and ability necessary to create and maintain a safe and 
healthy environment. 

 

Standard 3: Resource Management 

 

 Students will understand and be able to manage their personal and community resources. 

 

Mathematics, Science, and Technology 
 

Standard 1: Analysis, Inquiry, and Design 

 

 Students will use mathematical analysis, scientific inquiry, and engineering designs, as 

appropriate, to pose questions, seek answers, and develop solutions. 

 

Standard 2: Information Systems 

 

 Students will access, generate, process, and transfer information using appropriate technologies. 
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Standard 3: Mathematics 

 

 Students will understand mathematics and become mathematically confident by communicating 

and reasoning mathematically, by applying mathematics in real-world settings, and by solving 

problems through the integrated study of number systems, geometry, algebra, data analysis, 

probability, and trigonometry. 

 

Standard 4: Science 

 

 Students will understand and apply scientific concepts, principles, and theories pertaining to the 
physical setting and living environment and recognize the historical development of ideas in 

science. 

 

Standard 5: Technology 

 

 Students will apply technological knowledge and skills to design, construct, use, and evaluate 
products and systems to satisfy human and environmental needs. 

 

Standard 6: Interconnectedness: Common Themes 

 

 Students will understand the relationships and common themes that connect mathematics, 

science, and technology and apply the themes to these and other areas of learning. 

 

Standard 7: Interdisciplinary Problem Solving 

 

 Students will apply the knowledge and thinking skills of mathematics, science, and technology 
to address real-life problems and make informed decisions. 

 
 

English Language Arts 
 

Standard 1: Language for Information and Understanding 

 

 Students will listen, speak, read, and write for information and understanding. As listeners and 

readers, students will collect data, facts, and ideas; discover relationships, concepts, and 

generalizations; and use knowledge generated from oral, written, and electronically produced 

texts. As speakers and writers, they will use oral and written language that follows the accepted 

conventions of the English language to acquire, interpret, apply, and transmit information. 

 
 

Standard 2: Language for Literary Response and Expression 

 

 Students will read and listen to oral, written, and electronically produced texts and performances 

from American and world literature; relate texts and performances to their own lives; and develop 

an understanding of the diverse social, historical, and cultural dimensions the texts and 

performances represent. As speakers and writers, they will use oral and written language that 

follows the accepted conventions of the English language to present, from a variety of 

perspectives, their opinions and judgments on experiences, ideas, information and issues. 
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Standard 3: Language for Critical Analysis and Evaluation 

 

 Students will listen, speak, read, and write for critical analysis and evaluation. As listeners and 

readers, students will analyze experiences; ideas, information, and issues presented by others 

using a variety of established criteria. As speakers and writers, they will use oral and written 

language that follows the accepted conventions of the English language to present, from a variety 

of perspectives, their opinions and judgments on experiences, ideas, information and issues. 

 

Standard 4: Language for Social Interaction 

 

 Students will listen, speak, read, and write for social interaction. Students will use oral and 

written language that follows the accepted conventions of the English language for effective 

social communication with a wide variety of people. As readers and listeners, they will use the 

social communications of others to enrich their understanding of people and their views. 

 
 

Languages Other Than English 
 

Standard 1: Communication Skills 

 

 Students will be able to use a language other than English for communication. 
 

Standard 2: Cultural Understanding 

 

 Students will develop cross-cultural skills and understandings. 

 

The Arts 
 

Standard 1: Creating, Performing, and Participating in the Arts 

 

 Students will actively engage in the processes that constitute creation and performance in the arts 
(dance, music, theatre, and visual arts) and participate in various roles in the arts. 

 

Standard 2: Knowing and Using Arts Materials and Resources 

 

 Students will be knowledgeable about and make use of the materials and resources available for 
participation in the arts in various roles. 

 

Standard 3: Responding to and Analyzing Works of Art 

 

 Students will respond critically to a variety of works in the arts, connecting the individual work 

to other works and to other aspects of human endeavor and thought. 

 

Standard 4: Understanding the Cultural Contributions of the Arts 

 

 Students will develop an understanding of the personal and cultural forces that shape artistic 
communication and how the arts in turn shape the diverse cultures of past and present society. 
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Career Development and Occupational Studies 
 

Standard 1: Career Development 

 

 Students will be knowledgeable about the world of work, explore career options, and relate 

personal skills, aptitudes, and abilities to future career decisions. 

 

Standard 2: Integrated Learning 

 

 Students will demonstrate how academic knowledge and skills are applied in the workplace and 
other settings. 

 

Standard 3a: Universal Foundation Skills 

 

 Students will demonstrate mastery of the foundation skills and competencies essential for success 
in the workplace. 

 

Standard 3b: Career Majors 

 

 Students who choose a career major will acquire the career-specific technical knowledge/skills 

necessary to progress toward gainful employment, career advancement, and success in 

postsecondary programs. 

 
 

Social Studies 
 

Standard 1: History of the United States and New York 

 

 Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, 

eras, themes, developments, and turning points in the history of the United States and New York. 

 

Standard 2: World History 

 

 Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, 

eras, themes, developments, and turning points in world history and examine the broad sweep of 

history from a variety of perspectives. 

 

Standard 3: Geography 

 

 Students will use a variety of intellectual skills to demonstrate their understanding of the 

geography of the interdependent world in which we live—local, national, and global—including 

the distribution of people, places, and environments over the Earth’s surface. 

 

Standard 4: Economics 

 

 Students will use a variety of intellectual skills to demonstrate their understanding of how the 

United States and other societies develop economic systems and associated institutions to allocate 

scarce resources, how major decision-making units function in the United States and other 

national economies, and how an economy solves the scarcity problem through market and non- 

market mechanisms. 
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Standard 5: Civics, Citizenship, and Government 

 

Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for 

establishing governments; the governmental system of the United States and other nations; the United 

States Constitution; the basic civic values of American constitutional democracy; and the roles, rights, 

and responsibilities of citizenship, including avenues of participation. 
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New York State and Educational Regulations 

 
No Child Left Behind (NCLB)) 

 

“…to ensure that all children have a fair, equal, and significant opportunity to obtain a 

high-quality education and reach, at minimum, proficiency on challenging State academic 

achievement standards and state academic assessments.” 

 

No Child Left Behind (2002) 

 

No Child Left Behind ensures that all students will meet high standards in academic performance and 

personal behavior. The goal is to compete globally and provide students with the necessary skills to 

achieve. School counselors guide students in developing the needed skills through a comprehensive 

program that improves the academic, personal/social and career domain. 

 

School counselors in New York can incorporate the NCLB provisions in developing a local school 

counseling program by focusing on the provisions established by the law. NCLB states that all students 

must meet the required standards set by the New York State Learning Standards in order to be better 

prepared for higher education and the competitive world. School counselors are trained and certified 

professionals who can develop and provide curriculum work related to study skills, career choices, 

college opportunities and other activities that aid in acquiring resources and opportunities for success. 

 

“Research suggests that high-quality counseling services can have long-term effects on a child’s well- 

being and can prevent a student from turning to violence and drug or alcohol abuse. High-quality school 

counseling services also can improve a student’s academic achievement. Studies on the effects of school 

counseling have shown positive effects on students’ grades. High-quality school counseling services also 

can help address students’ mental health needs” (NCLB 2001). 

 

Below are the provisions established by the New York State Education Department pertaining to closing 

the educational gap and implementing higher standards for ALL students: 

 

 Stay the course of the standards and reach beyond 

 Strengthen teaching 

 Improve classroom instruction through technology 

 Retain and recruit effective school leaders 

 Ensure success by giving students extra time and help they need and by removing barriers to 
learning 

 Give students a strong, successful start in education 

 Help schools be accountable for student success 

 Commit resources 

 Build partnerships 

 Communicate the need to close the gap and the consequences for not succeeding 
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A school counselor should, but is not limited to: 

 

 Provide students with support services, through AIS requirements in order to reduce barriers for 
learning 

 Assist in bridging the gap through individual student planning and focusing on the knowledge 
that ALL students can learn 

 Maintain data as a factor for accountability and effectiveness of programs 

 Participate in the school system’s leadership teams ensuring an environment for learning and 
student success. 

 
Reprinted with permission from the NYS Education Department 
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"SAVE" Legislation 

Safe Schools against Violence in Education 

Creating and maintaining a safe environment is everyone’s responsibility. The New York State 

Education Department has made a commitment to provide positive learning for students in order to 

achieve academic success. School climate is key to engaging students in their learning and promoting 

academic, career and personal/social achievement. School counselors can be involved in the listed 

provisions of the SAVE (Safe School against Violence in Education) Legislation: 

 

1. Developing a School Safety Plan: 

a. All school members, including school counselors should participate in plan development. 

b. Plans should utilize prevention in a comprehensive format. 

c. Developing activities to encourage safe educational environment. 

d. Identify school and student needs through the use of data. 

e. Define roles and responsibilities of personnel. 

 

2. Coordinate Building Level Emergency Response Plans 

a. Participate in emergency response team. 

b. Work on establishing policies and procedures for communication with parents. 

c. School safety training for students and staff. 

d. Improve communication with students between students and staff. 

 

3. Codes of Conduct 

a. Promoting appropriate Dress and Language 

b. Establish procedures for Parental Notification. 

c. Develop procedures for referral and communication with outside agencies. 

d. Provide prevention/intervention activities for code violations and disruption of students. 

 

4. Removal of Students 

a. Coordinate intervention activities for disruptive students. 

b. Review educational plan for removed student. 

c. Advocate for student at meetings. 

 

5. Uniform Violent Incident Reporting 

a. Review all data regarding violent incidents, number of suspensions, and ages and grades of 

students disciplined. 

b. Establish a prevention/intervention program for students. 

 

6. Health Curriculum 

a. School Counselors should participate in teams reviewing health curricula. 

b. Provide classroom activities on prevention. 

 

7. Child Abuse Reporting: School counselors are defined as mandated reporters. 
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Under the provisions of the SAVE Legislation, schools are mandated to provide instruction in Civility, 

Citizenship and Character Education. This K-12 instruction reviews the principles of honesty, tolerance, 

personal responsibility, and respect for others, observance of laws and rules, courtesy, dignity and other 

positive traits. 

 

School counselors, under the standards of personal/social skills, have the ability to provide activities 

related to Character Education. In a comprehensive program, school counselors give support to 

classroom teachers mandated to provide the instruction in the above mentioned areas. 

 

A comprehensive school counseling program with developmental activities can provide the following: 

 Safer environment 

 Improved interpersonal relationships 

 Improved behavior 

 Problem solving strategies 

 Increased positive self-awareness 

 Prevention of disruption or violent incidents 

 Reduced dropout rates 

 Understanding of the importance of learning 

 
Adapted with permission from the NYS Education Department 

 

 
School counselors are integral in developing a comprehensive school plan that establishes a safe 

learning environment. The provisions of the SAVE Legislation allow for school counselors to create 

activities that educate students on codes of conduct thereby reducing suspension and detention, 

teaching civility, conflict resolution, tolerance and diversity and other areas of child development that 

promote safety. School counselors embrace the opportunity to incorporate components of the SAVE 

legislation at all levels of activities. If students are given a safer learning environment they are more 

apt to achieve success. 

 

One incident of bullying is one too many. Bullying in general and cyberbullying in particular are 

becoming increasingly important concerns to educators, students, and parents and have created new 

challenges for school administrators in their efforts to create and maintain safe and secure learning 

environments. Students need to feel safe in order to maximize their academic and social potential. 

Threats of cyberbullying and its continuous exposure to students make this a particularly important topic 

for all school building administrators, teachers, and support staff to address. The fact that cyberbullying 

has no geographic boundaries adds another level of complexity to the issue. Thus, students require clear 

and unambiguous guidance so they do not become overwhelmed or feel as though they have to manage 

the bullying alone. 

The Dignity Act prohibits harassment against students by students and/or employees on school property, 

as defined by Education Law 11(1), or at a school function, as defined by Education Law 11(2). For 

purposed of the Dignity Act, harassment means the creation of a hostile environment by conduct or by 

verbal threats, intimidation, or abuse that has or would have the effect of unreasonably and substantially 

interfering with a student’s educational performance, opportunities or benefits, or mental, emotional, or 

physical well-being; or conduct, verbal threats, intimidation, or abuse that reasonably causes or would 

reasonably be expected to cause a student to hear for his or her physical safety; such conduct, verbal 

threats, intimidation, or abuse includes, but is not limited to verbal threats, intimidation, or abuse based 

on a person’s actual or perceived race, color, weight, national origin, ethnic group, religion, religious 

practice, disability, sexual orientation, gender (defined to include gender identity or expression) or sex. 
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The Dignity Act further prohibits discrimination against students by students and/or employees on school 

property or at a school function based on a person’s actual or perceived race, color, weight, national 

origin, ethnic group, religion, religious practice, disability, sexual orientation, gender (defined to include 

gender identity or expression) or sex. 

However, the Dignity Act does not prohibit the denial of admission into, or exclusion from, a course of 

instruction based on a person’s gender (including gender identity or expression) that would be 

permissible under Education Law 2854(2)(a) and 3201-a and Title IX of the Education Amendments of 

1972 (20 USC 1681, et. Seq.), or prohibit, as discrimination based on disability, actions that would be 

permissible under 504 of the Rehabilitation Act of 1973. 

The Dignity Act also creates a framework for promoting a more positive school climate through, among 
other things, training/professional development and classroom curricula. 

The Dignity Act protect all New York public school students from discrimination and harassment by 

students and/or employees on school property or at a school function, not just students who are the 

subject of discrimination or harassment based on their actual or perceived race, color, weight, national 

origin, ethnic group, religion, religious practice, disability, sexual orientation, gender (defined to include 

gender identity or expression) or sex. 

To comply with the Dignity Act, at least one staff member in each school must be designated as the DAC 

(Dignity Act Coordinator) and be thoroughly trained to handle human relations in the areas of race, color, 

weight, national origin, ethnic group, religion, religious practice, disability, sexual orientation, gender 

(defined to include gender identity or expression) or sex (Education Law 13[3]; 8 NYCRR 100.2[jj][4]). 

The DAC must also be provided with training (1) which addresses the social patterns of harassment, 

bullying and discrimination, including but not limited to those acts based on a person’s actual or 

perceived race, color, weight, national origin, ethnic group, religion, religious practice, disability, sexual 

orientation, gender (defined to include gender identity or expression) or sex; (2) in the identification and 

mitigation of harassment, bullying and discrimination and (3) in strategies for effectively addressing 

problems of exclusion, bias and aggression in educational settings (8 NYCRR 100.2[jj][4][iii-v]). 

 

Each DAC must be employed by the school district, BOCES, or charter school, as applicable, and be 

licensed and/or certified by the Commissioner as a classroom teacher, school counselor, school 

psychologist, school nurse, school social worker, school administrator or supervisor, superintendent of 

schools (8 NYCRR 100.2[jj][4][vi]). It is recommended that the employee designated as the DAC be an 

individual who is respected by the school community and whose recommendations and counsel will be 

valued and heeded by all stakeholders. It is equally important that the individual is someone with whom 

both students and colleagues feel comfortable speaking regarding the serious and often difficult issues 

of harassment, bullying, and or discrimination. When designating the DAC, keep in mind that the law 

applies to student-to-student, as well as faculty/staff-to-student behaviors. The employee designated as 

the DAC does not need to be the principal; however it should be someone with experience addressing and 

resolving such issues within the school. 

 

The Code of Conduct should also include statements that make it abundantly clear that cyberbullying is 

a form of harassment and bullying and that both it and sexting are unacceptable and inappropriate and 

on school grounds or at school-sponsored events or functions, using either school or personal technology. 

Sexting incidents should be reported on the VADIR in either intimidation, harassment, menacing or 

bullying (IHMB category 10) or other disruptive incidents (category 20), provided these reporting 

thresholds are met: the incident is violent/disruptive; it occurred on school property/school sponsored 

events; and it merits or would merit disciplinary actions. Disciplinary or referral actions may potentially 

include the following: 
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 Referral to counseling; 

 Restorative approaches; 

 Teacher removal (formal 3214 hearing); 

 Suspension from class or activities; in-school equivalent of one full day; activities or 
transportation for five (5) consecutive school days; 

 Out of school suspension: equivalent of one full day; 

 Transfer to alternative setting; or 

 Referral to law enforcement 
 

This guidance is meant to provide ideas to address the issue of cyberbullying. You are invited to contact 

the NYS Education Department’s Office of Student Support Services at (518) 486-6090 or the 

www.p12.nysed.gov/dignityact if you require additional assistance. 

http://www.p12.nysed.gov/dignityact
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New York State Certification Requirements For 

School Counselors 

The strategic goal of the Board of Regents is to provide New York State Educational systems with 

certified, qualified and well trained professionals to serve all students. School counselors in New York 

State must meet the following requirements: 

 

Provisional certification 

 

1) A Baccalaureate degree from a regionally accredited institution of higher education. 

2) Graduate Study in School Counseling: 30 credits: School counseling courses are specifically 

for individuals preparing for a career as a school counselor. 

3) College Internship/Supervised Practice: The college supervised internship must be a part of an 

approved school counselor program. The internships/practice is generally the culminating 

experience of program leading to a state certificate in school counseling. 

4) Child Abuse Identification Workshop 

5) School Violence Prevention Workshop 

6) Fingerprinting Clearance 

 
 

Permanent certification: 
 

1) Satisfaction of the above requirements 

2) Master’s Degree 

3) Additional Graduate Work – 30 additional semester hours in school counseling 

4) Experience: Two years in a Student service position in a public or approved independent 

elementary and or secondary school. 

5) United States Citizenship 

 

Please note that additional provisions may be required by certain school districts or localities. 

Certification requirements are currently under revision. 
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Part 100 and School Counseling Programs 

As per the New York State Education Department, listed in Part 100 of the Commissioner’s Regulations, 

school counseling/guidance programs are defined as follows: 

 

(1) Public Schools: Each school district shall have a school counseling program for all students 

(i) In grades K-6, the program shall be designed in coordination with the teaching staff to 

prepare students to participate effectively in their current and future educational 

programs, to help students who exhibit any attendance, academic, behavioral or 

adjustment problems, to educate students concerning avoidance of child sexual abuse 

and to encourage parental involvement. 

(ii) In grades 7-12, the school counseling program shall include the following activities and 

services: 

a. An annual review of each student’s educational progress and career plans, with 

such reviews to be conducted with each student individually or with small 

groups by personnel certified or licensed as school counselors; 

b. Instruction at each grade level to help students learn about various careers and 

about career planning skills conducted by personnel certified or licensed as 

school counselors, or by classroom teachers in cooperation with school 

counselors; 

c. Other advisory and individual or group counseling assistance to enable students 

to benefit from the curriculum, to help students develop and implement 

postsecondary educational and career plans, to help students who exhibit any 

attendance, academic, behavioral or adjustment problems and to encourage 

parental involvement, provided that advisory assistance shall be provided by 

teachers or counselors or by certified teaching assistants under the supervision 

of counselors or teachers, and that such individual or group counseling shall be 

provided by certified or licensed school psychologists or certified or licensed 

school social workers in cooperation with school counselors; and 

d. The services of personnel certified or licensed as school counselors. 

(iii) Each school district shall develop a district plan which sets forth the manner in which 

the district shall comply with the requirements of this subdivision. The City School 

District of the City of New York shall submit a separate plan for each community school 

district, for the High School Division and for the Special Education Division. Such plan 

shall be filed in the district offices and shall be available for review by any individual. 

The plan shall present program objectives, which describe expectations of what 

students, will learn from the program; activities to accomplish the objectives; 

specifications of staff members and other resources assigned to accomplish the 

objectives; provisions for the annual assessment of program results. The plan shall be 

reviewed annually by the school districts, and revisions shall be made as necessary. 

 
Office of Elementary, Middle, Secondary and Continuing Education/Part 100/100.2a/2002 
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JOB TITLE: SCHOOL COUNSELOR 
 

 
BASIC FUNCTION: 

The School Counselor will have the responsibility to manage the implementation of the Comprehensive School 

Counseling Plan which results in students acquiring knowledge, attitudes and skills in the areas of personal-social 

growth, educational planning, and career development. 

 

ORGANIZATIONAL RELATIONSHIP: 

School counselors report directly to the Director of Student Services and work under the auspices of the building 

principal. School counselors assist school personnel, parents, and students with relevant personal-social, 

educational, and career goals as well as develop and implement effective programs for all students while 

functioning as a member of a school’s multi-disciplinary team. 

 

DUTIES and RESPONSIBILITIES: 
 

Duties of this position include but are not limited to: 

 

Planning and Development: 

a) Planning and developing a school-based program that provides direct services to students, staff, 

parents, and the community. 

b) Coordinating and supervising school counseling activities/programs as well as personnel working 

under the direction of the counselor (e.g., secretary, students, etc). 

 

Service to Students: 

a) Developing and providing services to students to assist them in meeting/achieving their educational, 

personal-social, and career needs and goals. 

b) Direct services to students include but are not limited to: 

 student registration/orientation, 

 academic and career advising, 

 identification of learning styles of all assigned students, 

 monitoring attendance and discipline referral patterns, 

 test administration and interpretation, 

 motivational activities, study skills development, 

 individual and group personal-social counseling to meet the developmental, preventive and 

remedial needs of students, 

 educational and career advising and placement, 

 academic incentive programs, and follow-up services 

 attend CSE meetings 

c) Developing and providing developmental counseling programs for all students in the areas of self- 

awareness, interpersonal skills, educational awareness, and career awareness. 

 

Service to Parents: 

a) Acting as facilitator of the parent-child relationship by providing short-term advising/counseling 

services and by conducting conferences for the purpose of interpreting tests and academic data. 

b) Serving a liaison function between parent and the community by facilitating appropriate agency 

referrals. 

c) Conducting informational programs/workshops for parents based on their needs (e.g., parenting 

skills, college financial aide, etc.) 
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Service to Teachers: 

a) Facilitating and/or conducting faculty in-service training programs. 
b) Consulting with faculty in order to assist them in developing effective classroom management 

techniques, providing relevant background information on students, interpreting academic test data, 

facilitating the appropriate educational placement of students, and recommending appropriate 

educational strategies for dealing with student with special needs. 

c) Participating in school committees, assisting in the referral and placement process for special 

education student programs. 

d) Establishing school-based procedures for and assisting in the proper maintenance of student records. 

 

Service to Community: 

a) Assisting in the transfer of relevant student information to appropriate community agencies in 

accordance with Board policy, Family Educational Rights and Privacy Act, Protection of Pupil 

Rights Amendment and No Child Left Behind Act. 

b) Facilitating student referrals to appropriate community agencies. 

c) Providing public service programs and coordinating public relations efforts related to school 

counseling services. 

 

Professional Development: 

a) Attending school and district meetings and in-service programs. 

b) Participating in local, state, and national professional associations. 

 

Program Evaluation: 

a) Conducting student needs assessment. 
b) Participating in the evaluation process as defined in the Comprehensive School Counseling Plan. 

 

Other Duties and Responsibilities: 

a) Providing additional services as required by the Director of Student Services and the principal. 
b) Organizing and coordinating all activities/services included in the Comprehensive School 

Counseling Plan. 

c) Adheres to ethical standards of the counseling profession, and abides by the laws, policies, and 

procedures that govern schools. 

 

 

 

Revised 4/26/04 
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CAREER PLANNING 
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Elmira City School District 

Career Plan Process 

Revised 2/15 

 

 

Objective: As part of the overall ECSD Career Plan and in accordance with the NYSED Career Plan 

Initiative and the Common Core Standards, students will complete career plan folders/portfolios 

beginning in Kindergarten and revise/edit them through grade 12. 

 

In order to ensure that all students create career plans that are meaningful to them and can be built on 

from year to year, please follow the below stated district approved process: 

 
 

Grade K: Students complete the Grade K portion of the Grades K-1 Career Plan Folder. 

The completed folder is put into the student’s cumulative folder for use in Grade 1. 

The cumulative folder is sent to the Grade 1 teacher. 

 
 

Grade 1 Students complete the Grade 1 portion of the Grades K-1 Career Plan Folder. 

The completed folder is put into the student’s cumulative folder for use in Grade 2. 

The cumulative folder is sent to the Grade 2 teacher. 

 
 

Grade 2 Students complete the Grade 2 portion of the Grades 2-3 Career Plan Folder. 

The completed folder is put into the student’s cumulative folder for use in Grade 3. 

The cumulative folder is sent to the Grade 3 teacher. 

 
 

Grade 3 Students complete the Grade 3 portion of the Grades 2-3 Career Plan Folder. 

The completed folder is put into the student’s cumulative folder for use in Grade 4. 

The cumulative folder is sent to the Grade 4 teacher. 

 
 

Grade 4 Students complete the Grade 4 portion of the Grades 4-5 Career Plan Folder. 

The completed folder is put into the student’s cumulative folder for use in Grade 5. 

The cumulative folder is sent to the Grade 5 teacher. 

 

Grade 5 Students complete the Grade 5 portion of the Grades 4-5 Career Plan Folder. 

The completed folder is put into the student’s cumulative folder for use in Grade 6. 

The cumulative folder is sent to the Grade 6 teacher. 
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P P  

Elmira City School District 

Career Plan Implementation 

Revised 2/15 
 

 

Career Pathways System 

Director of Student Services 

School Counselor 

 

Elementary 

Focus – “Who am I” 

 

Grades K – 1 

 Completion of the Elementary Level – Kindergarten and Grade 1 Career Plan folder 
 

Grades 2 – 3 

 Completion of the Elementary Level – Grade 2 and Grade 3 Career Plan folder 
 

Grades 4 – 6 

 Students develop their elementary level (Grade 4 and up) Career Plan 

 Career Fairs, guest speakers, or virtual field trips should be explored at this level. 

 
The student’s completed Career Plan folders are sent to the 7th grade academy guidance office where 

P                        P 

they will be ho used for use at that level. 

 

Middle School 

Focus - “Who am I” and begin to explore “Where and I going” and “How do I Get There”? 

 

Grades 7 – 8 

 Students revisit their Elementary Level Career Plans, particularly Grade 5 in their Family and 
Consumer Science or Technology classes. Students utilize CareerZone, Bridges software, and 

other career related Internet sites for exploration and to begin to develop their Intermediate Level 
Career Plan/Portfolio. All Intermediate Career Plans will be saved to student’s individual 

accounts for use by guidance or other classroom teachers. Students can also save or scan other 
pieces of work into their career folders. Currently hard copies of the career folders will be sent 

to the high school guidance office upon 8th grade completion until the full transition to the 

electronic format occurs. 



 

 
 
 

Page 143 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Page 144 



Page 145 
 

 



Page 146 
 

 



Page 147 
 

 



Page 148 
 

 

 



Page 149 
 

 

 

 

 

 



Page 150 
 

 



Page 151 
 

 



Page 152 
 

SAMPLE ECSD PROGRAM RESOURCES 

 
The cornerstone of any comprehensive school counseling program is the activities school counselors 

provide to students and others (parents, community members, etc.). Generally, such activities fall within 

the realm of the School Counseling Curriculum portion of the program delivery system. Such activities 

should directly reflect one or more of ASCA’s National Standards for School Counseling Programs and 

the New York State Learning Standards. Further, results of the activities should be measurable. 

 

The following pages offer examples of activities at all three educational levels, elementary, middle/junior 

high, and secondary that delivers those standards. Also offered is a sample School Counseling Activity 

Feedback Form that can be used as is or modified for use with various groups. This form should be used 

to provide school counselors with a mechanism for measuring the results of their activities. 
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CCI Lesson (Feelings) 

1st Grade 

45 minutes 

 

Purpose: The overall intent of this lesson is for students to expand their feeling word vocabulary, match 

feeling words to corresponding feelings, and to learn and describe appropriate ways to express their 

feelings. This will be accomplished through several different activities including small group and 

individual activities. This activity gives students the foundation knowledge about feelings necessary for 

future feelings related skill building activities to be successful. 

 

Objectives: 

Students will be able to: 
1. listen to the story (sitting appropriately) and determine if we have learned any new feeling 

words 

2. work together in small groups to match feeling words to corresponding pictures 

3. complete several sentences that describe situations when they feel happy, sad, surprised, and 

silly and illustrate corresponding pictures 

4. describe good choices they can make when they are experiencing a variety of feelings 

 

I-Can Statements: 

I can: 
1. keep my hands and feet to myself while listening to the story to identify new feeling words 

2. work with my classmates to help match feeling words to pictures 

3. write sentences to tell what makes me feel happy, sad, surprised, and silly 

4. tell how I can make good choices at school when I feel different ways 

 

Standards: 

ASCA National Standards: 

Personal/Social Development 

Standard A: Students will acquire the knowledge, attitudes and interpersonal skills to help them 

understand and respect self and others. 

 

PS:A1: Acquire Self-knowledge 

PS:A1.5 Identify and express feelings 

PS:A1.9 Demon 

 

strate cooperative behavior in groups 

PS:A2 Acquire Interpersonal Skills 

PS:A2.6 Use effective communication skills 

PS:A2.7 Know that communication involves speaking, listening and nonverbal behavior 

 

NYS Learning Standards: 

ELA Standard 4: Language for Social Interaction 

Students will listen, speak, read, and write for social interaction. As readers and listeners, they 

will use the social communications of others to enrich their understanding of people and their 

views. 
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Materials: 

“My Many Colored Days”, by Dr. Seuss 

Feelings Pictures/Words 

Feelings Books 

Chart Paper 

Markers 

Crayons 

Pencils 

 
 

Procedures: 

Introduction (10-15 minutes): 
1. The lesson will begin at the carpet with a brief review of the “I-Can” statements 

2. Students will then be asked if they can remember what we have been discussing the last few 

times the counselor has visited (feelings). The class will then be shown the feeling word list 

we have been working on. 

3. The story will then be introduced. Students will be asked to listen carefully to the story and 

see if there are any new feeling words described in the story to add to our list. Students will 

also be asked to pay attention to the illustrations to see how the different feeling words were 

shown in the book. (This will be helpful when they are making their feelings book later in the 

lesson) 

4. Following the story the class will be asked the following questions: 

a. Did you hear any new feeling words we do not have on our list? 

b. Can anyone describe how the pictures were illustrated to show feelings? 

 
 

Activity (20-25 minutes): 

1. The main activity will be described while students are still on the carpet: 

a. “We are going to work together in teams to complete a group activity. Each team will 

work together to match feeling pictures with feeling words.  These are the same 

feeling words we have on our list and the pictures are the ones we took of the class last 

week. When you are finished matching your words and pictures raise your hand and 

an adult will come over to check.”  A student will be selected to repeat the directions 

to the class. The class will be divided into small groups of 3-4 students and sent to 

different tables to begin the activity. 

 

b. After all groups have matched the pictures to the words we will have brief discussion 

about how some people show the same feeling differently. (If a group finishes early 

students will be asked to talk with a partner about a time when they experienced one of 

the feelings shown.) The class will then be shown the feelings face poster with copies 

of the feeling words and pictures that will be placed in the front of the classroom for 

them to use. Students will be able to use the poster to help express how they are 

feeling throughout the day. 

 

c. Each student will then be given a copy of the feelings book and asked to write their 

name in pencil on the cover. Students will then be told that they are each going to 

make their own feelings books. They will have to finish a sentence describing a time 

when they experienced the selected feeling (ex. I feel happy when…). We will work 

together as a class to brainstorm examples of when students experience the different 

feelings. These will be written on the dry erase board to help the students as they 

write. We will work on each sentence together as a class. After all of the sentences 

are completed students will then be able to go back and create their own illustrations 
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that match their sentence. (Some students may finish writing their sentences early and 

can begin their illustration with pencil while they wait for the other students. The 

illustrations may not be complete before the end of the lesson. Students will have the 

opportunity to finish their illustrations at a later time if necessary.) If students finish 

all four sentences early they can work on their illustrations and will be asked to make 

sure they include detail and color in their illustrations. Examples of feelings books 

will be available to look at. 

 

d. One student from each group will be asked to share their sentence for each of the 

selected feelings. 

 

Conclusion (5-10 minutes): 

1. The lesson will conclude with a reminder that we all experience many different feelings 

throughout the day. Some of our feelings are comfortable and some make us feel 

uncomfortable. Not everyone feels the same way in the same situation, which is normal and 

okay. Students will be reminded of the different ways we discussed how to express our 

feelings in a positive way (This was done in a previous lesson. Examples can include using I- 

messages; talking to an adult; taking a time-out; taking some deep breaths; etc.). 

2. Several student’s names (3-5 students depending on time) will be selected using the “fairness 

sticks” to explain how they may feel in a particular situation and give an example of a positive 

choice they can make in that situation. 

3. The lesson will conclude with a quick review of the “I-Can statements”. Students will have 

the opportunity to self-assess their work by giving a “thumbs-up” or “thumbs-down” or “so- 

so” for each of the “I-Can” statements. 

 

Assessment: 

Students will be assessed on their ability to following directions, work together in a small group, and by 

completing their feelings book. Assessment will be done informally though observation and formally by 

checking to see if the students complete their feelings books accurately. 

 

Follow-up: 

The lessons will be extended as needed. Students will be given reminders about using their feeling words 

to explain how they feel throughout the day. The skills taught during the lesson will be included and 

reinforced during future lessons with the counselor. In particular, additional lessons will be provided that 

focus on specific coping skills and strategies. 
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CCI Lesson (Career Exploration) 

3rd Grade 

 

Purpose: The intent of this lesson is to give students the opportunity to explore several careers as they 

relate to the core subjects taught in 3rd grade. This lesson will include two separate sessions. The first 

will focus on introducing students to skills needed to obtain a job such as resume writing; writing cover 

letters; and completing job applications. The second session will give students the opportunity for hands 
on career exploration in a career directly connected to one of the core academic content areas. The 

intended result of the lesson is to have students begin to connect content and skills being taught daily to 
knowledge and skills needed for possible careers as an adult. 

 

Objectives: 

Students will be able to: 
1. listen and follow directions carefully during the introduction of the lesson and during the 

planned activities 

2. define the words/terms career, resume, cover letter, and job application 

3. work together in small cooperative groups making sure each student has the opportunity to 

give input in group decisions 

4. write a basic resume, cover letter, and complete a job application giving appropriate 

responses 

5. explain to the class what career their group explored and describe how that career relates 

to content they have learned in class 

 

I- Can Statements: 

1. I can listen and follow directions carefully during the lesson and planned activities. 
2. I can define the words/terms career, resume, cover letter, and job application. 

3. I can work together with my classmates taking turns and helping to complete the group 

activities. 

4. I can complete the resume and job application worksheets, and write a cover letter 

(paragraph). 

5. I can give examples of how skills we learn in class are needed for the career my group 

learned about. 

 
 

Standards: 

ASCA National Standards 

Academic Development 

Standard C: Students will understand the relationship of academics to the world of work and to life at 

home and in the community. 

A:C1 Relate School to Life Experience 

A:C1.3 Understand the relationship between learning and work 

 

Career Development 

Standard A: Students will acquire the skills to investigate the world of work in relation to knowledge of 

self and to make informed career decisions. 

C:A1 Develop Career Awareness 

C:A1.4 Learn how to interact and work cooperatively in teams 

C:A2 Develop Employment Readiness 

C:A2.6 Learn how to write a resume 
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New York State Learning Standards 

Career Development and Occupational Standards (CDOS) 

Standard 2: Integrated Learning 

Students will demonstrate how academic knowledge and skills are applied in 

the workplace and other settings. 

 

Materials Needed: 

 Sample resume/cover letter (day 1) 

 Sample job application (day 1) 

 Resume/job application worksheets (day 1) 

 Paper 

 Pencils 

 Turn Chips/cards 

 Wooden blocks (day 2) 

 Index cards (day 2) 

 Poster board (day 2) 

 Construction paper (day 2) 

 Group specific worksheets (day 2) 

 Pictures (day 2) 

 Glue (day 2) 

 Reference books (plants/animals) (day 2) 

 Rulers (day 2) 

 

Procedures: 

(Day 1) 

Introduction (5 minutes): 
1. The lesson will begin with an introduction of the topic, career exploration, and a quick review of 

the I-Can statements on the board. 

2. Students will be asked how individuals choose their careers (students will be asked to remember 

back to the discussion we had while completing their career folders). 

3. Students will be given an example of a career (Doctor) and asked to say how they think that 

person uses math, science, ELA, and social studies in their work. Students will be told they will 

have an opportunity during the second part of the lesson to explore a career with a fun group 

activity but first they must apply for the jobs. 

 

Activity (20-25 minutes): 

1. The main part of the lesson will begin with the students being introduced to a resume. The 

class will be asked if they think they know what a resume is and what it is used for. The class 

will be shown an example of a resume. Students will be told a resume is used to give 

employers an idea of a person’s skills, background, and ability to do a specific job. 

2. Each student will be handed the resume/job application worksheet and will be asked to make 

sure they are on the side that says resume at the top. This worksheet will be an outline of a 

resume. The students will be told to write in their name and address on the lines provided. 

Next students will be asked to write an objective or reason they want a specific job. At this 

time students will be told the four job choices (magazine writer/editor-ELA; biologist- 

Science; historian-Social Studies; or engineer-Math) that will make up the activity on day 2 

and the subjects they correspond to. The objective they write should be for one of the four 

jobs. Students will be reminded to think of subjects they enjoy when selecting a career. The 

remaining parts of the resume will include education background (school), work experience 

(jobs at home or in class), activities (sports, hobbies, etc.), and awards (school or community) 
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3. Students will then be asked to turn their paper over and complete a job application for one of 

the four jobs previously discussed. The job application will ask for the following information: 

name, address, telephone number (can be made up), job title; reason you want the job, 

strengths, references. Each section will be explained as students write. 

4. Students will be asked to list an alternate choice in case there are too many students in any 

one group during day 2. 

 

 

Conclusion (15-20 minutes): 

1. The lesson will include with a short group activity. Students will be divided into small groups of 

3-4 and will be asked to work together to come up with a question to ask Mrs. Becker (if possible) 

during a brief end of lesson interview. The turn chips/cards will be used during the activity to 

make sure each group member has a say in the decision about what to ask. (This is intended to be 

a first chance for students to use this strategy before the longer group activity during day 2). The 

questions have to be about Mrs. Becker’s career and/or how she uses the subjects taught in school 

at work. The groups will be formed with students sitting in the same area in order to save time 

and limit movement. 

2. Each group will have the opportunity to ask Mrs. Becker their question with one student 

representing the group. 

3. Students will be reminded about the next part of the lesson on Friday. 

 

Extension Activity: 

Students will be asked to write a cover letter for their resume as their journal entry for this lesson. 

Students will be shown a sample cover letter and will be told a cover letter uses the information on the 

resume and job application to explain why a person would like a job. The students will be asked to write 

a paragraph explaining why they want one of the four featured careers giving at least two specific 

reasons. This activity will be introduced at the conclusion of the first day of the lesson. Students will 

need additional time to complete the journal entry after the lesson. 

 

Procedures: 

(Day 2) 

Introduction (5-10 minutes): 
1. The lesson will begin with the class being reminded of the topic (career exploration) and a quick 

review of the I-Can statements. 

2. Students will then be told about the planned group activities and the behavior expectations while 

working in the groups. Students will be given their turn chips/cards that will be used during the 

group activity to ensure that every student has a chance to be part of the decision making process. 

3. Students will be told which career they have been hired for and where to go in the classroom. 

 

Activity (20-25 minutes): 

1. Each group (groups will be determined based on what careers were of interest to students and on 

how well they can work with the other students in the group) will be sent to their station and 

given the direction to review their checklist before starting. It is very important that students 

follow the checklist in order so that all parts of the job are done. Each group will have different 

directions depending on the career they are focusing on. 
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Engineering Group (Math) 

 Students will have to read over their group checklist. 

 Students in this group will be given a budget to buy materials to build a bridge. The 
students will have to design their bridge making sure that they have a certain amount of 
each sized block as part of the bridge. 

 The students must first read over their budget sheet and required materials list. 

 As a group they must come up with a building plan for their bridge making sure to have 

all of the required block sizes (Turn Chip/Card 1). 

 Next the students must purchase all of the materials for their bridge using the budget. 

They may have to make changes to their plan based on their budget (Turn Chip/Card 2) 

 The group must work together to build their bridge. 

 The group must complete the group-assessment on the checklist page. 

 The group will select one group member to report out to the class. The group member 

must state what their career was and how the core subject is used in that career. 

 

Biologist Group (Science) 

 Students will have to read over their group checklist. 

 Student in this group will be working together to match animals with their definitions and 

to try and determine where the animals live in the world based on definitions. 

 Students must first read through the definition cards and work together to match the 

animals to the definition (Turn Chip/Card 1). 

 Next students must try to decide based on clues where the animals live in the world (Turn 

Chip/Card 2). 

 Working together and using a reference book for more details, the group will complete a 

graphic organizer about one animal they learned about. 

 The group must complete the group-assessment on the checklist page. 

 The group will select one group member to report out to the class. The group member 

must state what their career was and how the core subject is used in that career. 

 

Magazine Writer/Editor Group (ELA) 

 Students will have to read over their group checklist. 

 Students will be putting together a magazine article about Martin Luther King Jr. 

 They must first read through index cards with facts about his life. 

 Next, they must decide based on what they read what do they want the story to be about 

(Turn Chip/Card 1). 

 The group must work together to use some of the facts to write a story in their own words 

as best as possible. 

 The group must select two pictures they want to accompany their story and to write a 

caption for the pictures (Turn Chip/Card 2). 

 The story and picture will be glued onto construction paper for the class presentation. 

 The group must complete the group-assessment on the checklist page. 

 The group will select one group member to report out to the class. The group member 
must state what their career was and how the core subject is used in that career. 

 

Historian Group (Social Studies) 

 Students will have to read over their group checklist. 

 Students will become history detectives to use written clues about a historical figure to 
determine who the person is. 

 The group will have the chance to look at the timeline and read through the fact/clue 

cards. 
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 They must work together to try and put the facts in chronological order (Turn Chip/Card 
1). 

 Next the group must make a guess about the historical figure being discussed (Barack 
Obama) (Turn Chip/Card 2). 

 The group will work together to complete a paragraph using a graphic organizer about the 
historical figure. 

 The group must complete the group-assessment on the checklist page. 

 The group will select one group member to report out to the class. The group member 

must state what their career was and how the core subject is used in that career. 

 

 

Conclusion (5-10 minutes): 

1. Each group will have to select one group member to report out to the class about the career they 

learned about. The students will have to tell what the career is, some facts about the career, and 

what school subjects you need in order to do well in that career. 

2. Students will be given a few minutes to write a journal entry about which career they learned 

about (This may have to be completed after the lesson has concluded due to time). 

 

Extension Activity: 

(1) The class can make a class poster listing possible careers under the main content areas. This can be 

continued the remainder of the year. (2) The class will have an additional opportunity to explore careers 

through the Paws in Jobland computer program. 

 

Assessment: 

Students will be assessed based on their ability to complete the worksheets and writing in a satisfactory 

manner (formally) and on their ability to work cooperatively in a group through observation (informal). 

Students will also be asked to self-assess their work in the small group by rating their group’s ability to 

complete the task. 
 

Engineer Group 

Your group must work together to build a bridge out of wooden blocks. You will be given a budget to 

buy the parts for the bridge and must not spend more than you have. 

 

Prices: 

5 inch block= $3 

11 inch block= $7 

22 inch block=$10 

 

You have to buy at least 1 of each size of blocks. 

 

Budget: Your budget is $60. You must have your budget checked before you can build the bridge. 

How many 5 inch blocks did your group buy?     

How many 11 inch blocks did your group buy?    
 

How many 22 inch blocks did your group buy?    
 

How much did your bridge cost to build?    
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Engineer Group Checklist 
 

  1. Read each of the steps on the checklist before doing anything. 
 

  2. Draw a picture of the bridge your group would like to build. 

(Use Turn Card 1) 
 

  3. Do the math. Figure out how many blocks your group needs for 

the bridge. Did you buy at least 1 of each size. 

(Use Turn Card 2) 
 

  4. Check your math. Your group cannot spend more than $60. 
 

  5. Have Mrs. Guyette or Ms. Jennings check your budget. 
 

  6. Build your bridge using only the blocks your group bought. 
 

  7. Tell the class how people in your career use math skills. 

 
 

Group Grade 
Circle one answer for each of the statements below. 

 
1. The group worked well together. Yes Sometimes No 

2. Each group member was able to have a turn. Yes Sometimes No 

3. The group finished the project. Yes 
 

No 

 

 
 

Magazine Editor/Writer Group Checklist 
 

   1. Read each of the steps on the checklist before doing anything. 
 

   2. Read each of the fact cards. 
 

   3. Select at least five fact cards to use when writing your story. (Use Turn Card 1) 
 

   4. Write a story about Martin Luther King Jr. using the fact cards. 
 

   5. Pick two pictures to include in your story and write a caption for the picture. (Use Turn Card 2) 
 

   6. Have Mrs. Guyette or Ms. Jennings check your story. 
 

   7. Glue the story and pictures to the construction paper. 
 

  8. Tell the class how people in your career use reading and writing (ELA) skills. 
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Group Grade 

 
Circle one answer for each of the statements below. 

 
1. The group worked well together. Yes Sometimes No 

2. Each group member was able to have a turn. Yes Sometimes No 

3. The group finished the project. Yes 
 

No 

 

 
 

Biologist Group Checklist 
 

  1. Read each of the steps on the checklist before doing anything. 
 

  2. Look at all of the animal pictures and read the definition cards. Match the animal to the correct 

definition. (Use Turn Card 1) 
 

  3. Using the definition for clues, try to find on the world map where the animal lives. (Use Turn 

Card 2) 
 

  4. Have Mrs. Guyette or Ms. Jennings check over your answers when complete. 
 

  5. Select an animal from the animal books and complete the worksheet. 
 

  6. Write a paragraph about one animal you learned about. 
 

  7. Tell the class how people in your career use science skills. 

 
 

Group Grade 

 
Circle one answer for each of the statements below. 

 
1. The group worked well together. Yes Sometimes No 

2. Each group member was able to have a turn. Yes Sometimes No 

3. The group finished the project. Yes 
 

No 

 

 
 

Biologist Group 

Directions: Select one animal from the animal books to write about. Try to find all of the information 

listed below. 

 

Name of animal:    
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Where does the animal live?    
 

 
 

What does the animal eat?    
 

 

Write a paragraph about an animal you learned about during this lesson. Include at least three facts about 

the animal. 
 

 

 

 

 

 

 

 

 

 
 

Historian Group Checklist 
 

  1. Read each of the steps on the checklist before doing anything. 
 

  2. Read each of the fact cards. 
 

  3. Work together to try and put the events on the fact cards in order on the timeline. 

(Use Turn Card 1) 
 

  4. Have Mrs. Guyette or Ms. Jennings check the dates once you think you have them correct. 
 

  5. Make a guess about who you think the person is being described in the timeline. 

(Use Turn Card 2) 
 

  6. Write a paragraph about the famous person from the timeline. 
 

  7. Tell the class how people in your career use social studies. 

 
 

Group Grade 

 
Circle one answer for each of the statements below. 

 
1. The group worked well together. Yes Sometimes No 

2. Each group member was able to have a turn. Yes Sometimes No 

3. The group finished the project. Yes 
 

No 
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Historian Group Activity 

 
Who was the famous person described in the timeline?    

 

 
 

Write a paragraph about the famous person in described in the timeline using the facts from the cards. 

Put the information in your own words. Try to include at least four facts about the person in your 

paragraph. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

(Student Resume) 

 

Name:     
 

Address:    
 

Objective: I would like to work as a  during the second part of the career 

lesson. 

 

Education (name of school and grade):    
 

 

Work Experience (jobs at home or in classroom): 
 

 

 

Activities (at school or in the community): 
 

 

 
 

Awards (earned at school or in the community): 
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(Job Application) 

 

1. Name:     
 

2. Address:    
 

3. Telephone Number (can be made up):    
 

4. Job Title:     
 

5. Reason you want the job: 
 

 

 
 

6. Strengths (What are you good at doing?): 
 

 

 
 

7. References (people who know you, but are not friends or family): 
 

 

 
 

8. 2nd Job Choice:    
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CCI Lesson Topic: Interpersonal Communication 

Grade Level: 4th
 

Time: 45 minutes-1 hour 

 

Purpose: The intent of this lesson is to reinforce and build upon interpersonal communication skills that 

will help students to be more successful in the classroom and in peer relationships. The lesson will 

review previously taught communication strategies (I-Messages; TKN; etc.) and allow for the teaching 

and practice of a new communication strategy (active listening). This will be an interactive lesson that 

requires students to work together cooperatively. At the conclusion of the lesson students will have 

increased knowledge of communication skills and be able to use several strategies to help them be a 

better student, friend, and group member. 

 

Academic Objectives: 

Students will be able to: 
1. 85% of students will be able to define the word communication and describe positive 

communication skills individuals use in listening, speaking and writing 

2. 90% of students will be able to apply and practice communication strategies during the 

planned activities 

3. 95% of students will be able to explain (describing to class and in writing) how strong 

communication skills help them in the classroom and in peer relationships 

 

Behavioral Objectives: 

Students will be able to: 
1. listen and follow directions carefully during lesson introduction and planned activities 

2. raise hand to answer and ask questions 

3. work together cooperatively with assigned partners and group members 

 

“I-Can” Statements: 

1. I can listen and follow the directions given by having my eyes on the speaker and by 

having my desk cleared. 

2. I can raise my hand to answer or ask questions. 

3. I can give examples of ways to communicate better when listening, speaking and writing 

by sharing ideas during the class brainstorm. 

4. I can use positive communication strategies when working to complete group activities by 

being respectful (using kind words, encouraging/complimenting group members, being 

helpful), taking turns, looking at the other group members when they are speaking, and 

sharing materials. 

5. I can complete all planned partner and small group activities cooperatively. 

6. I can describe to the class and write about how communication skills help me to be a 

better student, friend, and group member. 

 
 

Learning Standards: 

ASCA National Standards for Students (Competencies and Indicators) 

Personal/Social Domain 

Standard A: Students will acquire the knowledge, attitudes and interpersonal skills to help them 

understand and respect self and others. 

PS:A2 Acquire Interpersonal Skills 

PS:A2.2 Respect alternative points of view 

PS:A2.6 Use effective communication skills 

PS:A2.7 Know that communication involves speaking, listening, and nonverbal 

behavior 
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New York State Learning Standards 

English Language Arts 

Standard 4: Language for Social Interaction 

Students will listen, speak, read, and write for social interaction. Students will use oral and 

written language that follows the accepted conventions of the English language for effective 

social communication with a wide variety of people. As readers and listeners, they will use the 

social communications of others to enrich their understanding of people and their views. 

 

Materials: 

 Pencils 

 Pair cards with scenarios 

 Picture cards for group activity 

 Writing paper 

 Promethean board 

 

Procedures: 

Introduction/Anticipatory Set (10-15 minutes): 
1. The lesson will start with an introduction to the topic, communication skills. Students will be 

asked, what they think is meant by communication skills and to give examples of communication 

skills they use daily in the classroom and with peers. Students will be told that this lesson will 

continue to build on the communication skills taught in previous lessons (I-messages; TKN; etc.) 

and during ABL activities (listening; following directions; giving directions; etc.). 

 

2. The “I-can” statements will be posted on a flipchart and reviewed by the class with random 

students being asked to read each statement. Clarifying questions will be asked to ensure that 

students understand each of the “I-can” statements and understand what they should be able to do 

at the conclusion of the lesson. Behavior expectations for the lesson will be briefly reviewed with 

the students. An emphasis will be placed on students working together cooperatively and 

respectfully. 

 

3. The class will then work together in a whole group format to brainstorm a list of communication 

skills. Students will be asked to list characteristics needed for strong communication skills in the 

areas of listening, speaking and writing. The list will be reviewed with additions made at the end 

of the lesson. 

 

Activity-Communication Toolbox (30 minutes): 

1. The main part of the lesson will begin with an introduction of the “communication toolbox” and a 

quick review of previously taught communication strategies that make up the toolbox. The 

“communication toolbox” consists of strategies students have learned during different lessons. 

The strategies are used to help improve their communication with adults and peers. These 

strategies are intended to be used in a variety of settings. Students will be asked to think of 

strategies they have learned that may be part of the toolbox: Answers should include “I- 

Messages” and “TKN” (students may suggest other strategies they have learned in addition to the 

strategies taught in the monthly counseling lessons). 

 

2. Students will be asked to explain how to use “I-Messages” and the “TKN” strategy and how those 

strategies can be helpful in relationships. 

 

3. Teach: Students will then be told that they are going to learn a new “tool” for their 

“communication toolbox”. Active listening will then be introduced. Students can use active 

listening skills to concentrate and better understand content being taught in the classroom. 

Students can also use active listening in their peer relationships and small group classroom 
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activities by trying to better understand the feelings and perspectives of others. Students will be 

taught a three step model of active listening: 

 

a. Concentrate: Look at the person speaking, sit still, limit interruptions 

b. Understand: Try to put yourself in the speaker’s shoes and understand how they feel. Nod 

or say “Uh-huh” or “I see” while they are talking to show you are listening and interested 

in what they have to say. 

c. Encourage the speaker to keep talking by briefly restating what they have said and by 

asking open ended questions for more details. 

 

4. Model: The counselor, classroom teacher and/or students will model what it looks like to use 

active listening in a short conversation. The model will include two scenes (one classroom based 

and the other peer based) that show active listening being used. Each scene will show a 

conversation and class activity with and without active listening. Following the model students 

will be asked which conversation was more effective. They will be asked which conversation 

gave them more information about the topic being discussed. 

 

5. Practice: The students will then have an opportunity to practice active listening with a partner. 

Students will be asked to pair up with another student using “Stand up, Hand up, Pair up” 

cooperative learning structure. Two students will model the structure prior to the whole group 

finding pairs. One student in the pair will be handed an index card with a conversation started 

written on it. The student with the card will ask the other student the question written on the card. 

The student asking the question will practice the active listening skills while the other student is 

talking. Students will switch roles with a new conversation started given so that both can serve as 

listener and speaker during the exercise. A reminder about the active listening steps will be given 

before the start of the second practice conversation. Students will only be given two minutes to 

speak. At the end of the activity students will be asked to return to their seats. 

 

6. The class will discuss the activity. Students will be asked the following questions: 

Was using the active listening skill easy or difficult? Why? 

Where you able to learn details about your partner’s story? 

What did you like about the activity and skill? 

How do you think active listening can help you as a student? 

How can active listening help you with your friendships? 

 

7. Application: Each group will be given a set of three index cards with pictures on them.  Each 

card has a picture that represents a different communication skill or strategy that has been taught 

this year. Three scenarios will be listed on the whiteboard. The groups will have to read each 

scenario and decide which skill or strategy to use. Students will use the “Rally Robin” 

cooperative learning structure while working in their group to make sure each group member has 

a chance to give input. Students will be asked how “Rally Robin” should look and sound prior to 

the start of the group activity? The groups will hold up the card they selected as the best strategy 

to use for each scenario. Random students will be selected to come to the board to match the 

communication strategy to the scenario. 

 

Conclusion (15 minutes): 

1. I can statements will be reviewed. 

 

2. The communication list brainstormed at the start of the lesson will be reviewed with additions 

made based on new student learning. 
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3. The lesson will conclude with a short quiz using the active votes to assess student understanding 

of the topic discussed; directions for the journal prompt will be given. 

 

Assessment: 

1. Student learning will be assessed throughout the lesson. They will be assessed informally through 

observation (where they on task, did the work cooperatively with others, did they participate, 

etc.). They will also be assessed formally based on the completion of a journal entry that 

demonstrates clear understanding of the concepts being discussed and by the Active Votes quiz 

given at the end of the lesson. Students will also have the opportunity to self assess their work as 

part of the Active Votes quiz. 

Follow-up Activities: 

1. Students will be given a journal prompt to further assess their individual understanding of the 

content discussed. Students will be asked to write about how strong communication skills help 

them to be better students in the classroom, better group members, and how communication skills 

improves their friendships. Students will be expected to include an example of how they have 

used at least one communication strategy or skill (I-messages, TKN, active listening) that has 

been taught this year at school. 

 

2. Additional lessons and ABL activities will be provided to reinforce skills and to teach additional 

communication strategies. Students will be given opportunities to apply the skills taught through 

interactive group activities. 

 

Active Votes Questions: 

1. Communication skills or strategies we have learned this year include: 

a. “I-messages” 

b. Active Listening 

c. “TKN” strategy 

d. All of the above 

 

2. Active listening involves the following steps: 

a. Questioning the speaker, looking away, moving around 

b. Looking away, nodding or saying “uh-huh”, restating some of what they said 

c. Looking at the speaker, nodding or saying “uh-huh”, restating some of what they said 

d. All of the above 

 

3. Active listening helps me to do better as a student by: 

a. Not paying attention to what is being said 

b. Understanding and remembering details about what is being taught 

c. Talking to my friends 

d. None of the above 

 

4. During the pair activity and group activity I: 

a. did not work well with my partner/group, did not complete the activity 

b. only worked with them part of the time, completed part of the activity 

c. needed a couple of reminders, but was able to complete the activity 

d. worked well with my partner/group, I was respectful to others 
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Collaborative Classroom Instruction (CCI) Lesson 

Topic: Organization/Study Skills 

Grade Level: 6th grade 

 

Objectives: 

Students will be able to: 
 

1. Students will recognize and apply the skills they need to be successful in school 

 

2. Students will organize their binders/lockers and understand the importance of doing this 

 

3. Students will set goals for themselves as to what they feel they should improve academically in order 

to help them be better organized 

 

Standards: 

 

New York State Learning Standards 

ELA,1; MST 6; CDOS 2,3 

ELA 1,3,4; SS 2,3,4,5; MST 7; PE 3a,3b; Arts 2,3; CDOS 2,3 

 

ASCA National Standards for Students 
 

Academic Development 

Standard A: Students will acquire the attitudes, knowledge, and skills that contribute to effective learning 

in school and across the life span. 

A:A2 Acquire Skills for Improving Learning 

A:A2.1 Apply time- management and task management skills 

 

Academic Development 

Standard B: Students will complete school with the academic preparation essential to choose from a wide 

range of substantial post-secondary options, including college. 

A: B1 Improve Learning 

A:B1.3 Apply the study skills necessary for academic success at each level. 

A: B1.5 Organize and apply academic information from a variety of sources. 

 

Materials: 

2 Pamphlets 
Paper/Pencil 

Overheads 

“What Every 6th Grade Student…” handout 

 

Procedure: 45 minutes 

 

Anticipatory Set: 

 

1. Students will be asked to complete a sponge activity answering the following questions: 

a. What is organization? 

b. Why is it important? 

c. On a scale of 1-5 (1= low, 5=high), indicate how organized you feel you are overall. 
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Sequence of Learning Activities: 

1. Students will brainstorm (while counselor writes their thoughts on the board in a graphic 

organizer i.e. circle with lines around it or even a KWL) exactly what they feel they need to do to 

be successful/organized in school. 
 

2. The counselor will show them the overhead “What Every 6th Grade Students Needs to do to be 

Successful in School.” The counselor will review with the class what they already discussed and 

what else needed to be touched upon on the list. 

 

3. The counselor will hand out the pamphlets “Your Class Binder” and “Your Locker”. 

 

4. The counselor will go over the step by step activities for both locker and binder and have the 

students complete the assessment. 

 

Concluding Activity: 

 

5. Students will turn their sponge activity over and on the back of that sheet, write 

two goals they plan to do to get better organized for the rest of the year. 

 

Evaluation: 

Students will be evaluated on the basis of the ability to complete the sponge activity and the two goals at 

the end of the lesson (pre/post). 

 

Extension: 

The counselor will ask the teacher to allow the students to bring their binders to class and take the chance 

to organize their things according to the step-by-step directions in the pamphlet. 
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Collaborative Classroom Instruction (CCI) Lesson 

Topic: Choices 360 Program ~ to explore career and education options 

Grade Level: 7th 

 

Objectives: 

Students will be able to: 
 

1. navigate around the Choices 360 program (all tabs-Home, Work, Learn, Life) independently. 

 

2. identify career interests based on their individual quiz and tie into the matching career clusters. 

 

3. add information to their electronic Choices 360 portfolio and journal. 
 

 4. find their best career options.  
 

 5. connect courses, colleges and career options to chart their future.  
 

 6. demonstrate what they'll need to succeed in learning after high school.  

 

Standards: 

 

ASCA National Standards for Students 

C:A1.2 Learn about the variety of traditional and nontraditional occupations 

C:A1.3 Develop an awareness of personal abilities, skills, interests and motivations 

C:A1.7 Understand the importance of planning 

C:B1.1 Apply decision-making skills to career planning, course selection and career transition 

C:B1.5 Use research and information resources to obtain career information 

C:B2.1 Demonstrate awareness of the education and training needed to achieve career goals 

C:B2.5 Maintain a career-planning portfolio 

 

Materials: 

Access to computers 

Worksheet 

 
 

Procedure: 

 

Anticipatory Set: 

1. The school counselor will describe the Choices 360 Program and get students thinking about the 

pro’s of planning ahead for their future early. Students will discuss their thoughts aloud. 

2. The school counselor will navigate the program to the “Leave Your Life to Chance” area to show 

students what could happen if they do choose to leave their life to chance. 

 

Sequence of Learning Activities: 

1. The school counselor will show students the list of 8th grade suggestions of what they should be 

doing and look ahead to the 9th grade checklist as well. 

2. Students will also see the volunteering advice for what they could begin doing now to prepare for 

choosing a career (interests, likes, dislikes, etc). 

3. The school counselor will ask the students to turn on their computers and login using their 

information. 
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4. The school counselor will explain the various topics at the top and highlight the home page. 

5. Students will be asked to take the “quick quiz” at the top of the page. 

6. Based on their quiz, students will be asked to pick 3 of their top careers and list information about 

those particular choices (using worksheet). 

7. Students will be given time to navigate around the rest of the program. 

8. Students will be asked to add some careers and information to their portfolios. 

 

Concluding Activity: 

1. Students will reflect on the lesson today and their thoughts about the program in their online journal. 

 

Evaluation: 

 

Evaluation of the students will be based on participation and the worksheet they will complete. 

 

Extension: 

 

The school counselor will explain that computer access for the Choices 360 program will be available in 

all of the school counselors’ offices. 
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SCHOOL COUNSELING ACTIVITY FEEDBACK FORM 

 

 

Student Name:  Date:  _ 
 

Counselor/Presenter:    
 

Classroom Teacher:    
 

Class:    
 

The purpose of the lesson. 

 

Please circle the number that most accurately reflects your rating of the activity. 

 

UNCLEAR 1 2 3 4 5 CLEAR 

 

Was the information presented in a clear, effective manner? 

 

UNCLEAR 1 2 3 4 5 CLEAR 

 

 

Why was this activity meaningful or not meaningful? 

 

 

 

How do you think you will use this information? 

 

 

 

What other subjects would you like to see presented? 

 

 

 

 

 

 

 
Adapted from the Arizona Comprehensive Competency Based Guidance 
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NEEDS ASSESSMENT SURVEY: 

FACULTY EDITION 

 
TO: FACULTY 

FROM: ECSD Counselors 

RE: IDENTIFICATION OF STUDENT NEEDS 

 

Your Name:      

Grade Level:                                                              

Subject Taught:  

Date:      
 

I will soon be conducting small group counseling in the school. I am looking to 

you to identify students who may benefit from this opportunity. The group will meet six 

times for 40 minutes, and I will stagger and coordinate the time and days to avoid taking 

the student out of one class for every session. Students will be responsible for 

completing any missed work and all homework assignments. 

Please indicate the name(s) of your students whom you would recommend for the 

group experience. Each student will be interviewed to determine willingness and 

readiness to be in a group. A survey pertaining to this topic will be mailed to students 

and parents to receive feedback and recommendations from them. 

 

 

 

1. A girl who you feel would benefit from discussing and examining the topic of 

RELATIONSHIPS? 
 

  ,  ,    
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2. A girl who you feel would benefit from discussing and examining the topic of 

SELF-ACCEPTANCE? 
 

  ,  ,    
 

3. A girl who you feel would benefit from discussing and examining the topic of 

SELF CONFIDENCE? 
 

  ,  ,    
 

4. A girl who you feel would benefit from discussing and examining the topic of a 

need for a FEMALE ROLE MODEL? 
 

  ,  ,    
 

Please return this survey to my mailbox or to the school counselor’s office as soon as 

possible. I am looking forward to working with these students. If your student is 

selected to be in the group, GIRL POWER, you will be notified via email. If you have 

any questions, please feel free to stop by my office. Thank you. 

Comments/suggestions for other 

groups:   
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DO YOU LIKE TO TALK ABOUT RELATIONSHIPS? 

DO YOU WANT TO BE MORE SELF-CONFIDENT? 

DO YOU LIKE TO HELP OTHERS? 
 

IF SO, PLEASE JOIN THE “GIRL POWER!!!!” 

GROUP COUNSELING EXPERIENCE!!! 

 
 

If you or someone you know needs someone to talk to about 

relationships with friends, parents, boys, etc. 

Please contact your school counselor 

in the school counseling office. 

Groups are now forming!!!!!! 
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SESSION #1 

 

“WHAT IS A RELATIONSHIP?” 
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SESSION ONE: 

 

Student Competencies ASCA Personal/Social Development 
Standard A: 

 Students will examine the term 

“relationship”.

 Students will demonstrate respect for 

one another.

 Students will practice communication 

skills with others.

 Students will examine their relationships
with others. 

Students will acquire the knowledge, attitudes 

and interpersonal skills to help them understand 

and respect self and others. 

PROCEDURES: 

 

1. The group will establish group guidelines 

 one member from the group will write our “rules” on the white board, 

counselor will copy the rules on paper as a reminder for future sessions 

 confidentiality will be discussed 

 students will be told of time and place for future group sessions 

2. Counselor will conduct an ice-breaker activity 

 Students will be placed into dyads. Each is paired with someone she does 

not already know well. Allowing five minutes per interview, the students 

interview each other. Then standing behind the person she has just 

interviewed, each girl will tell what she has learned about the other, 

introducing her to the group. 

3. Topic of group introduced 

 Each girl will be asked to write a response to this statement, “What is a 
relationship?” The girls should take five minutes to write a response. 

 Counselor will then ask for volunteers to share their responses. Key 

points of responses will be written on the board. Responses could vary 

depending on student’s perception of the term. 

 As a group, a working definition will be established for the term, 
“relationship”. 

4. Group members will then be asked to take a few M&M’s. Going around the 

group, each member who has a designated color will discuss the following 

(Counselor will model the activity): 
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 For every red M&M, the student will tell of one memory that changed her 

relationship with her mother (for the good or bad). For example, “I 

remember telling my mother that my best friend tried smoking marijuana. 

My mother then did not allow me to hang out with my friend the way we 

used to. I decided not to be as honest with my mother and therefore our 

relationship changed.” 

 For every green M&M, the student will tell of one memory that changed 
her relationship with her father (for the good or bad). 

 For every brown M&M, the student will tell of one memory that changed 

her relationship with her friend (for the good or bad). 

 For every yellow M&M, the student will tell of one memory that changed 

her relationship with someone (free choice—for the good or bad). 

 For every orange M&M, the student will tell of one memory that changed 
her relationship with an adult other than her parents (for the good or bad). 

 For every blue M&M, the student will receive a SKIP. 

5. Ask members to write down what they would like to learn and achieve through 

this group experience. 

6. Assign Homework: 

 For the next group meeting, students should think about the following 

question, “What kind of relationship do I have with myself?” 

7. Closing: 

 Counselor will tell each member something the member did well during 
today’s group session. 
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SESSION #2 

 

“EXPLORING ONESELF” 
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SESSION TWO: 

 

Student Competencies ASCA Personal/Social Development 
Standard A: 

 Students will able to put their 

thoughts into written form. 

 Students will be able to examine 

their own positive traits and 

discuss them. 

 Students will be able to envision 

change in their relationships. 

Students will acquire the knowledge, attitudes, 

and interpersonal skills to help them understand 
and respect self and others. 

 

PROCEDURES: 
 

1. The group will review the rules we created during our first session as well as 

confidentiality. The counselor will talk about what needs and wants of the group 

were given to her at the end of session one. 

2. The group will then revisit the working definition of “relationship” 

 Once the definition has been discussed the group will then examine the 
homework assignment. 

 The homework assignment was to think about what kind of relationship do 
I have with myself? 

3. Each group member will take ten minutes and write a letter to herself describing 

her self-image (describing how she feels about her looks, academics, future, 

family, friends, etc.). The letters will be confidential. The counselor will collect 

the letters and save them until the final group session. 

4. Group members will come back together and if one member would like to share 

her feelings about the letter, she is free to do so. 

5. The counselor will then ask the group their feelings on the importance of having a 

good relationship with oneself. Why is it necessary to know oneself before 

allowing yourself to have a relationship with others? How will knowing oneself 

be beneficial in a relationship? Answers will be voluntary. 

6. Group members will then complete the “Ranking Traits” activity. 

 The counselor will ask students to rip a piece of paper into ten strips. 

 On each paper strip each member will write a word or phrase that 
describes herself. 



Page 183  

 Then, the student arranges the traits in order from what she most likes 
about herself to what she least likes. 

 When completed, the counselor will say, “Do you like what you see? Do 
you want to keep it the way it is? Now give up one trait. How does that 

affect you?” 

 Group members will discuss this action. 

 The counselor will say, “Now give up another. Give up three. Now what 

kind of person are you?” 

 After giving up six of the qualities, the students regain the traits the desire 

back one by one. 

 The counselor will then ask, “How did you feel without those traits? What 

traits did you determine were most important to you? 

8. Group members will then come up with the TOP TEN positive characteristics of a 

good relationship. Counselor will place the TOP TEN on the board. 

9. Assign Homework 

 Think of three relationships that you have. What changes from you would 

need to occur in order to make them perfect. For example, “In order for 

me to have a perfect relationship with my mother, I would need to be more 

honest as to where I’m going and who I hang out with.” 

10. End the group with something positive. 
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SESSION #3 

 

“WHAT DO I WANT IN LIFE? 
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SESSION THREE: 

Student Competencies: ASCA Personal/Social Development 
Standard B: 

 Students will examine existing 

relationships. 

 Students will develop strategies 

for improving relationships. 

 Students will create a collage 

exhibiting their future desires 

and dreams. 

 Students will create a plan that 

will help achieve their dreams. 

Students will make decisions, set goals, and take 

necessary actions to achieve goals. 

 

PROCEDURES: 
 

1. The counselor will start off the group session by discussing last session’s 

homework. 

2. Each group member will discuss what things she can do to make a relationship 

successful. Each group member will share the changes she must make to make 

the relationship more positive. 

3. Group members will develop strategies of how to improve the changes that need 

to be made by group members. For example, if a student shares that to help her 

relationship with her mother she must communicate better then one way to 

improve communication may be to plan that one night a week just the student and 

mother go out to eat. At dinner they will have more of an opportunity to have 

more communication. 

4. The counselor will then ask each member to work on one of the relationships over 

the next few weeks. Each member should consciously think about changing the 

negative aspects for the positive. 

5. After discussing with the group what they want in a relationship, the counselor 

will then prompt the group members to examine what they want in life. What 

career do they want, what kind of family do they want, what kind of lifestyle, 

what kind of relationship, and more importantly, what kind of person do they 

want to be? 

 Group members will use pictures, words, or symbols clipped from 
magazines that represent their future. For examples, pictures of places 
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they would like to visit, people they admire and want to be like, careers 

they desire, lifestyles they want. 

 Each collage will then be presented to the class. Each group member will 
then choose the most important thing from their collage. The one thing 

they want more than anything else. 

6. Assign Homework 

 Once each member chooses their most important and desirable dream, 

then each member will write down how she intends to attain that dream. 

 Below the plan, the student will then write what things will prevent her 
from reaching her dream. 

 Finally, the student will create a plan to reach her dream. 

 Group members should work on one or two of the relationships that we 
discussed today in group. 

 Group members should consciously try to improve the relationships by the 
ideas we discussed today. 

7. End the group session with something positive 
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SESSION #4 

 

“EXPECTATIONS OF YOU” 
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SESSION 4: 

Student Competencies ASCA Personal/Social Development 

Standard B: 
 Students will examine strategies 

for a more positive relationship. 

 Students will examine and 

critique their plans for the 

future. 

 Students will examine and 

discuss gender roles. 

Students will make decisions, set goals, and take 

action. 

ASCA Career Development 

Standard C: 
Students will understand the relationship 

between personal qualities, education and 
training and the world of work. 

 

PROCEDURES: 

1. Counselor will remind the group of the rules and norms of the “GIRL POWER” 

group experience. 

2. The Counselor will ask each member how their experience has been regarding the 

strategies for helping a relationship become successful. 

 Group members will share their experiences. 

 Counselors will remind students to continue working on this plan. 

3. Counselor will ask each member to share their plan for achieving their most 

important dream. 

 Each member will tell her most important goal. 

 Each member will discuss what could possibly prevent her from achieving 
her goal. 

 Each member will then present her plan for achieving her goal. 

4. Counselor will then ask each member to write a brief explanation of what she 

thinks her parents/guardians expect of her. 

5. Counselor will then prompt the group members to share ideas. 

6. Counselor will then ask group members what society may expect of them. Group 

members will share their thoughts. 

7. Counselor will then have group members write a list of things they enjoyed doing 

between the ages of seven and eleven. 

 Each girl will then share their interests from age seven to eleven. 

 A list will be created on the board. 

 Counselor will then have the girls brainstorm a list of interests they 

currently have. 
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 Group members will discuss the differences, particularly when did these 
interests change? How did the change of interests change the relationships 

the girls had with people? 

8. The counselor will then present the idea of gender and whether females change 

the way they think about themselves due to stereotypes and peer pressure. Group 

members will then examine gender roles by taking the Bem Sex-Role Inventory 

survey. 

 Group members will share their results. 

10. Assign Homework 

 Group members should list specific examples of how commercials, 

magazine advertisements, movies, television shows, etc. portray the image 
of women and adolescent girls. 

11. End the meeting with something funny and positive. 
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Bem Sex-Role Inventory 

 

To find out whether your gender-role classification is masculine, feminine, or 

androgynous, rate yourself on each item from 1 (never or almost never true) to 7 

(always or almost always true). 

 
1. self-reliant  1 2 3 4 5 6 7 

2. yielding  1 2 3 4 5 6 7 

3. helpful  1 2 3 4 5 6 7 

4. defends own beliefs 1 2 3 4 5 6 7  

5. cheerful  1 2 3 4 5 6 7 

6. moody  1 2 3 4 5 6 7 

7. independent  1 2 3 4 5 6 7 

8. shy  1 2 3 4 5 6 7 

9. conscientious 1 2 3 4 5 6 7  

10. athletic  1 2 3 4 5 6 7 

11. affectionate 1 2 3 4 5 6 7  

12. theatrical 1 2 3 4 5 6 7  

13. assertiveness 1 2 3 4 5 6 7  

14. flatterable  1 2 3 4 5 6 7 

15. happy  1 2 3 4 5 6 7 

16. strong personality  1 2 3 4 5 6 7 

17. loyal  1 2 3 4 5 6 7 

18. unpredictable 1 2 3 4 5 6 7  

19. forceful  1 2 3 4 5 6 7 

20. feminine  1 2 3 4 5 6 7 

21. reliable  1 2 3 4 5 6 7 

22. analytical  1 2 3 4 5 6 7 

23. sympathetic 1 2 3 4 5 6 7  

24. jealous  1 2 3 4 5 6 7 

25. has leadership abilities  1 2 3 4 5 6 7 
26. sensitive to the needs 1 2 3 4 5 6 7  

others         

27. truthful  1 2 3 4 5 6 7 

28. willing to take risks 1 2 3 4 5 6 7  

29. understanding  1 2 3 4 5 6 7 

30. secretive  1 2 3 4 5 6 7 

31. makes decisions easily  1 2 3 4 5 6 7 

32. compassionate  1 2 3 4 5 6 7 

33. sincere  1 2 3 4 5 6 7 

34. self-sufficient  1 2 3 4 5 6 7 
35. eager to soothe hurt 1 2 3 4 5 6 7  

 Feelings         

36. conceited 1 2 3 4 5 6 7 

37. dominant 1 2 3 4 5 6 7 

38. soft spoken 1 2 3 4 5 6 7  

39. likable 1 2 3 4 5 6 7 

40. masculine 1 2 3 4 5 6 7 

41. warm 1 2 3 4 5 6 7 

42. solemn 1 2 3 4 5 6 7 

43. willing to take a stand 1 2 3 4 5 6 7  

44. tender 1 2 3 4 5 6 7 

45. friendly 1 2 3 4 5 6 7 

46. aggressive 1 2 3 4 5 6 7 
47. gullible 1 2 3 4 5 6 7 
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48. inefficient  1 2 3 4 5 6 7 

49. acts as a leader  1 2 3 4 5 6 7 

50. childlike  1 2 3 4 5 6 7 

51. adaptable  1 2 3 4 5 6 7 

52. individualistic  1 2 3 4 5 6 7 

53. does not use harsh 1 2 3 4 5 6 7  

 Language         

54. unsystematic 1 2 3 4 5 6 7  

55. competitive 1 2 3 4 5 6 7  

56. loves children  1 2 3 4 5 6 7 

57. tactful  1 2 3 4 5 6 7 

58. ambitious  1 2 3 4 5 6 7 

59. gentle  1 2 3 4 5 6 7 
60. conventional 1 2 3 4 5 6 7  

 

 

Scoring 

Add up your ratings for items, 1,4,7,10,13,16,19,22,25,28,31,34,37,40,43,46,49,55, and 58. Divide the 

total by 20. That is your masculinity score. 

 

Add up your ratings for items, 2,5,8,11,14,17,20,23,26,29,32,35,38,41,44,47,50,53,56, and 59. Divide the 

total by 20. That is your femininity score. 

 

Interpretation 

If your masculinity score is above 4.9 (the approximate median for the masculinity scale) and your 

femininity score is above 4.9 (the approximate femininity median), than you would be classified as 

androgynous on Bem’s scale. 
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SESSION #5: 

“YOU VS. SOCIETY” 
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SESSION #5 

Student Competencies ASCA Personal/Social Development 

Standard A: 
 Students will examine societal 

expectations and stereotypes of girls. 

 Students will identify positive and 

negative traits of role models. 

 Students will critique and explore 

relationships within the family. 

 Students will record positive 

experiences. 

Students will acquire the knowledge, attitudes, 

and interpersonal skills to help them understand 

and respect self and others. 

 

PROCEDURES: 
 

1. Counselor will remind group members that we will only have one more meeting. 

2. Counselor will ask members to share their progress in making a relationship more 

positive. Members will share their experiences (positive and negative). 

3. Counselor will then ask group members to discuss what they noted when looking 

for society’s expectations of women and adolescent girls. 

 Group members will share their thoughts and findings. 

 Counselor will then pass around a variety of magazines. Members will find three 
to five expectations of women exhibited in the magazine. 

 Pictures will be taped to the board with the expectation written underneath. 

4. Members will then write a brief answer to the following question, “What do you 

admire most about your mother/female guardian?” 

5. Once members discuss this activity, the counselor will then ask members, “If you 

could change something about your mother/female guardian, what would it be?” 

 Members will share their responses. 

 Members will then write a brief answer to the following, “What expectations do 

you think your mother has for you in regard to your career, family, household?” 

 Discussion of answers. 

6. Group members will then be prompted to think about the following, “What do 

you think your mother would say is the best relationship she has and why?” 

 Discussion of answers. 

7. Assign Homework 
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 Group members must observe their mother or female/guardian or other female 
family member and note how she handles relationships with children, men, 

neighbors, etc. on a daily basis. 

 Group members must write in a journal at least one positive thing they felt about 
themselves each day. For example, “I got an “A” on my history test today or I 

picked up my laundry without being told to do so.” 

8. End the session by saying something positive to each group member. 
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SESSION #6 

“YOU VS. THE WORLD” 
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SESSION #6 

Student Competencies: ASCA Personal/Social Development 
Standard A: 

 Students will examine relationships 

within their families. 

 Students will demonstrate what they 

have learned from the group experience. 

Students will acquire the knowledge, attitudes, 

and interpersonal skills to help them understand 

and respect self and others. 

 

PROCEDURES: 

1. Counselor will commend and thank each group member for working so hard 

during the six group sessions. 

2. Counselor will then ask each girl to discuss what she noted about her mother and 

how she handles various relationships. Positive and negative observations can be 

shared. 

 Counselor will then ask each member to fold a piece of 8x10 white paper in half. 

On one side the group member will create a picture noting the most positive trait 

the mother/female guardian or female relative displayed. On the other side, the 

group member will create a picture with the most valued positive trait she wants 

in a relationship. 

 Counselor will then give each group member a picture frame and ask each girl to 

frame her drawing with the positive traits. The picture will then serve as a 

reminder of what she has learned from a female family member about 

relationships and about what she wants most in a relationship. 

3. The counselor will then give each member the letter they wrote about themselves 

in Session #2. Each member will read their letter and discuss the changes they 

feel need to be made to the letter. The members will note how much they have 

changed or what still needs to be changed based on the letter. 

4. Group members will complete the evaluation survey. 

5. End with food and drinks as a celebration of all the great RELATIONSHIPS 

formed during the group. 
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GROUP MEMBER EVALUATION 

 
1. What was your overall feeling of the group experience? 

 

 

 

 

2. What were some of the things you learned from the group? 

 

 

 

 

3. If you could change the time and location of the group, what would it be? 

 

 

 

 

4. If you could change anything about the group experience, what would it be? 

 

 

 

 

5. On a scale of 1 to 10 how would you rate this group experience? 

 

1 2 3 4 5 6 7 8 9 10 
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PARENT/TEACHER EVALUATION 

1. Were the times and location of the group meetings convenient and efficient? If 

not, please give us suggestions of how we can better serve the needs of group 

members. 

 

 

 

2. Did you notice any change in self-confidence, communication, and/or 

relationships in your child or student? If so, please share your thoughts. 

 

 

 

3. What can the counselors do to better serve you and the students? 

 

 

 

4. Was there any topic you would like more information on? 

5. On a scale of 1 to 10, how would you rate the GIRL POWER group experience? 

1 2 3 4 5 6 7 8 9 10 



 

 

 

 

 

 
It’s Time! corning

Page

c
199

ommunity college 

Applying for Financial Aid 

Fall ‘18 
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If a man empties his 

purse into his head, no 

one can take it from 

him. An investment in 

knowledge always 

pays the highest 

return. 

– Benjamin Franklin 

Knowledge is an Investment 
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Financial aid consists of 

funds provided to students 

and families to help pay for 

postsecondary educational 

expenses 

What is Financial Aid? 
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  Goals of Financial Aid: Affordability  
 
 
 
 

 

• To provide access -- regardless of 

income 

• To provide choice -- regardless of 

cost 

 
Paying for college is a “partnership” between the 

student, parents, college, government, and 

outside sources 
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  Principles of Need Analysis  
 
 
 
 

 

• To the extent they are able, parents have primary 
responsibility to pay for their dependent children’s 
education 

• Students also have a responsibility to contribute to 
their educational costs 

• Families should be evaluated in their present 
financial condition 

• A family’s ability to pay for educational costs must 
be evaluated in an equitable and consistent 
manner, recognizing that special circumstances can 
and do affect its ability to pay 
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• Amount family can reasonably be expected to 

contribute 

• Stays the same regardless of college 

• Two components 

• Parent contribution 

• Student contribution 

• Calculated using FAFSA data and a federal formula 

• The EFC does NOT necessarily equal what the 

family pays 

What is the Expected Family Contribution (EFC) 



Page 205 

 

 

 

 

 

 

 

 

 

 

 
 

 
 

 

- Expected 
Family 

Contribution 

Cost of 
Attendance 

Financial Aid Formula – How Need is Calculated 

= Financial 
Need 
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  Need Varies Based on Cost  
 
 
 
 
 
 
 
 
 

 
 

Cost of  Expected Family  
 

Need 
     

Attendance 
(Variable) 

 Contribution 
(Constant) 

 (Variable) 

3 

2 

1 

EFC EFC 

Z 

Y 

X 
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1. Free Application for Federal Student Aid 
(FAFSA) 

• Free 

www.fafsa.ed.gov 

2. New York State TAP 
• Can be linked when you file the FAFSA 

https://www.hesc.ny.gov 

3. CSS Profile 
• Required by some colleges/universities 

www.collegeboard.org 

Financial Aid Applications 

http://www.fafsa.ed.gov/
http://www.hesc.ny.gov/
http://www.collegeboard.org/
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  FAFSA  
 
 
 
 
 
 
 
 
 

• Standard form that collects demographic 

and financial information about the 

student and family 

• Application to apply for federal grants, 

loans, and work-study 

• Colleges use EFC to award financial aid 



Page 209 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Can apply beginning October 1st 

 
• Will use tax return data from 2 years prior 

to start of academic year (2018-2019 
academic year = 2016 tax return data) 

FAFSA 
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  FAFSA – Getting the Application Started 

 
• Create a Federal Student Aid ID (FSA 

ID) 
• Available to create FSA ID 

(username/password) today 
• Students and parents should each 

create their own Federal Student Aid 
ID 

• fsaid.ed.gov 
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FAFSA 
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• Built-in edits to prevent costly errors 

• Skip-logic allows student and/or parent to 

skip unnecessary questions 

• Option to use Internal Revenue Service 

(IRS) Data Retrieval Tool to import tax 

data 

FAFSA 
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• More timely submission of original 

application and any necessary corrections 

• More detailed instructions and “help” for 

common questions 

• Ability to check application status online 

• Simplified application process in the future 

FAFSA 
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  IRS Data Retrieval Tool  
 
 

• While completing the FAFSA, applicant may 

submit real-time request to IRS for tax data 

• IRS sends real-time results to FAFSA 

application 

• Applicant chooses whether or not to transfer 

data to FAFSA 

• Tax returns must already be filed 

• Could reduce documents requested by financial 

aid office 
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  Tips for starting the FAFSA  

 

• Make sure the FSA ID has been created 

• Read questions carefully – student vs. parent 

• Do not have to wait until accepted for 
admission 

• Info “as of the date you complete the form” 
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• Social Security Numbers 

• Divorced/remarried parental information 

• Income earned by parents/stepparents 

• Untaxed income 

• U.S. income taxes paid 

• Household size 

• Number of household members in college 

• Real estate and investment net worth 

Frequent FAFSA Errors 
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• Biological or adoptive parents (regardless of gender) 

• Parents married and living with each other 

• Parents unmarried and living with each other 

• Parent widowed or single 

• Parents divorced or separated - answer questions for 

parent with whom student lived more during past 12 

months. If equal time between each parent, answer for 

the parent who provided more financial support during 

the past 12 months 

• If custodial parent has remarried, answer about that 

parent and the person whom parent married (stepparent) 

Who Are Considered Parents on the FAFSA? 
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• Foster parents 

• Legal guardians who have not adopted the 

student 

• Relatives, such as grandparents, who have not 

adopted the student 

• Stepparents who have not adopted the student 

and the natural parent in the household is 

deceased. Must use remaining 

biological/adoptive parent, if any. 

 
Who Are Not Considered Parents on the FAFSA? 
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  Special Circumstances  
 
 
 
 
 
 
 

• Change in employment status 

• Medical expenses not covered by insurance 

• Change in parent marital status 

• Unusual dependent care expenses 

 
• Cannot be documented using FAFSA 

• Send written explanation and documentation to 

financial aid office at each college 
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• Excelsior Scholarship – free tuition at 

SUNY/CUNY/Community College 

• Tuition = Excelsior + Pell + TAP + Other 

scholarships 

 
• Enhanced Tuition Award (ETA) - $6,000 at a 

participating private college in NYS 

• $6,000 = TAP + ETA + Institutional match 

Excelsior and ETA Scholarships 



Page 221 

 

 
 
 
 
 
 
 
 
 
 

• Income less than $110,000 for ‘18-19 award year 

• Student must earn 30 credit hours per year 

• May receive for up to 4 years 

• Student must live and work in NYS for same 
number of years. If not, then it converts to a no- 
interest loan 

• Apply through NYS HESC. Selection by HESC. 

– Priority to currently enrolled 

– Lottery if apps exceed funding 

Eligibility Criteria for Excelsior 

Scholarship 
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• Same as Excelsior 

• Schools must agree to freeze the tuition of 

the recipients for the duration of time that 

they receive the award 

• Schools can choose to opt in or out 

Eligibility Criteria for Enhanced 

Tuition Award (ETA) 
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• Academic Scholarships 
• Other merit-based scholarships 

• Athletic, Music, Art, Leadership, etc. 
• Endowed Scholarships 
• Private 

• Local community organizations 
• Employers 
• Internet 

Small scholarships add up! 

Scholarships – based on Merit 



Page 224 

 

 
 
 
 
 
 
 
 
 
 

 

• Federal Pell Grant – up to $5,920 

• FSEOG – up to $4,000 

• New York State Tuition Assistance 

Program (TAP) – up to $5,165* 

• Institutional need-based grants 

 
*Figures for 2017-2018 academic year 

Grants – based on Need 
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• Federal College Work-Study Program 

• On-campus work program 

• Some positions are in community service 

• Usually minimum wage 

• typically 5 – 15 hours/week 

• Maximum earnings typically $1,500 to 

$2,500/year 

Student Employment 
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• William D. Ford Direct Loan 

• Subsidized Federal Loan - $3,500 (1st year) 

• Unsubsidized Federal Loan - $2,000 

• Federal Parental Loan for Undergraduate 

Students (PLUS) 

• Alternative/private education loans 

 
Always borrow federal loans first 

Loans 
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• Schools attempt to meet your “financial 
need”. 

• Financial aid is awarded utilizing gift aid first 
and then self-help (student employment and 
loans) up to the financial need. 

• Total aid cannot exceed the total cost of 
attendance 

• Need-based aid cannot exceed the 
demonstrated financial need. 

• All aid (including outside/private scholarships) 
are included in the need calculation 

How does a college construct a financial aid award 

package? 



Page 228 

 

 
 
 
 
 
 
 
 
 

• Net Price Calculator - 
Colleges are required to 
have estimating tools on 
their website allowing 
families to get a 
reasonable estimate of 
net costs. 

• FAFSA4caster - 
estimates your eligibility 
for federal student aid (on 
main page of FAFSA website 
fafsa.ed.gov) 

 

Estimating Your Eligibility for Financial Aid 
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  Financial Aid Information  
 
 
 
 
 
 
 

www.finaid.org 

www.studentaid.gov 

www.fastweb.com 

www.mappingyourfuture.org 

www.bigfuture.collegeboard.org 

www.nasfaa.org 

http://www.finaid.org/
http://www.studentaid.gov/
http://www.fastweb.com/
http://www.mappingyourfuture.org/
http://www.bigfuture.collegeboard.org/
http://www.nasfaa.org/
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• Organizations that offer to locate more aid and then 

charge you a fee 

• Anyone who charges you a fee: 

• for information about financial aid 

• to complete the FAFSA 

• to apply/receive a scholarship 

• Organizations that guarantee you will get a 

scholarship or aid 

Avoid Financial Aid Scams 
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• Late summer/early – apply to college 

• October/November – apply for aid (FAFSA) 

• December – March – receive financial aid 

award letter from college 

• May 1st – College Decision Day 

• Summer – apply for loan 

• September – classes begin, aid applied to 

account 

Financial Aid Calendar 
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• Tax-exempt college savings vehicles with a 
low impact on need-based financial aid 
eligibility since considered as an asset of the 
account owner and not the beneficiary 

• FAFSA reporting: 

• Parent - reported as parent asset 

• Grandparent – not reported on the FAFSA 

• However, distributions from grandparents are 
considered “cash support” on the FAFSA in the 
following year 

529 College Savings Plans 
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• American Opportunity Tax Credit – up to 

$2,500 per student for families with 

incomes less than $160,000 

America Recovery and Reinvestment Act 

(ARRA) of 2009 
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  Helpful Hints  
 
 
 
 

 

• Apply 

• Beware of scams 

• Pay attention to deadlines 

• Role of student 

• Talk about credit and smart borrowing 

• Importance of grades 

• Compare 

• Ask questions! 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

QUESTIONSPage?235
 

Troy Martin 

Director of Financial Aid 

607-962-9428 

tmarti13@corning-cc.edu 

mailto:tmarti13@corning-cc.edu
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Valuable Web Sites 
 

 COLLEGE SEARCH 

 

www.embark.com 

Prepare for College 

Choose the Right College 

Apply to College 

Finance Your Education 

 

www.collegenet.com 

www.search.com 

www.princetonreview.com 

www.nacac.com – National Association for College Admission Counseling 

www.fafsa.ed.gov – FAFSA-Free Application for Federal Student Aid 

www.hesc.com – TAP-tuition assistance program 

www.collegeboard.com 

Profile/Supplemental Financial Aid Form 

SAT – Standardized college entrance tests 

 

 SAT PREP 

 

www.kaplan.com 

www.freevocabulary.com 

www.escore.com – free assessment of learning skills 

www.embark.com – Practice SAT or ACT 

www.act.org – ACT – American College Test 

www.usnews.com 

www.xap.com – College Matching, apply on-line 5,000 colleges 

www.commonapp.org 

http://www.embark.com/
http://www.collegenet.com/
http://www.search.com/
http://www.princetonreview.com/
http://www.nacac.com/
http://www.fafsa.ed.gov/
http://www.hesc.com/
http://www.collegeboard.com/
http://www.kaplan.com/
http://www.freevocabulary.com/
http://www.escore.com/
http://www.embark.com/
http://www.act.org/
http://www.usnews.com/
http://www.xap.com/
http://www.commonapp.org/
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ADDITIONAL RESOURCES 
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COUNSELOR/PRINCIPAL AGREEMENT 

 
 

School:   Date:  _ 
 

Counselor:    
 

Principal:    
 

In order to achieve the results planned, I will spend: 

 

  % of my time in classroom activities 
 

  % of my time with students in individual planning activities 
 

  % of my time engaged in responsive services 
 

  % of my time involved with system support activities 
 

My counseling plan will include the following goals: 

 
Staff 

 

 

 

 

Parents 

 

 

 

 

Community 

 

 

 

 

Professional Development 

 

 

 

Adaptable to local district needs 
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BUILDING-LEVEL SCHOOL COUNSELING PROGRAM 

 

Elementary School 

 
Date:    

 

TO:   FROM:    

Principal Counselor 
School:    

 

School year:    
 

As per our agreement, I will manage the educational, career, and personal/social domains as delineated in our 

school counseling program. Students will acquire and demonstrate the following checked competencies: 

 
Personal/Social Development K 1 2 3 4 5 6 Date 

Planned 
Date 

Complete 

Knowledge of the importance of 
self-concept 

         

Skills to interact with others          

Awareness of the importance of 
growth and change 

         

 
Educational 

Planning/Occupational 

Exploration 

K 1 2 3 4 5 6 Date 

Planned 

Date 

Complete 

Awareness of the benefits of 
educational achievement 

         

Awareness of relationship between 
work and learning 

         

Skills to understand and use career 
information 

         

Awareness of importance of 

personal responsibility and good 

work habits 

         

Awareness of how work relates to 
the needs and functions of society 

         

Career/Life Planning K 1 2 3 4 5 6 Date 
Planned 

Date 
Complete 

Decision-making skills          

Awareness of interrelationship of 
life roles 

         

Awareness of different occupations 
and changing gender roles 

         

Awareness of career planning 
process 

         

Adapted from Arizona Comprehensive Competency Based Guidance 
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BUILDING-LEVEL SCHOOL COUNSELING PROGRAM 

 
 

Middle/Junior High School 

 
 

Date:    
 

TO:  FROM:    

Principal Counselor 

School:    
 

School Year:    
 

As per our agreement, I will manage the educational, career, and personal/social domains as delineated 

in our school counseling program. Students will acquire and demonstrate the following checked 

competencies: 
Personal/Social Development 6 7 8 Date Planned Complete 

Knowledge of the influence of positive self- 
concept 

     

Skills to interact positively with others      

Knowledge of the importance of growth and 
change 

     

 

 
Educational/Occupational Exploration 6 7 8 Date Planned Complete 

Knowledge of the benefits of educational 
achievement to career opportunities 

     

Understanding the relationship between work 
and learning 

     

Skills to locate, understand, and use career 
information 

     

Knowledge of skills necessary to seek and 
obtain jobs 

     

Understanding how work relates to the needs 
and functions of the economy and society 

     

 
Career/Life Planning 6 7 8 Date Planned Complete 

Decision-making skills      

Knowledge of interrelationship of life roles      

Knowledge of different occupations and 
changing roles 

     

Understand the career planning process      

Adapted from Arizona Comprehensive Competency Based Guidance 
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BUILDING-LEVEL SCHOOL COUNSELING PROGRAM 

 
 

High School 

 

Date:    
 

TO:  FROM:    

Principal Counselor 

School:    
 

School year:    
 

As per our agreement, I will manage the educational, career, and personal/social domains as delineated 

in our school counseling program. Students will acquire and demonstrate the following checked 

competencies: 

 

Personal/Social Development 9 10 11 12 Date 
Planned 

Complete 

Knowledge of the influence of positive self- 
concept 

      

Skills to interact positively with others       

Knowledge of the importance of growth and 
change 

      

 

Educational/Occupational Exploration 9 10 11 12 Date 
Planned 

Complete 

Knowledge of the benefits of educational 
achievement to career planning 

      

Understanding the needs for positive 
attitudes toward work and learning 

      

Skills to locate, understand, and use career 
information 

      

Skills to prepare to seek, obtain, maintain, 
and change jobs 

      

Understanding how societal needs and 
functions influence the nature and structure 
of work 

      

Career/Life Planning 9 10 11 12 Date 
Planned 

Complete 

Decision-making skills       

Knowledge of interrelationship of life roles       

Understanding the continuous changes in 
gender roles 

      

Skills in career planning       

Adapted from Arizona Comprehensive Competency Based Guidance 


